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Discourse/Cultural Analysis
ASHER, N. (2008). Listening to hyphenated Americans: Hybrid identities of youth from immigrant families. Theory Into Practice, 47(1), 12-19.
Argues educators need to move beyond stereotypical representations of immigrant and other
youth from minoritized populations and recognize and engage their hybrid identities. Draws
on postcolonial perspectives and critiques of the Asian American model minority stereotype to
analyze the narratives of 10 high school students from Indian immigrant families in New York
City. Discusses the way students negotiate a range of identities as hyphenated Americans who
encounter differences and contradictions at the dynamic intersections of race, culture, class,
and gender at home and school.
BROWN, S. & SOUTO-MANNING, M. (2008). “Culture is the way they live here”: Young Latin@s
and parents navigate linguistic and cultural borderlands in U.S. schools. Journal of Latinos and
Education, 7(1), 25-42.
Contends that in the United States deficit perspectives about bilingualism contribute to school
failure among Latino students. Examines the discursive practices of one family to better understand how deficit discourses of assimilation affected them and their two children. Reveals the
way parents were influenced by deficit messages which made them support and emphasize
accelerated English acquisition. Suggests teachers recognize and support linguistic and cultural
diversity in the classroom and support the maintenance of multiple cultures.
DUTRO, E., KAZEMI, E., BALF, R., & LIN, Y. (2008). “What are you and where are you from?”:
Race, identity, and the vicissitudes of cultural relevance. Urban Education, 43(3), 269-300.
Offers an example of enacting cultural relevance in the classroom. Draws on a range of qualitative sources to examine one teacher’s interpretation of culturally relevant pedagogy. Illustrates
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the way pedagogical practices bumped up against children’s ideas about their own and others’
cultural and racial positioning in an elementary classroom. Argues this research will help teachers to better understand and respond to the complexities of engaging children in issues of culture and race in diverse public school communities.
EDER, D. J. (2007). Bringing Navajo storytelling practices into schools: The importance of maintaining cultural integrity. Anthropology and Education Quarterly, 38(3), 278-296.
Examines storytelling practices among Navajos as an example of a non-Western approach to
education. Draws on interviews with eight storytellers about storytelling practices in the past
and those they want to see in the future. Discusses the perspectives of Navajo storytellers concerning the importance of the context of storytelling practices. Presents implications of
storytelling practices for Navajo education and for changes in Western approaches to schooling.
GODLEY, A. & MINNICI, A. (2008). Critical language pedagogy in an urban high school English class. Urban Education, 43(3), 319-346.
Describes the implementation of what the authors call critical language pedagogy in three predominantly African American, 10th-grade English classes where all students spoke AAVE. Critical
language pedagogy refers to instructional practices that guide students’ critical examination
and to the demythologizing of ideologies surrounding language and dialects, both privileged
and stigmatized. Finds that students held conflicting views that “proper English” was better
than other dialects and that the dialect they spoke with friends (“slang”) was subject to unfair
discrimination. Demonstrates how classroom conversations embedded in students’ experiences
with dialects helped them become more conscious of their own daily code-switching and view
language variation as natural and valuable.
JOHNSON, T. P. (2007). Enclothing identity: A Hmong girl’s journey into the politics of identification in Thailand. Teachers College Record, 109(7), 1637-1662.
Examines how Hmong students tell themselves and others who they are, not only through their
speech acts, but also through the practice of dressing. Analyzes two case studies to demonstrate
the ways in which young Hmong girls struggle to understand the social relations between Hmong
and Thai and the ways they creatively appropriated different styles of dress and speech in an
attempt to play with their identities. Reveals how the clothing practices Hmong girls enacted
allowed them to imagine futures for themselves.
LEWIS, C. & KETTER, J. (2008). Encoding youth: Popular culture and multicultural literature
in a rural context. Reading & Writing Quarterly, 24(3), 283-310.
Draws on work from a long-term teacher/researcher study group to analyze how rural teachers’
constructions of youth identity and popular culture framed their selection and teaching of
multicultural texts. Teachers constructed adolescents through language as either universal or
“other,” while always perceiving their own rural students as implied readers. Finds that over
time teachers became more critical of dominant codes and challenged their own representations of particular adolescents. Suggests that teachers’ perceptions of students’ identities influence their willingness to engage struggling students in school literacies.
MARTINEZ-COSIO, M. (2007). The tenuous role of institutional agents: Parent liaisons as
cultural brokers. Education and Urban Society, 39(3), 349-369
Demonstrates the contradictory role of parent involvement coordinators charged with increasing participation of low-income immigrant parents. Investigates through ethnography the success of one program that engages Latino/Latina, Asian, and African American parents in an
urban elementary school. Draws on theories of social and cultural capital to examine the strategies used by a school-based cultural broker to provide bridging social capital to immigrant
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parents. Illustrates the dilemmas and tensions that arise as school staff served as cultural brokers between the dominant culture and diverse parents.
RICHARDSON, E. (2007). ‘She was workin like foreal’: Critical literacy and discourse practices
of African American females in the age of hip hop. Discourse & Society, 18(6), 789-809.
Examines how three young black women negotiate stereotypical images and representations in
rap texts. Gives particular attention to how they apply local knowledge and lived experiences to
interpretations as their language both reflects and critiques the gendered, sexualized, racialized,
and market-driven values surrounding black females and males. Argues that the women’s rhetorical moves indicate a hip hop feminist discourse which acknowledges and challenges oppressive social forces while still disseminating certain scripts about “some” black women as stereotypically hypersexualized and immoral.
ROGERS, R. & MOSLEY, M. (2008). A critical discourse analysis of racial literacy in teacher
education. Linguistics and Education, 19(2), 107-131.
Uses critical discourse analysis to trace how preservice teachers in a teacher education book
club draw on multiple discursive, semiotic modes (visual and linguistic) as resources for making meaning around race, racism, and anti-racism. Analyzes how meaning making was distributed across genre, discourse, and style in moment-to-moment interactions. Finds that white
teachers tended to foreground anti-racism as mental and verbal while one African American
participant defined anti-racism through action. Concludes that all participants achieved a level
of racial literacy through ongoing verbal and nonverbal interactions which were met with both
support and challenge by other members.
SAVAGE, G. (2008). Silencing the everyday experiences of youth? Deconstructing issues of subjectivity and popular/corporate culture in the English classroom. Discourse: Studies in the Cultural Politics of Education, 29(1), 51-68.
Explores how students at a middle-class, multi-ethnic high school in Australia “produced” themselves in relation to ideologies promoted through popular culture discourses. Demonstrates
how students’ internalized “popular/corporate gaze” privileged being “brand-savvy,” “white,”
“straight,” and “attractive.” Concludes that when teachers fail to engage students effectively in
analysis of popular culture they silence texts with the most currency in their lives and deny
them critical literacy skills to examine how they are positioned toward certain subjectivities.
WADE, S. E., FAUSKE, J. R., & THOMPSON, A. (2008). Prospective teachers’ problem solving
in online peer-led dialogues. American Educational Research Journal, 45(2), 398-442.
Uses critical discourse analysis to examine peer-led computer mediated dialogue (CMD) with
nine prospective secondary teachers. Explores how participants framed/re-framed problems
and sought solutions in cases regarding the teaching of language-minority students through
varied components of multicultural education. Finds some participants framed problems as
cultural discontinuity and sought solutions in pedagogical change, while most framed problems in deficit terms and sought solutions focused on student compliance. Argues that teacher
educators often locate problems of deficit thinking in their own students, and calls for shared
responsibility for teaching critically reflective thinking.

Other Related Research:
BARAJAS, H. L., & RONNKVIST, A. (2007). Racialized space: Framing Latino and Latina experience in public schools. Teachers College Record, 109(6), 1517-1538.
BELLER, M., & LEERSSEN, J. (Eds.). (2007). Imagology: The cultural construction and literary
representation of national characters, a critical survey. Kenilworth, NJ: Rodopi.
BROOKS, W., BROWNE, S., & HAMPTON, G. (2008). “There ain’t no accounting for what
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folks see in their own mirrors”: Considering colorism within a Sharon Flake narrative. Journal
of Adolescent and Adult Literacy, 51(8), 660-669.
BROWN, S. (2008). A critical discourse analysis of literacy practices and identity. Saarbrücken,
Germany: VDM Verlag.
BIGELOW, M. (2008). Somali adolescents’ negotiation of religious and racial bias in and out of
school. Theory Into Practice, 47(1), 27-34.
CALDAS-COULTHARD, C. R., & IEDEMA, R. (Eds.). (2008). Identity trouble: Critical discourse
and contested identities. New York: Palgrave Macmillan.
CAUGHLAN, S., & BEACH, R. (2007). Fissures in standards formulation: The role of
neoconservative and neoliberal discourses in justifying standards development in Wisconsin
and Minnesota. Education Policy Analysis Archives, 15(18). Retrieved June 20, 2008 from http:/
/epaa.asu.edu/epaa/v15n18/
DRIVER, S. (Ed.). (2008). Queer youth cultures. Albany, NY: SUNY Press.
DWORIN, J. E., & BOMER, R. (2008). What we all (supposedly) know about the poor: A critical
discourse analysis of Ruby Payne’s “Framework.” English Education, 40(2), 101-121.
FILIPPOVA, J., & WILDE, A. (2008). Further development in social reasoning revealed in discourse irony understanding. Child Development, 79(1), 126-138.
FLANNERY, M. S. (2008). “She discriminated against her own race”: Voicing and identity in a
story of discrimination. Narrative Inquiry, 18(1), 111–130.
FLETCHER, M. L. M. (2008). American Indian education: Counternarratives in racism, struggle,
and the law. New York: Routledge.
IBRAHIM, A., ALIM, H. S., & PENNYCOOK, A. (2008). Global linguistic flows: Hip hop cultures, youth identities, and the politics of language. New York: Routledge.
JAY, G. (2008). Service learning, multiculturalism, and the pedagogies of difference. Pedagogy,
8(2), 255-281.
JEFFRIES, L. (2007). Textual construction of the female body: A critical discourse approach. New
York: Palgrave Macmillan.
KUCUKAYDIN, I., & TISDELL, E. J. (2008). The discourse on the digital divide: Are we being
co-opted? InterActions: UCLA Journal of Education and Information Studies, 4(1), Article 6. Retrieved June 28, 2008 from http://repositories.cdlib.org/gseis/interactions/vol4/iss1/art6
LAZAR, M. M. (Ed.). (2008). Feminist critical discourse analysis: Studies in gender, power and
ideology. New York: Palgrave Macmillan.
LEE, S.J., & HAWKINS, M.R. (2008). “Family is here”: Learning in community-based afterschool programs. Theory Into Practice, 47(1), 51-58.
LI, G. (2007). Culturally contested literacies: America’s “rainbow underclass” and urban schools.
New York: Routledge.
LIN, A. (2007). Problematizing identity: Everyday struggles in language, culture, and education.
New York: Routledge.
LOPEZ, N. (2008). Antiracist pedagogy and empowerment in a bilingual classroom in the U.S.,
circa 2006. Theory Into Practice, 47(1), 43-50.
MCNAIR, J. C. (2008). Innocent though they may seem . . . A critical race theory analysis of
Firefly and Seesaw Scholastic Book Club order forms. MultiCultural Review, 17(1), 24-29.
MITCHELL, C. (2008). Writing on the Margins: Narrative as a border discourse. Review of
Education/Pedagogy/Cultural Studies, 30(2), 162-193.
MORRELL, E. (2007). Critical literacy and urban youth: Pedagogies of access, dissent, and liberation. New York: Erlbaum.
NEAL, M. (2008). Look who’s talking: Discourse analysis, discussion, and initiation-responseevaluation patterns in the college classroom. Teaching English in the Two-Year College, 35(3),
272-281.
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NGO, B. (2008). Beyond “culture clash” understandings of immigrant experiences. Theory Into
Practice, 47(1), 4-11.
RINGROSE, J. (2007). Rethinking White resistance: Exploring the discursive practices and psychical negotiations of “Whiteness” in feminist, anti-racist education. Race, Ethnicity and Education, 10(3), 323-344.
RINGROSE, J. (2007). Successful girls? Complicating post-feminist, neoliberal discourses of
educational achievement and gender equality. Gender and Education, 19(4), 471- 489.
ROLLINS, E. (2008). Culture in school learning: Revealing the deep meaning. New York: Erlbaum.
SARROUB, L. K. (2008). Living “glocally” with literacy success in the Midwest. Theory Into
Practice, 47(1), 59-66
SHERIDAN-RABIDEAU, M. P. (2008). Girls, feminism, and grassroots literacies: Activism in the
GirlZone. Albany, NY: SUNY Press.
TRAINOR, J. S. (2008). Rethinking racism: Emotion, persuasion, and literacy education in an allwhite high school. Carbondale, IL: Southern Illinois University Press.
VAN DIJK, T. A. (2008). Discourse and context: A Sociocognitive approach. New York: Cambridge
University Press.
VAN LEEUWEN, T. (2008). Discourse and practice: New tools for critical analysis. New York:
Oxford University Press.
WEISS, G., & WODAK, R. (Eds.). (2008). Critical discourse analysis: Theory and interdisciplinarity.
New York: Palgrave Macmillan.
WELLS, G. (2007). The mediating role of discoursing in activity. Mind, Culture, and Activity,
14(3), 160-177.
WODAK, R. & KRZYZANOWSKI, M. (Eds.). (2008). Qualitative discourse analysis in the social
sciences. New York: Palgrave MacMillan.

Literacy
BAUMANN, J. F., WARE, D., & EDWARDS, E. C. “Bumping into spicy, tasty words that catch
your tongue”: A formative experiment on vocabulary instruction. The Reading Teacher, 61(2),
108-122.
Investigates the vocabulary development of fifth-grade students in a diverse, low-income school
over the course of a school year. As a formative experiment the university collaborators and
classroom teacher met to refine vocabulary instruction over the course of the study. The instructional program consisted of rich and varied language experiences, teaching individual words
and word-learning strategies, and fostering word consciousness. Finds that, over the course of
the study, students used more sophisticated words, their interests toward vocabulary learning
increased, and they demonstrated the use of word-learning strategies independently.
BOYD, F. B., & IKPEZE, C. H. (2007). Navigating a literacy landscape: Teaching conceptual
understanding with multiple text types. Journal of Literacy Research, 39(2), 217-248.
Examines one seventh-grade English language arts teacher’s pedagogical approach to using
multiple text types to develop students’ conceptual understandings. Draws upon Cognitive Flexibility Theory (Spiro, Coulson, Feltovich, & Anderson, 2004) as a lens to analyze the data. Finds
that the teacher used multiple text types, including memoir, expository texts, photographs, documentaries, docudrama, and Web documents. This educator adopts a teacher-centered approach,
requiring a systematic and strategic juxtaposition of texts along with questioning.
CLEARY, L. M. (2008). The imperative of literacy motivation when Native children are being
left behind. Journal of American Indian Education, 47(1), 96-117.
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Analyzes the perceptions of 120 First Nations, American Indian, and Alaska Native students on
their motivation to acquire literacy practices shaped by No Child Left Behind. Finds that students need intrinsic motivation for learning literacy consistent with their own curiosities, need
for self-expression and identity construction, participation in authentic literacy events, display
of competence, and links to lived-world issues. However, given NCLB mandates, teachers often
ignore these students’ need for intrinsic motivation, leading to students’ sense of alienation
from the school world.
FISCHEL, J. E., BRACKEN, S. S., FUCHS-EISENBERG, A., SPIRA, E. G., KATZ, S., & SHALLER,
G. (2007). Evaluation of curricular approaches to enhance preschool early literacy skills. Journal of Literacy Research, 39(4), 471-501.
Compares two curricula for developing the early literacy skills of preschool-aged children to a
comparison condition. Interventions included (1) a comprehensive early language and literacy
program or (2) a computer-assisted program to support early literacy skill development. Both
interventions complemented the current preschool literacy curriculum. Results for the sample
of 507 students show small but positive effects for the two literacy curricula on development of
letter knowledge, letter-sound correspondence, book and print knowledge, and emergent writing. Results were also influenced by the minority language status of the students, teacher experience, and other classroom variables.
FISHER, D., & FREY, N. (2007). Implementing a schoolwide literacy framework: Improving
achievement in an urban elementary school. The Reading Teacher 61(1), 32-43.
Studies six classrooms that initiated change through observations, interviews, and analysis of
records in an elementary school of 1,450 students in a diverse, poor, and high-crime neighborhood. The literacy framework and related learning communities included components and
instructional categories using direct instruction/modeling (focus lessons), guided instruction,
collaborative learning, independent practice with conferring, and assessment in the areas of
reading, writing, and oral language. The literacy task force focused first on teacher modeling,
then on independent learning, and finally closing the gap between teacher modeling and independent learning through small-group instruction. Finds an increase of approximately 24% in
students working at proficient or advanced on the California standardized test in grades 2, 4,
and 5. Developing a literacy framework, a common set of vocabulary, and a school-wide plan
for implementation with a common set of values created by stakeholders resulted in higher
expectations for students and increased time on task for both teachers and students, which in
turn resulted in improved opportunities to learn.
FITZHARRIS, L., JONES, M. B., & CRAWFORD, A. (2008). Teacher knowledge matters in supporting young readers. The Reading Teacher 61(5), 384-395.
Inquires about ways to ensure that all teachers have the knowledge, skills, and dispositions necessary to make certain that students develop increasingly sophisticated understandings of literacy. Using observations, interviews, and analysis of student records along with a developmental literacy knowledge rubric and teacher case studies in primary grades, one elementary school
sought to link student and teacher knowledge change. Questions guiding this research examined how teachers describe their reading cueing systems, analyze running record information,
and implement reading instruction based on miscue analysis. The developmental literacy knowledge rubric further identified declarative, procedural, early conditional, and conditional knowledge. Results show teachers’ acquisition of literacy knowledge was affected by teaching background, previous educational and coaching experiences, and literacy needs of the students in
their current grade level, suggesting that differentiated staff development is essential to support
professional growth.
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HINDIN, A., & PARATORE, J. R. (2007). Supporting young children’s literacy learning through
home-school partnerships: The effectiveness of a home repeated-reading intervention. Journal
of Literacy Research, 39(3), 307-333.
Investigates a home repeated-reading intervention for improving the reading accuracy, fluency
and independent reading skills of eight struggling second-grade students in an urban school
district. Through the intervention all students read more than 10,000 additional words at home.
Finds improvements in the reading accuracy and fluency of all participants on each text read,
and also improved independent reading skills used in non-intervention stories. Error rates improved for students who were given a high level of support from their parents; parents who
were learning English as a new language provided little word-level help. Suggests future adjustments to the intervention, including a parent-training component.
JUSTICE, L. M., MASHBURN, A. J., HAMRE, B. K., & PIANTA, R. C. (2008). Quality of language and literacy instruction in preschool classrooms serving at-risk pupils. Early Childhood
Research Quarterly, 23(1), 51-68.
Examines the quality of language and literacy instruction in 135 preschool classrooms serving
at-risk students. Developed two rating scales to (1) quantify the quality of this instruction, (2)
identify possible predictors such as teacher, classroom, and lesson characteristics, and (3) determine the relationship between procedural fidelity of instruction of lessons to the quality of the
instruction. Finds a scarcity of quality instruction; few characteristics were associated with exemplary instruction; and procedural fidelity to lesson implementation was not associated with
quality instruction.
PRECARLO, T. E. (2007). “Why do you like this page so much?” Exploring the potential of talk
during preschool. Language Arts, 84(6), 519-528.
Encourages early childhood teachers and researchers to shift perspectives from what we think
children do not know to what it is they do know through a variety of contexts that initiate talk
for preschoolers’ emerging literacy. Demonstrates ways in which the 4- and 5-year-olds in this
Deweyan philosophy-based school engaged in meaning making about books from various texts
including an informational book, storybook, and scrapbook of family photos. Combines data
analysis with Halliday’s framework (1978) and teaching reflection as preschool children used
language to apply genre-specific knowledge and concepts about print to make reading personal
and useful. Provides examples of using literacy artifacts to value and reinforce talk as a literacylearning tool.

Other Related Research:
ALLEN, J. (2008). Approaches to language and literacy research. New York: Teachers College Press.
ANDERS, P. (2008). Defying convention, inventing the future in literary research and practice.
New York: Routledge.
ANDERSEN, S. M., & KOOIJ, C. S. (2007). Adult literacy education and human rights: A view
from Afghanistan. Globalisation, Societies and Education, 5(3), 315-331.
BAROWY, W., & SMITH, J. E. (2008). Ecology and development in classroom communication.
Linguistics and Education, 19(2), 149-165.
BARTON, D., IVANIC̆, R., APPLEBY, Y., HODGE, R., & TUSTING, K. (2007). Literacy, lives and
learning. New York: Routledge.
BERNHARD, J. K., WINSLER, A., BLEIKER, C., GINIENIEWICZ, J., & MADIGAN, A. L. (2008).
“Read my story!” Using the Early Authors Program to promote early literacy among diverse,
urban preschool children in poverty. Journal of Education for Students Placed at Risk (JESPAR),
13(1), 76-105.
BOOTH, A., & CROUTER, A. C. (2007). Disparities in school readiness: How families contribute
to transitions into school. New York: Psychology Press.
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BRACKEN, S. S., & FISCHEL, J. E. (2008). Family reading behavior and early literacy skills in
preschool children from low-income backgrounds. Early Education and Development, 19(1),
45-67.
CHENG, L., & FOX, J. (2007). Student accounts of the Ontario Secondary School Literacy Test:
A case for validation. The Canadian Modern Language Review/La Revue canadienne des langues
vivantes, 64(1), 69–98.
COHEN, D. J., & SNOWDEN, J. L. (2008). The relations between document familiarity, frequency, and prevalence and document literacy performance among adult readers. Reading Research Quarterly, 43(1), 9-26.
COLE, K. M., & ZUENGLER, J. (2008). The research process in classroom discourse analysis: Current perspectives. New York: Erlbaum.
COLLINS, J., & SLEMBROUCK, S. (2007). Reading shop windows in globalized neighborhoods:
Multilingual literacy practices and indexicality. Journal of Literacy Research, 39(3), 335-356.
CONLEY, M. W., FREIDHOFF, J. R., SHERRY, M. B., & TUCKEY, S. F. (Eds.). (2008). Meeting
the challenge of adolescent literacy: Research we have, research we need. New York: Guilford Press.
COOPER, P. M., CAPO, K., MATHES, B., & GRAY, L. (2007). One authentic early literacy practice and three standardized tests: Can a storytelling curriculum measure up? Journal of Early
Childhood Teacher Education, 28(3), 251-275.
CURENTON, S. M., CRAIG, M. J., & FLANIGAN, N. (2008). Use of decontextualized talk across
story contexts: How oral storytelling and emergent reading can scaffold children’s development. Early Education and Development, 19(1), 161-187.
EVANS, R., & JONES, D. (Eds.). (2008). Metacognitive approaches to developing oracy: Developing speaking and listening with young children. New York: Routledge.
FLYNN, N. (2007). What do effective teachers of literacy do? Subject knowledge and pedagogical choices for literacy. Literacy, 41(3), 137-146.
GRAFF, H. J. (Ed.). (2007). Literacy and historical development: A reader (2nd ed.). Carbondale,
IL: Southern Illinois University Press.
HANDSFIELD, L. J. (2007). From discontinuity to simultaneity: Mapping the “what ifs” in a
classroom literacy event using rhizoanalysis. In D. W. Rowe, R. T. Jimenez, D. L. Compton, D. K.
Dickinson, Y. Kim, K. M. Leander, et al. (Eds.), 56th Yearbook of the National Reading
Conference(pp. 235-253). Oak Creek, WI: National Reading Conference.
HARSTE, J. C., LELAND, C. H., GRANT, S., CHUNG, M., & ENYEART, J. A. (2007). Analyzing
art in language arts research. In D. W. Rowe, R. T. Jimenez, D. L. Compton, D. K. Dickinson, Y.
Kim, K. M. Leander, et al. (Eds.), 56th Yearbook of the National Reading Conference (pp. 254265). Oak Creek, WI: National Reading Conference.
HEATH, S. B., & STREET, B. V. (2008). On ethnography: Approaches to language and literacy
research, An NCRLL Volume. New York: Teachers College Press.
HINCHMAN, K. A., & SHERIDAN-THOMAS, H. K. (Eds.). (2008). Best practices in adolescent
literacy instruction. New York: Guilford Press.
KERSTEN, J., & PARDO, L. (2007). Finessing and hybridizing: Innovative literacy practices in
Reading First classrooms. Reading Teacher, 61(2), 146-154.
MAGES, W. K. (2008). Does creative drama promote language development in early childhood?
A review of the methods and measures employed in the empirical research. Review of Educational Research, 78(1), 124-152.
MOJE, E. B. (2008). Youth cultures, literacies, and identities in and out of school. In J. Flood, S.
B. Heath, & D. Lapp (Eds.)., Handbook of research on teaching literacy through the communicative and visual arts (pp. 207-219). New York: Erlbaum.
MOSS, P., PULLIN, D., GEE, J. P., HAERTEL, E., & YOUNG, L. J. (Eds.). (2008). Assessment,
equity, and opportunity to learn. New York: Guilford Press.
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MYERS, L., & BOTTING, N. (2008). Literacy in the mainstream inner-city school: Its relationship to spoken language. Child Language Teaching and Therapy 24(1), 95-114.
NATIONAL COMMISSION ON ADULT LITERACY. (2008). Reach higher, America: Overcoming crisis in the U.S. workforce. New York: National Commission on Adult Literacy. Retrieved
July 1, 2008 from http://www.nationalcommissiononadultliteracy.org/report.html
OUELLETTE, G., & SÉNÉCHAL, M. (2008). Pathways to literacy: A study of invented spelling
and its role in learning to read. Child Development, 79(4), 899-913.
PARKER, L. (Ed.). (2007). Difference, diversity, and distinctiveness in education and learning.
Review of Research in Education, 31(1). Thousand Oaks, CA: Sage Publications.
PERRY, N. J., KAY, S. M., & BROWN, A. (2008). Continuity and change in home literacy practices of Hispanic families with preschool children. Early Child Development and Care, 178(1),
99-113.
PRINSLOO, M., & BAYNHAM, M. (Eds.). (2008). Literacies, global and local. Philadelphia: John
Benjamins.
PRODEAU, M., & L’HERMITTE MATRAND, M. (2007). Developing literacy at the beginning
of secondary school through mythical tales and acting. L1 – Educational Studies in Language
and Literature, 7(2), 93-119.
REDER, S., & BYNNER, J. (Eds.). (2008). Tracking adult literacy and numeracy skills: Findings
from longitudinal research. New York: Routledge.
REINKING, D., & BRADLEY, B. A. (2007). On formative and design experiments: Approaches to
language and literacy research, An NCRLL Volume. New York: Teachers College Press.
RIVERA, K. M., & HUERTA-MACÓAS, A. (Eds.). (2007). Adult biliteracy: Sociocultural and
programmatic responses. New York: Routledge.
RODRÍGUEZ-BROWN, F. (2008). The home-school connection: Lessons learned in a culturally
and linguistically diverse community. New York: Routledge.
ROGERS, R. (2007). A case study of teaching for literacy acceleration within a critical literacy
framework: Reconstructing pedagogical approaches. Pedagogies: An International Journal, 2(4),
233-250.
ROGERS, R., & KRAMER, M. A. (2007). Adult education teachers: Designing critical literacy
practices. New York: Routledge.
ROWE, C. (2007). Building “code”: Development, maintenance, and change in a private language. American Speech, 82(3), 235-261.
RUSH, L. S., EAKLE, A. J., & BERGER, A. (Eds.). (2007). Secondary school literacy: What research
reveals for classroom practice. Urbana, IL: National Council of Teachers of English.
SENECHAL, M., PAGAN, S., LEVER, R., & OUELLETTE, G. P. (2008). Relations among the
frequency of shared reading and 4-year-old children’s vocabulary, morphological and syntax
comprehension, and narrative skills. Early Education and Development, 19(1), 27-44.
SMITH, K. (2008). Becoming an ‘honours student’: The interplay of literacies and identities in
a high-track class. Journal of Curriculum Studies, 40(1), 1-27.
STEPHENSON, K. A., PARRILA, R. K., GEORGIOU, G. K., & KIRBY, J. R. (2008). Effects of
home literacy, parents’ beliefs, and children’s task-focused behavior on emergent literacy and
word reading skills. Scientific Studies of Reading, 12(1), 24-50.
TANNEN, D. (2007). Talking voices: Repetition, dialogue, and imagery in conversational discourse.
(2nd ed.). New York: Cambridge University Press.
TOBIN, R., & MCINNES, A. (2008). Accommodating differences: Variations in differentiated
literacy instruction in Grade 2/3 classrooms. Literacy, 42(1), 3-9.
WHITIN, P. (2007). The ties that bind: Emergent literacy and scientific inquiry. Language Arts,
85(1), 20-30.
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WICKENS, C. M., & SANDLIN, J. A. (2007). Literacy for what? Literacy for whom? The politics
of literacy education and neocolonialism in UNESCO- and World Bank-sponsored literacy
program. Adult Education Quarterly, 57(4), 275-292.
WILLIS, A. I., MONTAVON, M., HUNTER, C., HALL, H., BURKE, L., & HERRERA, A. (2008).
On critically conscious research: Approaches to language and literacy research. New York: Teachers
College Press.
WOHLWEND, K. E. (2007). Reading to play and playing to read: A mediated discourse analysis
of early literacy apprenticeship. In D. W. Rowe, R. T. Jimenez, D. L. Compton, D. K. Dickinson,
Y. Kim, K. M. Leander, et al. (Eds.), The 56th Yearbook of the National Reading Conference (pp.
377-393). Oak Creek, WI: National Reading Conference.
ZVOCH, K., REYNOLDS, R. E., & PARKER, R. P. (2008). Full-day kindergarten and student
literacy growth: Does a lengthened school day make a difference? Early Childhood Research
Quarterly, 23(1), 94-107.

Literary Response/Literature/Narrative
ADOMAT, D. S. (2007). Through characters’ eyes: How drama helps young readers understand
stories from the “inside out.” In D. W. Rowe, R. T. Jimenez, D. L. Compton, D. K. Dickinson, Y.
Kim, K. M. Leander, et al. (Eds.), The 56th Yearbook of the National Reading Conference (pp. 6880). Oak Creek, WI: National Reading Conference.
Analyzes elementary students’ talk involved in adopting characters’ roles in drama activities.
Finds that 76% of talk focused on textual aspects; 7%, personal aspects; and 17%, social aspects.
In understanding their characters, students adopted three stances: entering into the story world
to plan/discuss their intended portrayals, immersing in the story world through the characters’
roles, and reflecting on the story world.
CAUGHLAN, S. (2007). Competing cultural models of literature in state content standards. In
D. W. Rowe, R. T. Jimenez, D. L. Compton, D. K. Dickinson, Y. Kim, K. M. Leander, et al. (Eds.),
The 56th Yearbook of the National Reading Conference (pp. 178-190). Oak Creek, WI: National
Reading Conference.
Analyzes the cultural models of literature reflected in the Minnesota and Wisconsin English/
language arts standards. Finds three prevailing models: literature as an autonomous, opaque
text for analysis, literature as a tool for teaching critical reading/thinking skills, and literature as
an expression of cultures/world views and a common cultural heritage. Finds less focus on
models of literature as providing personal enjoyment; literature as a multifaceted, ideological
object that can be analyzed from different critical perspectives; literature as a tool for mediating
personal values; or literature as enabling connections with others through comparing culturally-specific ways of meaning-making. Suggests that these state standards reflect more traditional theories of literature instruction.
CHAPPELL, S., & FALTIS, C. (2007). Spanglish, bilingualism, culture and identity in Latino
children’s literature. Children’s Literature in Education, 38(4), 253-262.
Examines the portrayal of cultural models of bilingualism and identity affiliations based on
language and cultural practices in seven Latino children’s books. Analyzes practices of and attitudes toward Spanglish, standard Spanish, and individual and societal bilingualism, as well as
how characters construct cross-cultural identities. Demonstrates, through cultural model analyses, how models found in these books inform and are informed by cultural models of being
bilingual and belonging to Latino bilingual communities in the U.S.
CLARKE, L.W. (2007). Discussing Shiloh: A conversation beyond the book. Journal of Adolescent & Adult Literacy, 51(2), 112–122.
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Analyzes a literature circle discussion of Shiloh. Documents the influence of class and gendered
discursive practices on student responses. Draws on critical discourse analysis to describe how
the ways these fifth-grade students enact class and gender roles results in undesired literacy
behaviors.
DA COSTA FIALHO, O. (2007). Foregrounding and refamiliarization: Understanding readers’
response to literary texts. Language and Literature, 16(2), 105-123.
Investigates the effects of foregrounding on the process of defamiliarization of students of literature and engineering, and how they develop refamiliarization. Describes how these readers
employed which refamiliarizing strategies and the role of feeling in responding to the reading
of a foregrounded short story. Data were analyzed in terms of how readers processed text using
both textual elements and world knowledge. Challenging texts that provoked defamiliarization
led to use of strategies to comprehend text, build an interpretation, and subsequently develop a
new perspective on the world around them and on themselves.
GENEREUX, R. & MCKEOUGH, A. (2007). Developing narrative interpretation: Structural
and content analyses. The British Journal of Educational Psychology, 7(4), 849-872.
Examines structure and content of narrative interpretations of 151 adolescents, average and
above academically, in grades 4-12 from six schools in a major urban centre in Western Canada.
Participants read a short story incorporating two substories and multiple layers of meaning,
summarized it, described the two main characters, generated story morals, and answered multiple choice interpretation questions. Analyzes responses for both structural complexity and
social-psychological content of narrative thought. Demonstrates a clear developmental pattern
in structural complexity as well as a shift in social-psychological thought; students’ understanding moved from an intentional focus on immediate and specific mental states to an increasingly
interpretive focus on enduring states, character traits, and second-order psychological interpretations.
GORDON, J. (2008). True soundings: The findings of the 2007 OFSTED report “poetry in
schools” and pupils’ responses to poetry they hear. Changing English: Studies in Culture and
Education, 15(2), 223-233.
Summarizes the results of a British government review of poetry instruction in 86 schools
(www.ofsted.gov.uk). Finds that poetry instruction is weaker than other aspects of English instruction and that teachers lacked knowledge of poetry, resulting in limitations in the types of
poems studied. Highly-rated schools worked with poets and encouraged students to contribute
poems to competitions. Notes the example of one school that emphasizes the use of oral interpretations, poetry writing, and making poetry books readily available.
HENDERSON, L. (2008). Ebony Jr!: The rise, fall, and return of a Black children’s magazine.
Lanham, MD: Scarecrow.
Studies the content of Ebony Jr! by situating it within historical, political, educational, and cultural contexts of the 1970s and 1980s through the lens of Black Studies. Examines the magazine
itself in terms of layout, content, target audience, and overall trends; the market at the time of
inception; an overview of the corporate structure; political socialization of children; influence
of Black Liberation (most notably Racial Uplift) and Feminist movements’ ideologies; educational trends and practices of the time; and the positioning of the Black child in the community.
Concludes by situating Ebony Jr! within the context of African American children’s literature
and the Black Aesthetic.
KRASNY, K. A., & SADOSKI, M. (2008). Mental imagery and affect in English/French bilingual
readers: A cross-linguistic perspective. The Canadian Modern Language Review, 64(3), 399–428.
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Investigates the evocation of mental imagery and affect in high school English/French bilinguals
to determine whether the linguistic demands of reading in a second language limit ability to
form non-verbal text representations of literary stories. Subjects rated French- and Englishlanguage story paragraphs for the degree of either mental imagery or emotional response evoked
and reported in writing their imagery or emotions in response to the two highest-rated paragraphs. Finds that as bilingual readers progress in their ability to read in their L2, reports of
imagery and affect become closer in kind and number to those reported in response to reading
the same text in their first language.
MCNAIR, J. (2008). The representation of authors and illustrators of color in school-based
book clubs. Language Arts, 85(3), 195-201.
Examines Firefly (Preschool) and Seesaw (K–1) Scholastic book club order forms from September of 2004 through June of 2005. Identifies authors and illustrators of children’s literature,
particularly those of color, routinely included or excluded. Indicates that books written and
illustrated by European Americans dominated both book clubs to an extreme degree, whereas
books written and illustrated by people of color were frequently excluded.
WEST, K. C. (2008). Weblogs and literary response: Socially situated identities and hybrid social
languages in English class blogs. Journal of Adolescent and Adult Literacy, 51(7), 588–598.
Documents how three students, all members of a “regular” American Literature class in a school
that is highly invested in The College Board’s Advanced Placement program, forge hybrid social
languages from the discourse of formal literary analysis and the discourse of digital writing.
Demonstrates how they position themselves as “serious literature students” by employing tools
of literary analysis modeled and expected by English teachers at this school, and as “web-literate
communicators,” by playing with language in ways not sanctioned in English classes. Explores
how students borrow from other intertextual social languages to read class texts in new and
unsanctioned ways, sometimes pushing against dominant school culture.

Other Related Research:
ALAZZI, K. (2007). Teacher candidates’ emerging perceptions of reader response theory. Essays
in Education, 22(Fall), 133-141.
BAILEY, A. L., & MOUGHAMIAN, A. C. (2007). Telling stories their way: Narrative scaffolding
with emergent readers and readers. Narrative Inquiry, 17(2), 203–229.
BEACH, R., PARKS, D., THEIN, A. H., & LENSMIRE, T. (2007). High school students’
exploration of class differences in a multicultural literature class. In J. Van Galen, W. Johnston,&
G. Noblit (Eds.), Late to class: Social class and schooling in the new economy (pp. 141-166). Albany, NY: SUNY Press.
BEZEMER, J. (2008). Displaying orientation in the classroom: Students’ multimodal responses
to teacher instructions. Linguistics and Education, 19(2), 166-178.
BOSTON, G. H., & BAXLEY, T. (2007). Living the literature: Race, gender construction, and
black female adolescents. Urban Education, 42(6), 560-581.
CHEN, S. (2007). Extracurricular reading habits of college students in Taiwan: Findings from
two national surveys. Journal of Adolescent and Adult Literacy, 50(8), 642–653.
CONLE, C., & BOONE, M. (2008). Local heroes, narrative worlds and the imagination: The
making of a moral curriculum through experiential narratives. Curriculum Inquiry, 38(1), 737.
CONNOR, D. J. (2008). Urban narratives, portraits in progress: Life at the intersections of learning
disability, race, and social class. New York: Peter Lang.
DAMICO, J., & APOL, L. (2008). Using testimonial response to frame the challenges and possibilities of risky historical texts. Children’s Literature in Education, 39(2), 141-158.
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DAVIS, P. (2007). Storytelling as a democratic approach to data collection: Interviewing children about reading. Educational Research, 49(2), 169-184.
ETIM, J. S. (2008). How reading literature helps students to integrate their school curriculum:
Seven case studies. Lewiston, NY: Edwin Mellen Press.
EVA-WOOD, A. L. (2008). Does feeling come first? How poetry can help readers broaden their
understanding of metacognition. Journal of Adolescent and Adult Literacy, 51(7), 564-576.
FRYDAKI, E., & MAMOURA, M. (2008). Exploring teachers’ value orientations in literature
and history secondary classrooms. Teaching and Teacher Education, 24(6), 1487-1501.
GHISO, M. P., & MCGUIRE, C. E. (2007). “I talk them through it”: Teacher mediation of
picturebooks with sparse verbal text during whole-class readalouds. Reading Research and Instruction, 46(4), 341-61.
HABIB, S. (2008). Refugee Boy: The social and emotional impact of the shared experience of a
contemporary class novel. Changing English: Studies in Culture and Education, 15(1), 41-52.
HALVERSON, E. R. (2008). From one woman to everyman: Reportability and credibility in
publicly performed narratives. Narrative Inquiry, 18(1), 29–52.
LOCKARD, J., & SANDELL, J. (2008). National narratives and the politics of inclusion:
Historicizing American literature anthologies. Pedagogy, 8(2), 227-254.
MOSCHOVAKI, E., MEADOWS, S., & PELLEGRINI, A. (2007). Teachers’ affective presentation of children’s books and young children’s display of affective engagement during classroom
book reading. European Journal of Psychology of Education, 22(4), 405-420.
MOSS, G. (2007). Literacy and gender: Researching texts, contexts, and readers. New York:
Routledge.
NATHANSON, R., CRANK, J. N., SAYWITZ, K. J., & RUEGG, E. (2007). Enhancing the oral
narratives of children with learning disabilities. Reading and Writing Quarterly, 23(4), 315-331.
NEUMAN, S.B., KHAN, N., & DONDOLO, T. (2008). When I give, I own: Building literacy
through READ community libraries in Nepal. The Reading Teacher, 61(7), 513-522.
NORRICK, N. R. (2008). Negotiating the reception of stories in conversation: Teller strategies
for modulating response. Narrative Inquiry, 18(1), 131-151.
PAGE, R. (2008). Variation in storytelling style amongst New Zealand schoolchildren. Narrative
Inquiry, 18(1), 152–179.
PAULUS, T. M., WOODSIDE, M., & ZIEGLER, M. (2007). “Determined women at work”: Group
construction of narrative meaning. Narrative Inquiry, 17(2), 299-328.
ROGERS, S., & EVANS, J. (2008). Inside role-play in early childhood education: Researching young
children’s perspectives. New York: Routledge.
SMAGORINSKY, P., CAMERON, T., & O’DONNELL-ALLEN, C. (2007). Achtung maybe: A
case study of the role of personal connection and art in the literary engagement of students
with attentional difficulties. Reading and Writing Quarterly, 23(4), 333-358.
SMORTI, A., ET AL. (2007). What shapes narrative thought? Effects of story type and culture.
Narrative Inquiry, 17(2), 329–347.
SPECTOR, K. & JONES, S. (2007). Constructing Anne Frank: Critical literacy and the Holocaust in eighth-grade English. Journal of Adolescent and Adult Literacy, 51(1), 36-48.
STRONG-WILSON, T. (2008). Turtles all the way: Simulacra and resistance to simulacra in
indigenous teachers’ discussion of indigenous children’s literature. Children’s Literature in Education, 39(1), 53-74.
THEIN, A. H., BEACH, R., & PARKS, D. (2007). What does change really look like when white
students read multicultural literature? A “perspective-taking” approach to transformative practice. English Journal, 97(2), 54-60.
TICE, K. C. (2008). Back to basic: Aesthetic experiences with literature and discovering the
world. Journal of Children’s Literature, 34(1), 30-36.
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VAN PEER, W., HAKEMULDER, J., & ZYNGIER, S. (2007). Lines on feeling: Foregrounding,
aesthetics and meaning. Language and Literature, 16(2), 197-213.
YANGELL, J. (2008). Exploring multicultural literature: The text, the classroom and the world
outside. Changing English: Studies in Culture and Education, 15(1), 25-40.
ZYNGIER, S., BORTOLUSSI, M., & CHESNOKOVA, A., & AURACHER, J. (Eds.). (2008). Directions in empirical literary studies. Philadelphia: John Benjamins.
ZYNGIER, S., VAN PEER, W., & HAKEMULDER, J. (2007). Complexity and foregrounding: In
the eye of the beholder? Poetics Today, 28(4), 653-682.

Professional Development/Teacher Education
AUKERMAN, M. S., BELFATTI, M. A., & SANTORI, D. M. (2008). Teaching and learning dialogically organized reading instruction. English Education, 40(4), 340-364.
Examines an instructor’s use of dialogically organized instruction and participation of two graduate students/teachers in a reading instruction course. Identifies tensions between the instructor’s
own theory and practice of dialogic instruction, as well as between the discourses of fulfilling
the goal of fostering teachers’ use of dialogic methods and the need to allow for teachers to
experience dialogic learning. Teachers also experienced tensions between the theoretical perspectives they were acquiring in the course and their own teaching methods—for example, in
terms of teaching reading comprehension and facilitating literature discussion.
BROCK, C. H., MOORE, D. K., & PARKS, L. (2007). Exploring pre-service teachers’ literacy
practices with children from diverse backgrounds: Implications for teacher educators. Teaching
and Teacher Education, 23(6), 898-915.
Analyzes reflections of two groups of preservice teachers during an undergraduate literacy
methods course focused on effective literacy instruction for children from diverse cultural and
linguistic backgrounds. The preservice teachers worked in small teaching teams in upperelementary classrooms to create, teach, and reflect on their one-hour-long literacy lessons. The
authors describe the team reflective conversations on three dimensions: children as individual
learners; relationships between learners and lesson content/structure; and themselves as teachers. One team shows much greater competence on these dimensions than the other. Questions
are raised about the roles and responsibilities of the course instructor, the lead author, for addressing the attitudes and dispositions of the preservice teachers who displayed less competence. The authors conclude that they do not have answers for how to handle preservice teachers’ attitudes, beliefs, and dispositions when they do not attend to students as individual learners
and students’ relationship with the content.
CORRENTI, R. (2007). An empirical investigation of professional development effects on literacy instruction using daily logs. Educational Evaluation and Policy Analysis, 29(4), 262-295.
Compares the effects of teachers receiving versus not receiving literacy professional development on their instruction for the period of a year. Finds that teachers receiving reading comprehension training provided more comprehension instruction and teachers receiving writing training provided more writing instruction and had students write more than did teachers not
receiving this training.
CURRY, M. (2008). Critical friends groups: The possibilities and limitations embedded in teacher
professional communities aimed at instructional improvement and school reform. Teachers
College Record, 110(4), 733-774.
Examines how six professional learning communities within one urban high school engage in
school-based inquiry over the course of a school year. Analyzes videotaped observations,
fieldnotes, and participant interviews to yield an in-depth view of the practices of the critical
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friends groups (CFG) and their perceived role in school improvement. Draws out the facilitative and constraining aspects of four design features of the groups: the diverse menu of activities, decentralized structures, interdisciplinary membership, and reliance on protocols. Determines that though fewer than 10% of interviewed participants regarded the CFG as a weak or
negative practice, the tensions within the design features contributed to a lack of coherence in
the school’s professional development, hampered collective action, privileged general pedagogy
over subject-specific issues, and may have interfered with sustained inquiry.
HONAN, E. (2008). Barriers to teachers using digital texts in literacy classrooms. Literacy, 42(1),
36-43.
Reports on an Australian school-based teacher inquiry group’s exploration of digital literacies.
Draws on audiotaped research conversations to illustrate how teachers investigated the barriers
to using digital texts through shared inquiry. Shows that teachers reported knowing little about
students’ home uses of digital texts; this negatively affected the possibility that digital texts would
be incorporated other than as a final product (e.g. PowerPoint presentations). Finds that the
group made small adjustments through their collaboration in their willingness to consider possibilities for expanding use of digital texts.
KELLEY, K. S., HART, S., KING, J. R. (2007). Negotiating pedagogy development: Learning to
teach writing in a service-learning context. Action in Teacher Education, 29(2), 94-108.
Examines how a service-learning writing tutoring program affected preservice teachers’ pedagogy of writing instruction. The study describes three preservice teachers’ experiences in a course
about teaching writing in elementary school that included weekly tutoring sessions at a local
community center. The authors discuss service-learning as a “third space” of interaction and
present a negotiation model of simultaneously working toward both service and learning.
LAMONDE, A., & ROGERS, T. (2007). Infusing arts/multimedia into a secondary pre-service
course on language and literacy across the disciplines as imaginative and critical practices. Language and Literacy, 9(2). Retrieved June 30, 2008 from http://www.langandlit.ualberta.ca/
Fall2007/LaMonde.htm
Conducts a three-year study of the infusion of arts/digital-media-based learning in a preservice
literacy methods course. Finds that preservice teachers learn to construct multimodal texts
through active video/digital productions. Analysis of pre-post questionnaires in year two finds
a shift from a functional/communicative to a more multimodal/critical perception of literacy.
LARRABEE, L., LEBLANC, C., NOBLE, R., SCOTCH, R., & WHITE, L. (2008). Focus on literacy: Professional development audit. Boston, MA: Community Training and Assistance Center.
Retrieved June 3, 2008 from http://www.ctacusa.com/publications.html#landmark
Audits professional development programs in Duval County, Florida schools based on interview and focus group data from approximately 145 staff members, 863 online surveys, and
documentation of the practices of 12 teachers in 11 schools (K-8 classrooms). Finds a relationship between professional development and student achievement—for each day of training,
student test scores increased by a half point; students of teachers who took a 14-day-program
scored seven points higher than students of who did not take the training. Professional development, coupled with a principal’s support for professional development and ongoing coaching, served to foster use of new teaching techniques, receiving follow-up feedback, and engaging in dialogue and collaboration with peers. The most effective teachers applied knowledge of
students’ literary practices to integrate and scaffold their instruction, while the less effective
teachers employed more fragmented activities, lacked planning, did not scaffold instruction,
and did not connect with students.
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MYRBERG, E. (2007). The effect of formal teacher education on reading achievement of 3rdgrade students in public and independent schools in Sweden. Educational Studies, 33(2), 145162.
Investigates the influence of teacher competence on third-grade students’ reading achievement
in public and independent schools in Sweden. Data from 10,000 students in the Progress in
Reading Literacy Study 2001 are used to compare students in independent schools and public
schools. Students in independent schools achieved better on the reading test than did students
in public schools, but when parents’ education was controlled for, the effect on students’ achievement of school type disappeared. Teacher certification for teaching in the early grades had a
strong effect on students’ mean reading test scores in both school types, while no significant
effects of teacher experience, age, gender, inservice training, or cooperation were established.
NIELSEN, D. C., & BARRY, A. L. (2008). Teachers’ reflections of professional change during a
literacy-reform initiative. Teaching and Teacher Education, 24(5), 1288-1303.
Analyzes 41 elementary teachers’ perceptions of changes related to professional development in
literacy instruction methods over a two-year period. Finds that teachers reflect on change from
different perspectives—the degree to which they perceive themselves as change agents or as
learners. Changes identified occurred in terms of three different phases—a shift from content
to student-centered practices, increased collaboration with colleagues, and an increased need
for changes in school policies to support more teacher autonomy and support for students.
SCHNELLERT, L., BUTLER, D., & HIGGINSON, S. (2008). Co-constructors of data, co-constructors of meaning: Teacher professional development in an age of accountability. Teaching
and Teacher Education, 24(3) 725-750.
Outlines a professional development program that engaged 30 secondary teachers in reflective
inquiry around using formative literacy assessments to inform instruction designed to support
students’ learning through reading. Examines teacher interviews, fieldnotes of meetings and
classroom observations, teaching artifacts, as well as formative and summative assessment data
to develop six case studies of participating teachers’ experiences. Describes teachers’ instructional change cycles of goal-setting, instructional planning and implementation, and analysis.
Reports that all case studies demonstrated meaningful changes in planning and instruction
related to student needs.
SMYTH, J. (2007). Pedagogy, school culture and teacher learning: Towards more durable and
resistant approaches to secondary school literacy. Language and Education: An International
Journal, 21(5), 406-419.
Analyzes factors that have limited the integration of recent theoretical perspectives toward adolescent literacy into secondary education. Argues that a teacher’s views of literacy learning, of
students’ “learning identities”, and of their own “teaching identity” are central to supporting
more meaningful efforts toward change. Reflects upon data from a three-year Secondary School
Literacy Initiative project through the lenses of identity, adolescent literacy, and teachers’ perspectives of learning. Identifies developing teachers’ sense of agency through supporting options for literacy instruction as key dimensions in moving toward more socioculturally-based
literacy experiences within schools.
SPERLING, M., & DIPARDO, A. (2008). English education research and classroom practice:
New directions for new times. Review of Research in Education, 32(1), 62-108.
Conducts an historical review of the influence of English education research on students’ English instruction and learning; classroom dynamics shaping literacy learning; how English teachers, students, and classrooms are defined by cultural and historical forces; and shifts in the
English curriculum in a global, digital world. Charts the impact of a focus in the late 1980s and
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1990s on the application of language/sociolinguistics, cognitive processing, and social aspects
in research methods on English teaching. Identifies a related influence of Vygotsky and Bahktin
along with ethnomethodological and sociolinguistic methods during that time period on analysis
of classroom dialogic practices fostering literacy learning. Notes a later focus on the importance
of understanding teachers’ and students’ beliefs, discourses, and identities related to race, class,
and gender differences. Finds that more recent research on uses of digital literacies operating in
globalized spaces serves to challenge traditional notions of literacy learning. Contrasts the theoretical and methodological traditions of the field with current reductive notions of literacy/
testing and “scientific” research. Recommends the development of richer theoretical frameworks to translate research into practice as well as engaging teachers in classroom research as
central to their professional development.
TURNER, J. D. (2007). Beyond cultural awareness: Prospective teachers’ visions of culturally
responsive literacy teaching. Action in Teacher Education, 29(3), 12-24.
Explores 20 preservice teachers’ visions about culturally responsive literacy teaching in elementary classrooms. Identifies the following themes: elementary classrooms should serve as literacy
communities; literacy teachers should serve as orchestrators within these communities; students should be active community members; learner-centered curriculum is the key to literacy
development; and promoting ownership of literacy for diverse students is an essential societal
goal. Two “blind spots” are also identified: classroom management and parental involvement.

Other Related Research:
ALSUP, J., TAMMY CONARD-SALVO, T., & PETERS, S. J. (2008). Tutoring is real: The benefits
of the peer tutor experience for future English educators. Pedagogy, 8(2): 327-347.
AUBUSSON, P., STEELE, F., DINHAM, S., & BRADY, L. (2007). Action learning in teacher
learning community formation: Informative or transformative? Teacher Development, 11(2),
133-148.
BAILDON, M., & DAMICO, J. (2008). Negotiating epistemological challenges in thinking and
practice: A case study of a literacy and inquiry tool as a mediator of professional conversation.
Teaching and Teacher Education, 24(6), 1645-1657.
BRISK, M. E. (Ed.). (2007). Language, culture, and community in teacher education. New York:
Lawrence Erlbaum.
CANTRELL, S. C., & HUGHES, H. K. (2008). Teacher efficacy and content literacy implementation: An exploration of the effects of extended professional development with coaching. Journal of Literacy Research, 40(1), 95-127.
CLAYTON, S., O’BRIEN, M., BURTON, D., CAMPBELL, A., QUALTER, A., & VARGA-ATKINS,
T. (2008) “I know it’s not proper research, but...”: How professionals’ understandings of research
can frustrate its potential for CPD. Educational Action Research, 16(1), 73-84.
COCHRAN-SMITH, M., FEIMAN-NEMSER, S., MCINTYRE, D. J., & DEMERS, K. (Eds.),
(2008). Handbook of research on teacher education (3rd ed.). New York: Routledge.
COSKIEA, T. L., & PLACE, N. A. (2008). The National Board certification process as professional development: The potential for changed literacy practice. Teaching and Teacher Education, 24(7), 1884-1892.
DINGUS, J. (2008). “I’m learning the trade:” Mentoring networks of black women teachers.
Urban Education, 43(3) 361-377.
DOOLEY, C. M. (2008). Multicultural literacy teacher education: Seeking micro-transformations. Literacy Research and Instruction, 47(2), 55-75.
DOUBEK, M. B., & COOPER, E. J. (2007). Closing the gap through professional development:
Implications for reading research. Reading Research Quarterly, 42(3), 411-415.
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Determines if the inclusion of adding kinesthetic comprehension process motions (CPMs) used
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underperforming school could significantly increase students’ comprehension and
metacognition. Investigates the instructional conditions wherein CPM lessons are effective, how
many comprehension processes are used automatically by the participants and how many minutes per day and days per week a typical lesson should last for participants to master each comprehension process. Demonstrates that the experimental participants outperformed the control participants in the area of comprehension mean scores on the SAT-9, and in their abilities
to infer and perform other implicit comprehension processes. Suggests that when CPM lessons
occur for at least six consecutive days, primary students’ implicit and explicit comprehension
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Compares 123 Latino ELL versus native-English first-third grade students’ growth in instructional reading level, word and sound level features of reading, comprehension, and fluency
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using repeated measures over a two-year period. Follows two cohorts—one from first into second grade, and another, from second into third grade. Finds no difference in growth in instructional reading level, but the native-English students’ levels were about one-half-grade higher at
each comparison time point in the study. Finds a difference in word/sound level reading primarily due to ELL students starting at a much lower level of phonological awareness than nativeEnglish peers, but then ELL students catch up through a steep learning curve to achieve equivalent rates by end of the second year. Native-English students had only a slightly higher growth
on reading words in isolation/phonic knowledge and no difference in growth in comprehension or fluency. Given the steep learning curve in phonological awareness for Latino students,
suggests the need to provide early support to Latino students in acquiring English
phonological awareness.
GAJRIA, M., JITENDRA, A.K., SOOD, S., & SACKS, G. (2007). Improving comprehension of
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Summarizes findings of 29 research studies designed to improve the comprehension of expository text for students with learning disabilities. Categorizes interventions as content enhancement (i.e., advance and graphic organizers, visual displays, mnemonic illustrations, and computer-assisted instruction) or cognitive strategy instruction (i.e., text structure, main idea
identification, summarization, questioning, cognitive mapping, reciprocal teaching). Discusses
treatment outcomes in relation to the various instructional approaches, student characteristics,
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reading groups using a manipulation strategy. Contemporary Educational Psychology, 32(3), 389399.
Examines the effects of manipulating objects corresponding to the characters and actions in a
text, on students’ reading comprehension (six- to eight-year-olds). Two conditions were compared: a manipulation and a re-read condition. Finds that children in the manipulation condition provided more accurate answers to questions about the texts.
HIEBERT, E. H., & FISHER, C. W. (2007). Critical word factor in texts for beginning readers.
The Journal of Educational Research, 101(1), 3-11.
Focuses on the Critical Word Factor, a measure of text difficulty designed specifically for texts
used by beginning readers. Investigates the validity of the Critical Word Factor from data on
beginning readers’ speed, accuracy, and comprehension after students read texts with different
numbers of critical words. Shows main effects for the Critical Word Factor on reading speed,
accuracy, and comprehension; results for speed and accuracy were stronger than were those for
comprehension. Finds that the model predicted the word difficulty accurately.
KEMPLE, J. L., CORRIN, W., NELSON, E., SALINGER, T., HERRMANN, S., & DRUMMOND,
K. (2008). The enhanced reading opportunities study: Early impact and implementation findings.
New York: Funded by US Department of Education, Research Report, MDRC in Partnership
with American Institute for Research. Retrieved July 3, 2008 from http://www.mdrc.org/
project_29_70.html
Presents early findings from the Enhanced Reading Opportunities (ERO) study, a demonstration evaluation of two supplemental literacy programs, Reading Apprenticeship Academic Literacy and Xtreme Reading, programs that aim to improve the reading comprehension skills
and school performance of struggling readers. The ninth-grade readers in the study, performing two to five years below grade level as they enter high school, were enrolled in a class designed to help readers employ the strategies used by proficient readers to improve their com-
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prehension skills, and increase their motivation to read more and to enjoy what they read. The
preliminary results focus on the first of two cohorts of ninth-grade students who are participating in the study. Although the two supplemental programs both had a statistically significant
effect on the students’ comprehension, 76% of participating students were still reading two or
more years behind proficient peers at the end of ninth grade.
KOBER, N., CHUDOWSKY, N., & CHUDOWSKY, V. (2008). Has student achievement improved
since 2002? State test score trends through 2006–07. Washington, DC: Center on Education Policy.
Retrieved June 30, 2008 from http://www.cep-dc.org/
Compares test data from 2002 to 2006/2007 sufficient data on state and NAEP tests. Of 28 states
with sufficient data, 17 states had moderate-to-large gains in percentages proficient in reading
at the elementary level; 14 states had moderate-to-large gains at the middle school level; and
eight states had moderate-to-large gains at the high school. Gaps between African American
and white students’ reading scores were more likely to narrow than increase. Gains on NAEP
were smaller than on state tests; NAEP tests also show larger demographic reading achievement
gaps than state tests, possibly due to lack of student motivation in taking the NAEP tests, that
state tests are more aligned to state standards/instruction than the NAEP tests, and that states
lower the bar for what counts as “proficient.” Notes the difficulty in attributing gains to NCLB
given the range of different programs not necessarily related to NCLB.
LUYTEN, H., PESCHAR, J., & COE, R. (2008). Effects of schooling on reading performance,
reading engagement, and reading activities of 15-year-olds in England. American Educational
Research Journal, 45(2), 319-342.
Analyzes the effects of one year of schooling on 6,327 British 15-year-olds on reading performance, reading engagement, and reading activities in 2000. Finds only a minimal effect on
reading performance and no effect on engagement or activities, as well as little differences across
schools, although the effect was larger for low SES schools. Calls for more use of measures of
engagement and activities as part of assessment procedures.
MARINAK, B. A., & GAMBRELL, L. B. (2008). Intrinsic motivation and rewards: What sustains
young children’s engagement with text? Literacy Research and Instruction, 47(1), 9-26.
Investigates the effects of reward proximity and choice of reward on the reading motivation of
third-grade students as measured by indicators of task persistence. Finds that students who
were given a book as a reward and students who received no reward were more motivated to
engage in subsequent reading than students who received a token reward. Indicates that the
proximity of the reward to the desired behavior is a particularly salient factor in enhancing
reading motivation. Implies that carefully chosen rewards can foster a culture of reading motivation.
MARTIN, M. O., MULLIS, I. V. S., & KENNEDY, A. N. (2007). PIRLS 2006 technical report.
Chestnut Hill, MA: TIMSS & PIRLS International Study Center, Boston College. Retrieved June
4, 2008 from http://pirls.bc.edu/pirls2006/tech_rpt.html
Compares 215,000 fourth graders’ reading scores from 39 nations around the world. U.S. students ranked in the middle range of countries in the world, scoring the same as they did in
2001, despite spending more class time on reading instruction—an average of six hours a week—
than students in other countries. Russia, Hong Kong, and Singapore made marked improvements reflecting programmatic reforms in those countries, joining three Canadian provinces,
Luxembourg, Hungary, and Italy as the top scoring countries. About half of U.S. students demonstrated the ability to understand abstract messages, make inferences, and explain ideas; 12%
could interpret complex information and character traits. Large achievement gaps for U.S. students persist.
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with significant relationships to school grades. Recommends the need for further focus on what
motivates adolescents to read in terms of both developing social identities and enhancing academic achievement.
REIS, S. M., MCCOACH, D. B., COYNE, M., SCHREIBER, F. J., ECKERT, R. D., & GUBBINS,
E. J. (2007). Using planned enrichment strategies with direct instruction to improve reading
fluency, comprehension, and attitude toward reading: An evidence-based study. Elementary School
Journal, 108(1), 3-24.
Uses a randomized design to investigate the effects of an enriched reading program on 226
urban elementary students’ (third through sixth grade) reading comprehension, oral reading
fluency, and attitude toward reading in 2 elementary schools. A schoolwide framework (SEMR) provides enriched reading experiences including daily supported independent reading of
challenging self-selected books using differentiated reading instruction. All students participated in the direct instructional approach, Success for All, for 90 minutes each morning. Finds
that students in the SEM-R treatment group scored statistically significantly higher on both
oral reading fluency tests and attitudes toward reading scales when compared to control group
students.
SANDERS, T., LAND, J., & MULDER, G. (2007). Linguistic markers of coherence improve text
comprehension in functional contexts. Information Design Journal, 15(3), 219-235.
Focuses on the influence of linguistic markers on text comprehension in ecologically valid contexts. Participants were 561 13- to 14-year-old students from Dutch pre-vocational secondary
education. Each participant read an integrated or fragmented version of an experimental text.
Shows how poor readers in secondary education benefit from coherence marking while answering text comprehension questions.
THOMPSON, G., MADHURI, M., & TAYLOR, D. (2008). How the Accelerated Reader program can become counterproductive for high school students. Journal of Adolescent and Adult
Literacy, 51(7), 550-560.
Seeks explanations for southern California high school students’ low performance on standardized texts. Finds that despite their previous positive attitude towards reading, the use of the
Accelerated Reader (AR) program in their schools was having a negative effect on their attitudes, taking too much of their time, afforded limited book selections, and the evaluation methods
employed were not valid.
VAN GELDEREN, A., SCHOONEN, R., STOEL, R. D., DE GLOPPER, K., & HULSTIJN, J. (2007).
Development of adolescent reading comprehension in Language 1 and Language 2: A longitudinal analysis of constituent components. Journal of Educational Psychology, 99(3), 477-491.
Investigates the relationship between reading comprehension development of 389 students
(grades 8-10) in their dominant language (L1, Dutch) and a foreign language (L2, English).
Tests were administered for reading comprehension, vocabulary, grammar knowledge, processing efficiency in both languages, and metacognitive knowledge about reading. Finds that L1
and L2 reading comprehension are highly related skills.
YANKELOVICH AND SCHOLASTIC. (2008). The 2008 kids and family reading report. New
York: Scholastic Publishers. Retrieved June 19, 2008 from http://www.scholastic.com/
aboutscholastic/news/readingreport.htm
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Surveys 501 children aged 5-17 and their parents. More than half read books for fun two to
three times a week; their favorite books are self-selected. Reading for fun declines steadily from
age 8 on through adolescence. Their online participation supplements and extends rather than
replaces their reading experience. Sixty-two percent prefer to read print over computer texts.
Parents are a primary resource for book suggestions, but they often have difficulty locating
information about books.
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Second Language Literacy
IVEY, G., & BROADDUS, K. (2007). A formative experiment investigating literacy engagement
among adolescent Latina/o students just beginning to read, write, and speak English. Reading
Research Quarterly, 42(4), 512-545.
Examines, through a formative experiment (a responsive, dynamic, mixed-methods approach),
how to foster literacy in a seventh- and eighth-grade language arts classroom among native
Spanish speakers within a team of English language learners over an entire school year. Studies
14 Spanish-speaking participants who were at the initial stages of reading and writing in English and had a range of prior schooling/literacy experiences in Spanish and had been in the
U.S. from 1.5-24 months. Includes instructional modifications/interventions such as, a) expanding the range and volume of reading materials, b) identifying supports to make difficult
texts accessible, and c) scaffolding writing experiences, which all led to changes in the instructional environment. Focuses on moving from whole-class to small-group work and individual
and paired work as well as proactive individual interventions. Finds intervention generally successful due to selection of appropriate, comprehensible, culturally relevant reading materials,
the realization of implications of students’ lives on reading engagement, and better assessments
for the population.
JANZEN, J. (2007). Preparing teachers of second language reading. TESOL Quarterly 41(4),
707-729.
Compares published research and second language methods texts with the issues/topics identified by ESOL certified teachers in one school district. Interviews and observations from two
years in this district were analyzed and resulted in the following categories for comparison with
research literature and methods texts: 1) working with students at varying proficiency levels, 2)
materials, 3) development of decoding skills, 4) writing skills, 5) vocabulary skills, 6) thematic
teaching, 7) love of reading, 8) coping with mainstream teachers and school requirements, and
9) students’ literacy and oral proficiency in their first languages. Two texts that address all of
these areas are cited in the article. Describes important areas for consideration in the area of
teacher education for English language learners.
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KENNER, C., RUBY, M., JESSEL, J., GREGORY, E., & ARJU, T. (2007). Intergenerational learning between children and grandparents in east London. Journal of Early Childhood Research,
5(3), 219-243.
Examines the mutual learning between three- to six-year-old children and their grandparents
in Sylheti/Bengali-speaking and monolingual English-speaking families. Draws from sociocultural theory, notions of “prolepsis” (when a parent brings memories from their own past into
current interactions with their child and visions for his or her future) and the “funds of knowledge” framework. Explores questions using exploratory survey and then ethnographic case studies
of nine families. Finds that children take part in many activities with their grandparents (e.g.,
go to a park, talk about members of the family and family history, visit others, religious activities, watch TV, shop, tell stories, cook). Shows that children engage grandparents in learning
(e.g., solitaire on the computer, using the built-in computer mouse) often code-switching between English and Sylheti. Finds touch as a communicative mode for learning by both children
and grandparents and lists the many skills and concepts that are learned in the child-grandparent relationship, many of which are relevant to formal education.
MANCHÓN, R. M., & DE LARIOS, J. R. (2007). On the temporal nature of planning in L1 and
L2 composing. Language Learning, 57(4), 549-593.
Uses verbal protocol data to explore English-foreign-language-learners writers’ planning behavior while engaged in academic writing tasks (in terms of time spent on planning operations) in relation to three independent variables: (a) the participants’ level of proficiency (preintermediate, intermediate, and advanced) in the second language (L2); (b) the language of
composition: native (L1, Spanish) versus foreign language (L2, English) writing; (c) the stage of
the composition in which planning operations occurred (composition time was divided into
three periods). Finds that the language of the composition did not explain differences in planning time, but the participants’ level of L2 proficiency did. Also finds that proficiency influenced the different amount of time devoted to planning in the L1 and the L2 tasks and the
participants’ coordination of goals as well as the range of constraints guiding their planning
behavior.
ROBERTS, T. A. (2008). Home storybook reading in primary or second language with preschool children: Evidence of equal effectiveness for second-language vocabulary acquisition.
Reading Research Quarterly, 43(2), 103-130.
Examines how the use of primary- or English-language storybooks for home reading combined with classroom storybook reading and vocabulary instruction influences acquisition of
English vocabulary in preschool children. Conducted two six-week sessions of the combined
home-school treatments, with students randomly assigned to receive the treatment first in their
primary language or in English. During the second session, the alternate language was used.
Results from posttests show that home storybook reading in the primary language was as effective or better for English vocabulary learning. Recommends the use of a combination method
that involves language support activities in the home connected to classroom instructional activities to enhance English learners’ vocabulary growth.
RUBENSTEIN-AVILA, E. (2007). From the Dominican Republic to Drew High: What counts as
literacy for Yanira Lara? Reading Research Quarterly, 42(4), 568-589.
Uses qualitative methods (portraiture, ethnography) and theoretical constructs (new literacy
studies and “repertoires of practice”) to document and describe one high school-aged immigrant’s
experience to, and through, English literacy. Investigates the role of transnational experiences
through field notes, formal interviews, and informal conversations as the participant experienced a relatively narrow and single dimension of what literacy is in school. Suggests conceptualizing instruction for secondary immigrant students that incorporates their funds of knowledge, academic strengths, needs, and transnational literacy practices.
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SOLORZANO, R. W. (2008). High stakes testing: Issues, implications, and remedies for English
language learners. Review of Educational Research, 78(2), 260-329.
Reviews an extensive database of published studies and professional technical reports on the
assessment of English language learners (ELLs). Discusses issues of norming, validity, defining
language proficiency and academic English, technical quality of tests, fairness in testing, and
accommodations for ELLs. Identifies a serious issue in Opportunity to Learn (OTL), wherein
students have not had equal access to quality content instruction and materials to support their
learning. Outlines major flaws in the current use of high stakes testing with ELLs, and proposes
a series of recommendations based on the research to combat their inappropriate use.
WARRINER, D. S. (2007). “It’s just the nature of the beast”: Re-imagining the literacies of schooling in adult ESL education. Linguistics and Education, 18(3-4), 305-324.
Calls for literacy instruction to more closely align with what adult female ESL students see as
their most important goals. Examines how literacy skills can be exchanged for forms of capital
in complex settings of globalization and homogenization. Finds that the positive interpretation
that students had of their testing and learning experiences was not supported by their out-ofschool experiences (e.g., good job, going to college). Critiques standardized testing and the
many classes devoted to review for the tests, inauthentic language use/materials, and lack of
meaningful literacy instruction related to students’ most important goals (e.g., finding a job,
communicating with landlord, child’s teacher). Illustrates a dichotomy between value of test
scores and diplomas and how easily these forms of capital are converted into power in certain
contexts.
YOON, B. (2007). Offering or limiting opportunities: Teachers’ roles and approaches to English-language learners’ participation in literacy activities. The Reading Teacher 61(3), 216-225.
Examines the experiences and expectations by English as a Second Language and mainstream
teachers as they work with their middle school students. Field notes from classroom observations, interviews with teachers and participants, and teacher lesson plans created the corpus of
data. Compares two mainstream teachers according to their view of their responsibility for the
English language learners (ELLs), teaching approaches, classroom dynamics, ELLs’ participatory behaviors and mainstream students’ participatory behaviors. Confirmed Ladson-Billings’
(1994) work that students are influenced by the way that their teachers approach them and
described the necessity to 1) show interest in ELLs’ culture, 2) encourage ELLs to share their
cultural experiences, 3) include ELLs as full participants, 4) model how teachers appreciate and
embrace ELLs’ cultural differences, and 5) encourage mainstream students to support ELLs’
classroom learning.
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from the passive consumption of digital to the production and reading of texts within Web 2.0
and the multimodal representation enabled by Web 2.0 tools and online spaces. Examines how
preservice English education and middle-school students employed current digital literacies
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was most helpful in acquiring course content and in gaining diverse peer perspectives, students
needed more assistance in reviewing and critiquing peers’ posts.
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Surveys 168 teachers on their uses of blogs in their classrooms over a two-year period and then
interviews 12 teachers on perceptions of students’ learning and analyzes teachers’ blogs. Finds
that 60% of frequent bloggers post assignments on their blogs. The more teachers use blogs in
the classroom, the more frequent their students’ postings. Eighty-nine percent of teachers indicate that blogging changed their instructional methods. Teachers note increased peer interaction and collaborative sharing of ideas among students and between teachers and students,
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HERON-HRUBY, A., HAGOOD, M. C., & ALVERMANN, D. E. (2008). Switching places and
looking to adolescents for the practices that shape school literacies. Reading and Writing Quarterly, 24(3), 311-334.
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Draws on resistance theory to find that their uses are influenced in productive and limiting
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LE BIGOT, L., & ROUET, J. (2007). The impact of presentation format, task assignment, and
prior knowledge on students’ comprehension of multiple online documents. Journal of Literacy
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hypertext format on college students’ comprehension of hypertext. Students with high knowledge had higher comprehension, spent less time processing, and had higher scores on a comprehension posttest than low-knowledge students. An argument task led to more causal
connectives and more transformed information in students’ papers, whereas a summary task
resulted in more temporal connectives and paraphrases. Presentation of the material by source
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resulted in better macrostructural comprehension on the posttest, whereas the topic format
resulted in better microstructural comprehension.
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Computers and Composition, 24(3), 230-246.
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nuclear power and genetically modified organisms. Finds that students learned to employ argument speech acts and engage in collaborative language use in their debate, achieving a relatively
high level of sophistication on most of the debates, particularly for females.
LENHART, A., ARAFEH, S., SMITH, A., MACGILL, A. R. (2008). Writing, technology, and teens.
Washington, DC: Pew Internet & American Life Project. Retrieved June 25, 2008 from http://
www.pewinternet.org/PPF/r/247/report_display.asp
Reports the results of a mixed method study, including national telephone survey augmented
by focus groups, completed by the Pew Internet and American Life Project in collaboration
with the National Commission on Writing. Examines what teens and their parents say about
the role and impact of technological writing on both in-school and out-of-school writing. Finds
a disconnect between students’ perception of what writing is supposed to be (e.g., “formal”
writing) and the writing practices in which they engage, such as email and instant/text messaging. Ninety-three percent of respondents report writing for pleasure, but do not perceive personal written communication as “real” writing, even though the majority of teens reported
incorporating some aspects of their personal digital writing into formal writing in school. African American students reported more frequent writing on a daily basis although the amount of
writing done several times per week was the same across racial groups. Girls reported engaging
in personal electronic communication on daily basis more than boys. “Multichannel” teens
who spend the most time using a range of electronic communications are no more likely to
engage in out-of-school writing than their non-“multichannel” peers. The respondents believe
that writing is important to their future success and are in favor of more in-school writing time
and, ironically, parents surveyed place a higher value on the role of computers in improving
teens’ writing than do teens themselves.
MEYER, B. B., & LATHAM, N. (2008). Implementing electronic portfolios: Benefits, challenges,
and suggestions. EDUCAUSE Quarterly, 31(1), 34-41.
Analyzes the implementation of commercial e-folios at four teacher education programs using
a survey method. Finds the need to distinguish between the e-folio system and the assessment
plan, in that programs need to develop authentic assessment methods and select a platform
consistent with those methods. While e-folios served to benefit participation in the program
accreditation process and organizing information and student work, the challenges often were
associated with the faculty concerns about implementation. Suggests the need for a coordinator
to assist implementation, having consistent requirements and an assessment system, and taking
time for implementation.
MILLWARD, J. (2008). An analysis of the National “TYCA Research Initiative Survey Section
III: Technology and Pedagogy” in two-year college English programs. Teaching English in the
Two-Year College, 35(4), 372-397.
Analyzes survey results of 388 two-year college writing programs conducted in 2005. While
81% offer online composition courses that would transfer to a university, only 25% offer online
developmental composition (level below transfer composition), 11% offer online developmental reading, and 5% offer online ESL composition. About half offer an advisory related to technology literacy and 8% have a technology literacy requirement—a low level of technology support resulting in students dropping online courses. Only 44% have enrollment caps for online
courses, and these caps are often relatively high. Fifty-eight percent noted that on-campus ac-
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cess to computer labs was a problem. Seventy-seven percent offer training in online course
instruction, but less training in multimodal writing assignment design; 43% offer no compensation for training. Fifty-seven percent do not use electronic portfolios; only 3 programs report
use of campus-wide e-portfolios, for example, the eFolio tool offered by the Minnesota campuses. Forty percent express an interest in developing multimodal assignments. Eighteen percent were “very satisfied,” 46% were “somewhat satisfied,” 23% were “somewhat dissatisfied,”
and 13% were “very dissatisfied” with their program’s attempts to integrate technology in teaching
composition.
MORAN, J., FERDIG, R. R., PEARSON, P. D., WARDROP, J., & BLOMEYER JR., R. L. (2008).
Technology and reading performance in the middle-school grades: A meta-analysis with recommendations for policy and practice. Journal of Literacy Research, 40(1), 6-58.
Conducts a meta-analysis of 20 studies on effects of use of digital tools on middle-school students’ literacy learning. Finds a positive effect (size of 0.489) for the benefits of using digital
tools, particularly for general populations than for special needs/struggling students. Tools created by research teams had greater effects than commercially-developed tools. Students with
smaller sample sizes found greater effects than those with larger sample sizes. Posits the need
for much more research to determine the value of these tools at the middle-school level employing a wider range of outcomes measures than simply standardized reading assessments
that may serve as valid measures of the effects of these tools.
PASTERNAK, D. L. (2007). Is technology used as practice? A survey analysis of preservice English teachers’ perceptions and classroom practices. Contemporary Issues in Technology and
Teacher Education, 7(3), 140-157. Retrieved June 20 from http://www.citejournal.org/vol7/iss3/
languagearts/article1.cfm
Discusses the results of a three-year survey study involving 98 English education preservice
teachers that investigated their comfort or frustration with technology-based teaching practices as they progressed through their certification program. Results suggest that technology
practices need to begin in methods classes in order for these practices to be used within field
experience placements. Also, although preservice teachers experiment with technology, they
expressed the need to be comfortable with technology before using them in classroom settings.
OFFICE OF COMMUNICATION. (2008). Media literacy audit: Report on UK children’s media
literacy. London: Office of Communication. Retrieved June 15, 2008 from http://www.ofcom.
org.uk/advice/media_literacy/medlitpub/medlitpubrss/ml_childrens08/
Survey of 2,905 UK adults and 2,068 UK parents and children finds widespread media use, with
increases in mobile phone and Internet access in the bedroom and an average of six media
devices in the bedroom for 12-15 year-olds. While youth of lower socioeconomic status have
less home Internet access, they seek access outside the home. About half of young people conduct a check of website information; a relatively high percent express concerns about video
game violence. Parents express more concern about online use than young people; about a
third restrict television viewing, but less than half employ blocking software or controls on
online access.
PROJECT TOMORROW. (2008). Speak Up 2007 national findings. Washington, DC: Project
Tomorrow. Retrieved June 3, 2008 from http://www.tomorrow.org/speakup/speakup_
reports.html
Surveys 367,000 students, teachers, parents, and administrators in all 50 states on their perceptions of uses of technology resources in schools. Students noted a “digital disconnect” between
their home and school technology use with 40% indicating that they are limited in their use of
technology by teachers and 45% indicating that firewalls and filters inhibit their learning. About
one-half of students note that games can enhance their learning and one-third note that use of
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games helps them learn to work collaboratively with peers. Only 11% of teachers are using an
“educational computer game” in their teaching; about half of teachers expressed interest in
more training in how to use games. Eight percent of students reported experience with schoolbased online classes; 33% of high school and 24% of middle school students indicated the
desire to take online classes given the desire to work at their own pace or, for high school students, earn college credits; 33% of teachers report uses of online learning in their classrooms.
One-third of teachers expressed an interest in online professional development. With 75% owning
an MP3 player, two-thirds of high school students and half of middle-school students owning a
cell phone, and a third of all students having laptop access, more than half indicated that they
would use technology more readily if they could use their own MP3, cell phone, or laptop to
complete work in school.
ROGERS, J., MORRELL, E., & ENYEDY, N. (2007). Studying the struggle: Contexts for learning
and identity development for urban youth. American Behavioral Scientist, 51(3), 419-443.
Analyzes video, field notes, and work of Los Angeles urban high school students’ participation
as “critical researchers” in a summer seminar involved in constructing and sharing knowledge
related to social change and issues of power related to educational justice. Students engaged in
extensive journal writing and production of PowerPoint presentations. Finds that students
adopted a different stance towards engagement in academic work and texts, data collections,
and valuing sharing of knowledge for wider audiences. Posits that the collaborative sharing of
knowledge between students and facilitators as equals and the recruitment of expert audiences
serves to motivate students to produce meaningful research valued by facilitators and expert
audiences.
SILVERNAIL, D. L., & GRITTER, A. K. (2007). Maine’s middle school laptop program: Creating
better writers. Gorham, ME: Center for Education Policy, Applied Research, and Evaluation,
University of Southern Maine. Retrieved June 2, 2008 from http://www.usm.maine.edu/cepare/
Examines the impact of a one-to-one middle school laptop program in Maine beginning in
2002 that provided all seventh- and eighth-grade students and their teachers with laptop computers. Finds that the average writing test score on the eighth-grade state writing test was significantly higher in 2005 compared to the 2000 score prior to implementation of the program.
Students with the highest laptop use for writing had the highest scores. Suggests the value of
students’ laptop access in terms of improving their writing.
TAGLIAMONTE, S. A., & DENIS, D. (2008). Linguistic ruin? LOL! Instant messaging and teen
language. American Speech, 83(1), 3-34.
Analyzes a million words of unmonitored IMing generated by 71 adolescents. Finds that the
language and syntax employed reflects linguistic changes in language use, as well as new hybrid
mixes between speech and written language outside of school prescriptions, reflected in, for
example, uses of abbreviations like omgod, lol, and ttyl.
WARSCHAUER, M. (2008). Laptops and literacy: A multi-site case study. Pedagogies: An International Journal, 3(1), 52-67.
Examines literacy practices within ten schools in two states using one-to-one laptop programs.
Benefits of using laptops during school included shifts in students’ writing being more authentic and iterative, gains in technology literacy skills, and the increased presence of scaffolding
and epistemic engagement in the teaching and learning of reading. Despite these benefits, the
use of laptops neither improved students’ reading or writing test scores nor minimized the
achievement gap between students of differing socioeconomic statuses.
WITHERS, K., & SHELDON, R. (2008). Behind the screen: The hidden life of youth online. London: Institute for Public Policy Research. Retrieved June 15, 2008 from http://www.ippr.org/
publicationsandreports/publication.asp?id=597
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Analyzes British youth’s uses of and attitudes toward issues of safety, privacy and cyberbullying
on social networking, IMing, and video-sharing sites; also draws on related research. Finds that
solo, unsupervised, nightly use of these sites to socialize raises new issues not evident to previous generations. While youth enjoy socializing, they express concern about the addictive nature
of “constant connectivity.” While they perceive the need to employ photos and private information to promote themselves, they respond negatively to strangers viewing this material. While
they communicate with “friends of friends,” they attempt to employ mechanisms to protect
their safety. They often are not aware of consequences for risky, online behavior such as
cyberbullying. Suggests the need for increased media literacy instruction and the corporate/
computer industry’s social responsibility towards youth audiences and uses of age-restriction
mechanisms.
WOLSEY, T. D., & GRISHAM, D. L. (2007). Adolescents and the new literacies: Writing engagement. Action in Teacher Education, 29(2), 29-38.
Describes a three-year mixed-method study about the use of threaded discussion groups in
middle school classrooms. The researchers investigated the effects of threaded discussions on
eighth graders’ writing skills, their motivation to write, and their perceptions of themselves as
writers. Findings include that students’ perceptions of themselves as writers improved with
boys’ perceptions significantly improving. Study also documented students’ increased knowledge of “new literacies,” engagement, and authentic responses to literature.
ZHANG, S., & DUKE, N. K. (2008). Strategies for Internet reading with different reading purposes: A descriptive study of twelve good Internet readers. Journal of Literacy Research, 40(1),
128-162.
Analyzes 12 adult Internet readers’ uses of reading strategies involved in seeking specific information, acquiring general knowledge, and being entertained as measured through use of navigational records and recall protocols. Finds that the use of 50 identifiable strategies varied considerably by reading purpose, with some strategies employed either across purposes and others
for only specific purposes. Suggests the need for instruction on helping readers identify their
purposes and research to determine the benefit of such instruction.

Other related research:
BAKER, B. A., & WEDMAN, J. M. (2007). Developing preservice literacy teachers’ observation
skills: Two stories, two technologies. Contemporary Issues in Technology and Teacher Education,
7(4). Retrieved April 6, 2008 from http://www.citejournal.org/vol7/iss4/general/article1.cfm
BARAK, A. (Ed.). (2008). Psychological aspects of cyberspace: Theory, research, applications. New
York: Cambridge University Press.
BLACK, R. W. (2008). Adolescents and online fan fiction. New York: Peter Lang.
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Cambridge, MA: MIT Press.
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BRYANT, J. (2008). Media effects: Advances in theory and research. New York: Routledge.
BROWN, C. A., DICKSON, R., HUMPHREYS, A –L., MCQUILLAN, V., & SMEARS, E. (2008).
Promoting academic writing/referencing skills: Outcome of an undergraduate e-learning pilot
project. British Journal of Educational Technology, 39(1), 140-156.
BUCKINGHAM, D. (2007). Youth, identity, and digital media. Cambridge, MA: MIT Press.
BURN, A. (2007). “Writing” computer games: Game literacy and new-old narratives. L1 – Educational Studies in Language and Literature, 7(4), 45-67.
CENTRE FOR INFORMATION BEHAVIOUR AND THE EVALUATION OF RESEARCH.
(2008). Information Behaviour of the Researcher of the Future. London: University College London. Retrieved July 27, 2008 from http://www.bl.uk/news/2008/pressrelease20080116.html
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COURTLAND, M. C., & PADDINGTON, D. (2008). Digital literacy in a grade 8 classroom: An
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44833?time=1217124480
EVERETT, A. (Ed.). (2008). Learning race and ethnicity: Youth and digital media. Cambridge,
MA: MIT Press.
FERDIG, R. E. (Ed.). (2008). Handbook of research on effective electronic gaming in education.
Hershey, PA: IGI Global.
GIBBONS, S. (2007). The academy library and the Net Gen student: Making the connections.
Chicago: American Library Association.
GRABOWSKI, J. (2008). The internal structure of university students’ keyboard skills. Journal
of Writing Research, 1(1), 27-52.
HALL, D., & DAMICO, J. (2007). Black youth employ African American Vernacular English in
creating digital texts. The Journal of Negro Education, 76(1), 80-88.
HILL, M. L., & VASUDEVAN, L. (Eds.). (2008). Media, learning, and sites of possibility. New
York: Peter Lang.
HINDUJA, S., & PATCHIN, J. W. (2008). Personal information of adolescents on the Internet: A
quantitative content analysis of MySpace. Journal of Adolescence, 31(1), 125-146.
JOHNSON, G. (2008). The relative learning benefits of synchronous and asynchronous textbased discussion. British Journal of Educational Technology, 39(1), 166-169.
KAPLAN, D. S., RUPLEY, W. H., SPARKS, J., & HOLCOMB, A. (2007). Comparing traditional
journal writing with journal writing shared over email listservs as tools for facilitating reflective
thinking: A study of preservice teachers. Journal of Literacy Research, 39(3), 357-387.
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of Online Education, 3(6). Retrieved June 5, 2008 from http://innovateonline.info/
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Online spaces of transnational youth as sites of creative and sophisticated literacy and identity
work. Linguistics and Education, 18(3-4), 283-304.
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nature of blogs. Journal of Computer-Mediated Communication, 13(1), 123-140.
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elementary and high school teachers. Computers and Education, 50(3), 787-806.
WOLSEY, T. (2008). Efficacy of instructor feedback on written work in an online program.
International Journal on E-Learning, 7(2), 311-329.
YANG, S. H., & HUANG, Y. (2008). A study of high school English teachers’ behavior, concerns
and beliefs in integrating information technology into English instruction. Computers in Human Behavior, 24(3), 1085–1103.

Writing
ANDRADE, H. L., DU, Y., & WANG, X. (2008). Putting rubrics to the test: The effect of a model,
criteria generation, and rubric-referenced self-assessment on elementary school students’ writing. Educational Measurement, 27(2), 3-13.
Compares the effects of providing a model paper in developing criteria and rubric self-assessing of first drafts versus developing criteria and reviewing first drafts on 116 third- and fourthgrade students’ writing. Finds that the treatment had a positive effect on writing scores, as did
previous writing achievement. Suggests the value of using a model for developing criteria and a
self-assessment rubric.
BOSCOLO, P., ARFÉ, B., & QUARISA, M. (2007). Improving the quality of students’ academic
writing: An intervention study. Studies in Higher Education, 32(4), 419-438.
Examines the effects of a writing workshop on synthesis writing from multiple sources. During
the workshop, undergraduate students practiced synthesis writing, received teacher feedback,
and analyzed and discussed examples of academic writing. At pretest and posttest, students
wrote syntheses and filled in a questionnaire. Finds that students’ writing improved, but that
beliefs about the nature of academic writing did not change.
CORDEN, R. (2007). Developing reading-writing connections: The impact of explicit instruction of literary devices on the quality of children’s narrative writing. Journal of Research in Childhood Education, 21(3), 269-289.
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Examines how children’s narrative writing can be improved by drawing attention to the literary
devices used by professional writers or mentor texts. Over one year, 18 teachers of nine elementary schools explored ways of developing children as reflective authors. Group discussions and
teacher-child talk were videotaped, and samples of children’s writing were collected and analyzed. Suggests that reading, discussing, and evaluating mentor texts can have a positive impact
on the quality of children’s independent writing.
CRAWFORD, L., & SMOLKOWSKI, K. (2008). When a “sloppy copy” is good enough: Results
of a state writing assessment. Assessing Writing, 13(1), 61-77.
Compares fifth and eighth graders’ first and final drafts on a state writing assessment using the
state scored rubric. Finds that over half of first drafts scored as well if not better than final drafts
for general students; there were no significant differences between first and final drafts for special education and “general education” eighth graders. Raises questions about the use of revisions of draft in writing assessments.
DENNY, H. C. (2008). Dangerous liaisons: Reflections on a pilot project for state-mandated
outcomes assessment of written communication. Assessing Writing, 13(1), 26-44.
Examines the use of a campus-based writing assessment designed to determine undergraduates’ writing ability using two timed and two conventions essays written before, during, and at
the end of their enrollment in a writing program at a state university. Analyzes these essays on
critical thinking, genre knowledge, rhetorical skills, and mechanics, yielding results similar to
those at comparable universities. Finds significant differences between the students’ instructors’ institutional position and students’ enrollment status. Suggests the value of using such
assessments to inform composition program policies and writing within the university.
DYSON, A.H. (2008). Staying in the (curricular) lines: Practice constraints and possibilities in
childhood writing. Written Communication, 25(1), 119-159.
Studies urban first graders’ multimodal writing practices within unofficial worlds as distinct
from official print-based school notions of writing. Highlights work of three children within
official or hybrid (convergence of official and unofficial) literacy events in terms of materiality,
voice, and multimodality. Finds extensive links to unofficial worlds as part of negotiating with
official school worlds, but difficulties in integrating the unofficial into standardized literacy
instruction of the official world that marginalize materiality, voice, and multimodality.
ELLIS, R. A., TAYLOR, C. E., & DRURY, H. (2007). Learning science through writing: Associations with prior conceptions of writing and perceptions of a writing program. Higher Education Research and Development, 26(3), 297-311.
Investigates the conceptions of writing, writing approaches, and the quality of learning of 121
college students who were expected to write a scientific report as part of an undergraduate
biology course. Finds that prior cohesive conceptions of writing, a deep approach to writing,
and positive perceptions of the learning context are positively related to higher levels of achievement in writing and a higher quality of the learning experience.
GARCÍA, J. N., & DE CASO-FUERTES, A. M. (2007). Effectiveness of an improvement writing
program according to students’ reflexivity levels. The Spanish Journal of Psychology, 10(2), 303313.
Investigates the influence of students’ reflexive style on the improvement of their writing. Participants were 100 students (fifth and sixth grade) with learning disabilities (LD). One group
received special training in writing and reflexivity during three months; another group received
ordinary instruction. Finds that the training in writing and reflexivity improved the writing
quality and reflexive style of LD students with a low reflexivity level. Suggests that students’
reflexivity level has an impact on the quality of their writing.
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GRAHAM, S., BERNINGER, V., & FAN, W. (2007). The structural relationship between writing
attitude and writing achievement in first and third grade students. Contemporary Educational
Psychology, 32(3), 516-536.
Investigates the structural relationship between children’s writing achievement and their attitude towards writing. Three models were tested: (a) writing attitude influences writing achievement; (b) writing achievement influences writing attitude; (c) writing attitude influences writing achievement and vice versa. The models were tested with a sample of 241 young, beginning
writers (first and third grade). The students wrote compositions and filled in an attitude questionnaire. Finds that the first model provides the best description of the data. Thus, students
who were more positive about writing had higher writing achievement.
GRAHAM, S., & PERIN, D. (2007). A meta-analysis of writing instruction for adolescent students. Journal of Educational Psychology, 99(3), 445-476.
Aims at identifying effective writing treatments for adolescents in grades 4-12. Analyzes 123
experimental and quasi-experimental studies on writing. Finds large average effect sizes for
strategy instruction, summarization, peer assistance, and setting product goals. Other effective
practices included word processing, sentence combining, inquiry, prewriting activities, process
writing approach, and study of models. Recommends to explicitly and systematically teach the
processes and strategies involved in writing, including planning, sentence construction, summarizing, and revising.
HAWTHORNE, S. (2008). Students’ beliefs about barriers to engagement with writing in secondary school English: A focus group study. Australian Journal of Language and Literacy, 31(1),
30-42.
Examines the potential barriers to engaging with writing that students of two secondary school
English classes reported. Focus groups were formed based on students’ level of engagement
with writing tasks, and 50-minute discussions were held with groups of engaged and reluctant
writers. Finds that interest in a topic, or the perceived relevance of the writing task, was the
main factor that students attribute to writing engagement. Reluctant writers made more comments about the importance of teacher support, whereas engaged writers made more statements about the importance of having choice or control.
KIEFT, M., RIJLAARSDAM, G., GALBRAITH, D., & VAN DEN BERGH, H. (2007). The effects
of adapting a writing course to students’ writing strategies. British Journal of Educational Psychology, 77(3), 565-578.
Examines whether students would benefit more from writing instruction when this instruction
is adapted to their habitual writing strategy. One hundred thirteen tenth-grade students were
randomly assigned to two conditions: writing instruction based on a planning strategy and
writing instruction based on a revising strategy. Students’ preference for either a planning or
revising strategy was assessed beforehand by way of a questionnaire. Finds that students with a
strong tendency to plan or revise profited more from writing instruction based on a planning
strategy. Students with a low tendency to plan or revise benefited more from instruction based
on a revising strategy.
KOBRIN, J. L., PATTERSON, B. F., SHAW, E. J., MATTERN, K. D., & BARBUTI, S. M. (2008).
Validity of the SAT® for predicting first-year college grade point average (College Board Research Report No. 2008-5). New York: The College Board. Retrieved June 22, 2008 from http://
professionals.collegeboard.com/data-reports-research/sat/validity-studies
Analyzes the predictive validity of the revised SAT that includes a writing sample as of 2005.
Finds that the changes in the test did not change the ability of the test to predict first-year
college performance for over 150,000 students from 110 colleges. Of the three SAT sections, the
writing section is the most predictive of college performance. For students in public/less selec-
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tive colleges, grades are slightly better predictors of success, while SAT scores are slightly better
predictors for private/more selective colleges. Suggests the value of using an admissions test
that includes a writing sample.
KULIKOWICH, J. M., MASON, L., & BROWN, S. W. (2007). Evaluating fifth- and sixth-grade
students’ expository writing: Task development, scoring, and psychometric issues. Reading and
Writing: An Interdisciplinary Journal, 21(1-2), 153-175.
Presents a writing task and scoring system to measure students’ informative writing. The task
requires students to identify a real-world problem, and then to demonstrate the relevance of
mathematics, science, and social studies in solving the problem. The compositions written by
72 students (fifth and sixth grade) were scored by two independent raters. Finds support for the
reliability and validity of the scores.
LIN, S-J. C., MONROE, B. W., TROIA, G. A. (2007). Development of writing knowledge in
grades 2-8: A comparison of typically developing writers and their struggling peers. Reading
and Writing Quarterly, 23(3), 207-230.
Examines student perspectives about writing by interviewing both developing and struggling
writers in grades 2-8. Finds a progressive developmental pattern of writing knowledge in which
novice writers place more emphasis on the physical product and local meaning, while more
experienced writers focus on global aspects, such as meaning and communication with an audience. In comparison, struggling writers focus on product over process even at the secondary
level. Suggests careful attention to the developmental level of the students during writing instruction.
LU, R., & BOL, L. (2007). A comparison of anonymous versus identifiable e-peer review on
college student writing performance and the extent of critical feedback. Journal of Online Interactive Learning, 6(2), 100-115. Retrieved June 26, 2008 fromhttp://www.ncolr.org/jiol/issues/
showissue.cfm?volID=6&IssueID=20
Compares anonymous versus identifiable e-peer feedback in four first-year composition classes.
Finds that anonymous feedback results in more critical feedback and superior writing performance than the use of identifiable feedback.
LUNSFORD, A. A., & LUNSFORD, K. J. (2008). “Mistakes are a fact of life:” A national comparative study. College Composition and Communication, 59(4), 781-806.
Compares types of errors in papers written in 2006 by a national random stratified sample of
first-year college students with results of a similar 1986 study analyzing types of errors in 3,000
papers (Connors & Lunsford, 1988), as well as error rates identified in 1917 and 1930 studies.
Thirty trained coders analyzed 1,826 essays for 40 possible errors. Finds that the 2006 papers
averaged 1,038 words, two-and-a-half times longer than papers written in 1986. The 2006 papers were more likely to be argument and research essays, while the 1986 papers were more
likely to be personal narratives. Teachers marked 38% of the errors identified by coders in the
2006 papers, a decline from 43% of errors marked by teachers in 1986. Teachers marked errors
in the 2006 papers largely by hand, with little use of technology tools. Identifies the 20 most
frequently employed errors; the top 10 include: use of the “wrong word,” missing comma with
introductory element, incomplete/missing documentation, vague pronoun reference, spelling
errors (the latter often due to spell-checker suggestions), mechanical errors with a quotation,
unnecessary comma, capitalization, missing word, faulty sentence structure. Seven errors from
1986 papers were not found in the 2006 most frequent 20 errors: wrong/missing verb ending,
wrong/missing preposition, pronoun shifts, tense/verb form, subject-verb agreement, missing
comma in a series, and dangling modifiers. Finds little using of IM-ing lingo or uses of
multimodal digital material in the 2006 papers. Concludes that error rates have remained relatively stable compared to previous studies, with some shifts in the types of errors.
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MANCHON, R. M., & DE LARIOS, J. R. (2007). On the temporal nature of planning in L1 and
L2 composing. Language Learning, 57(4), 549-593.
Explores the process of planning while writing an academic essay in L2 (Spanish) and L1 (English). Analyzes verbal protocols for the time spent on planning, and examines whether planning time differs depending on the writers’ level of proficiency in L2, the language of composition (L1 or L2), the phase of the composition in which the planning behavior occurred. Finds
that the writer’s level of proficiency influenced the amount devoted to planning, regardless of
the language of composition.
MIDGETTE, E., HARIA, P., & MACARTHUR, C. (2008). The effects of contents and audience
awareness goals for revision on the persuasive essays of fifth- and eight-grade students. Reading
and Writing, 21(1-2), 131-151.
Investigates the effects of providing content goals and audience awareness goals during revising
on the persuasiveness of students’ writing. Fifth- and eighth-grade students were randomly
assigned to three conditions: a general goal, a content goal, and an audience goal group. Finds
that students in both the content and audience goal groups outperformed the students in the
general goal group. Students who received audience awareness goals were more likely to consider opposing perspectives.
MONTGOMERY, D. (2008). Writing and the National Literacy Strategy: Cohort analysis of
writing in year 7 following two, four and seven years of the National Literacy Strategy. Support
for Learning, 23(1), 3-11.
Examines the spelling and handwriting speed of several cohorts of English students (age 11-12)
who had completed primary school and followed the National Literacy Strategy. Students were
asked to write on a subject of interest for 20 minutes. Finds that one-third of the students made
many more than five spelling errors per 100 words. Over 95% could not meet the handwriting
speed criterion of 25 words per minute. Suggests that the National Literacy Strategy has had
little impact upon improving writing speed or spelling accuracy.
MYHILL, D., & JONES, S. (2007). More than just error correction: Students’ perspectives on
their revision processes during writing. Written Communication, 24(4), 323-343.
Investigates the understandings of 14- and 16-year-old students of the revisions they make
during writing. Students were observed writing in a classroom setting and then interviewed
about their writing processes. Finds that students tend to view revision as a post-textual production reviewing activity. Although all students engaged in online revision of some kind, it is
not clear that the students think of this as revision. Suggests that common pedagogical practices
have an influence on shaping students’ perspectives on the writing process, and revision in
particular.
NELSON, N. W., & VAN METER, A. M. (2007). Measuring written language ability in narrative
samples. Reading and Writing Quarterly, 23(3), 287-309.
Analyzes written narratives of 277 students across grade levels one through five. Finds gender
differences for productivity measures in favour of females. Shows no differences when comparing stories written by African American and Caucasian students. Indicates implications for instruction and for documenting change in the story-writing performance of students with and
without special needs in the area of written language development.
OLINGHOUSE, N. G. (2008). Student- and instruction-level predictors of narrative writing in
third-grade students. Reading and Writing, 21(1-2), 3-26.
Examines student characteristics and instructional variables that may predict the quality of 120
third-grade students’ narrative writing. Finds that gender, compositional fluency, IQ, word reading ability, and grammatical understanding are significant predictors of the compositional quality.
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No main effects of instructional variables were found. Concludes that student characteristics
are important in writing achievement.
PELLETIER, J., & LASENBY, J. (2007). Early writing development in L1 English speaking children. L1 – Educational Studies in Language and Literature, 7(3), 81-107.
Reports on the developmental and psychometric properties of an early writing task. Participants were 40 L1 English-speaking children in Toronto who were followed for four years. The
early writing task required children to write words and number and word combinations. Shows
characteristic features of children’s early writing of number and word combinations at each of
the four grade levels and shows that performance on the writing task in Kindergarten predicted
reading skills at the end of grade 1. Provides educators with a reliable measure of invented
spelling that taps into alphabet knowledge and phonological awareness.
ROCA DE LARIOS, J., MANCHÓN, R., MURPHY, L., & MARÍN, J. (2008). The foreign language writer’s strategic behaviour in the allocation of time to writing processes. Journal of Second Language Writing, 17(1), 30-47.
Examines the temporal dimension of the composing process in L2 writing. Participants were
Spanish students with various levels of L2 (English) proficiency, who thought aloud while performing an argumentative writing task. Three stages of the composing process were distinguished (initial, medial, and final stages). Finds that formulation was the dominant process
across writers and proficiency levels. More time was devoted to planning, evaluation, and revision as proficiency increased. Also finds that L2 proficiency was related to a more balanced
allocation of processing time to different composing activities.
ROWE, D. W. (2008). Social contracts for writing: Negotiating shared understandings about
text in the preschool years. Reading Research Quarterly, 43(1), 66-95.
Analyzes the social contracts which 18 two-year-olds and their teachers negotiated over a ninemonth period in a preschool writing center. Finds that social contracts were related to the physical
properties of texts, the representational systems of art and writing, and relations between people
and text objects. Suggests that children’s knowledge about writing is collectively constructed,
and linked to local writing practices.
SADDLER, B., & ASARO, K. (2007). Increasing story quality through planning and revising:
Effects on young writers with learning disabilities. Learning Disability Quarterly, 30(4), 223234.
Examines the effect of Self-Regulated Strategy Development (SRSD) on the quality of stories
written by six second-grade students with learning disabilities. Students practised strategies for
planning and writing stories, and then revised their stories after instructor modelling of revising. Finds that students’ stories at post-instruction were longer, more complete, and qualitatively better.
SADDLER, B., & GRAHAM, S. (2007). The relationship between writing knowledge and writing performance among more and less skilled writers. Reading and Writing Quarterly, 23(3),
231-247.
Examines whether skilled writers are more knowledgeable than less skilled writers, and whether
individual differences in knowledge are related to writing performance. Finds that fourth-grade
skilled writers were more knowledgeable than their less skilled peers. They knew more about
how writing promoted school and later occupational success, and about the role of processes in
composing, the use of procedures when writing for a younger child, and the value of seeking
assistance when experiencing difficulties. Also shows that for more skilled writers, writing knowledge was significantly correlated with their story writing performance.
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SALAHU-DIN, D., PERSKY, H., & MILLER, J. (2008). The nation’s report card: Writing 2007.
Washington, DC: National Assessment of Educational Progress. Retrieved June 22, 2008 from
http://nationsreportcard.gov/writing_2007
Investigates the writing skills of more than 165,000 eighth- and twelfth-grade students in the
United States. Each student performed two out of 20 possible narrative, informative, or persuasive writing tasks. Compares the results to results from previous years. Finds that the average
writing scores of eighth and twelfth graders were higher in 2007 than in previous assessments in
2002 and 1998.
SCHUNK, D.H., & ZIMMERMAN, B.J. (2007). Influencing children’s self-efficacy and selfregulation of reading and writing through modeling. Reading and Writing Quarterly, 23(1), 725.
Reviews reading and writing research in which modelling was used to enhance students’ selfefficacy, skills, and self-regulation across multiple phases of Zimmerman’s social cognitive model
of self-regulatory competence. Suggests instructional applications based on social cognitive
theory and research findings.
VASS, E. (2007). Exploring processes of collaborative creativity: The role of emotions in children’s
joint creative writing. Thinking Skills and Creativity, 2(2), 107-117.
Describes ways in which peer collaboration may foster children’s classroom-based creative writing. Participants were 24 children, aged 7-9, working in pairs. Pairs’ collaborative creative writing sessions were observed, recorded, and analyzed. Finds that emotions (playfulness, musing,
acting out, humour, singing) play a central role in the observed creative writing sessions.
VIEIRA DE FIGUEIREDO, R. (2007). Interpreting writing of children with intellectual disabilities: A comparative study. L1 – Educational Studies in Language and Literature, 7(3), 63-79.
Examines three aspects in the development of literacy: students’ interpretation of fragments of
writing, the connection they establish between letters and numbers, and their knowledge of
letters. Finds that children with intellectual disabilities develop, in many aspects, similarly to
the children without intellectual disabilities during emergent literacy. Nevertheless, they are
less consistent in the use of writing classifying criteria, as well as in their discriminating letters
from numbers. Shows that, although the level of intellectual disability influenced the children’s
progress greatly, the acquisition of the knowledge of letters differed mostly in accordance to the
level of stimulation to reading.
ZOSS, M., SMAGORINSKY, P., & O’DONNELL-ALLEN, C. (2007). Mask-making as representational process: The situated composition of an identity project in a senior English class. International Journal of Education and the Arts, 8(10). Retrieved June 25, 2008 from http://
www.ijea.org/v8n10/v8n10.pdf
Analyzes three high school males’ construction of masks as a reflection of their identities to
determine their uses of material and composition tools as part of instruction on relationships
betwen written and artistic composing. Uses field notes and think-aloud protocol to analyze
use of goals, mask quality, and identity construction. Finds parallels in students’ writing and
mask construction in terms of meaning-making related to design decisions, student engagement related to students’ social interests, and uses of multimodal interertextual connections.

Other related research:
ALAMARGOT, D., TERRIER, P., & CELLIER, J.M. (Eds.). (2007). Written documents in the workplace. London: Elsevier.
BAZERMAN, C. (2008). Theories of the middle range in historical studies of writing practice.
Written Communication, 25(3), 298-318.
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BEZEMER, J., & KRESS, G. (2008). Writing in multimodal texts: A social semiotic account of
designs for learning. Written Communication, 25(2), 166-195.
BRAAKSMA, M.A.H., RIJLAARSDAM, G., & JANSSEN, T. (2007). Writing hypertexts: Proposed effects on writing processes and knowledge acquisition. L1 – Educational Studies in Language and Literature, 7(4), 93-122.
CARROLL, D. W. (2007). Patterns of student writing in a critical thinking course: A quantitative analysis. Assessing Writing, 12(3), 213-227.
CARTER, S. (2008). The way literacy lives: Rhetorical dexterity and basic writing instruction. Albany, NY: SUNY Press.
CHARLES, M. (2007). Reconciling top-down and bottom-up approaches to graduate writing:
Using a corpus to teach rhetorical functions. Journal of English for Academic Purposes, 6(4), 289302.
COKER, D., & LEWIS, W. B. (2008). Beyond writing next: A discussion of writing research and
instructional uncertainty. Harvard Educational Review, 78(1), 231-251.
COOKSEY, R.W., FREEBODY, P., & WYATT-SMITH, C. (2007). Assessment as judgment-incontext: Analyzing how teachers evaluate students’ writing. Educational Research and Evaluation, 13(5), 401-434.
COOPER, A., & BIKOWSKI, D. (2007). Writing at the graduate level: What tasks do professors
actually require? Journal of English for Academic Purposes, 6(3), 206-221.
CUTHBERT, D., & SPARK, C. (2008). Getting a GRiP: Examining the outcomes of a pilot program to support graduate research students in writing for publication. Studies in Higher Education, 33(1), 77-88.
DAPPEN, L., ISERNHAGEN, J., ANDERSON, S. (2008). A statewide writing assessment model:
Student proficiency and future implications. Assessing Writing, 13(1), 45-60.
DE LA PAZ, S. (2007). Managing cognitive demands for writing: Comparing the effects of instructional components in strategy instruction. Reading and Writing Quarterly, 23(3), 249-266.
DEL PRINCIPE, A., & GRAZIANO-KING, J. (2008). When timing isn’t everything: Resisting
the use of timed tests to assess writing ability. Teaching English in the Two-Year College, 35(3),
297-311.
DENESSEN, E., VEENMAN, S., DOBBELSTEEN, J., SCHILT, J. V. (2008). Dyad composition
effects on cognitive elaboration and student achievement. The Journal of Experimental Education, 76(4), 363-383.
DING, H. (2008). The use of cognitive and social apprenticeship to teach a disciplinary genre:
Initiation of graduate students into NIH grant writing. Written Communication, 25(3), 3-53.
DONAHUE, T. (2008). Cross-cultural analysis of student writing beyond discourses of difference. Written Communication, 25(3), 319-352.
ERIXON, P. -O. (2007). The teaching of writing in the upper secondary school in the age of the
Internet and mass media culture. L1 – Educational Studies in Language and Literature, 7(4), 721.
ESPIN, C., WALLACE, T., CAMPBELL, H., LEMBKE, E. S., LONG, J. D., & TICHA, R. (2008).
Curriculum-based measurement in writing: Predicting the success of high-school students on
state standards tests. Exceptional Children, 74(2), 174-193.
FELDMAN, A. M. (2008). Making writing matter: Composition in the engaged university. Albany,
NY: SUNY Press.
FLOWER, L. (2008). Community literacy and the rhetoric of public engagement. Carbondale, IL:
Southern Illinois University Press.
GLASER, C., & BRUNSTEIN, J. C. (2007). Improving fourth-grade students’ composition skills:
Effects of strategy instruction and self-regulation procedures. Journal of Educational Psychology,
99(2), 297-310.
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GLENN, W. J. (2007). Real writers as aware readers: Writing creatively as a means to develop
reading skills. Journal of Adolescent and Adult Literacy, 51(1), 10-20.
GRAHAM, S., & PERIN, D. (2007). Writing next: Effective strategies to improve writing of adolescents in middle and high schools. New York: Carnegie Corporation.
GRAHAM, S., HARRIS, K. R., MASON, L., FINK-CHORZEMPA, B., MORAN, S., & SADDLER, B. (2008). How do primary grade teachers teach handwriting? A national survey. Reading and Writing: An Interdisciplinary Journal, 21(1-2), 49-69.
HAYES, J. R., & BAJZEK, D. (2008). Understanding and reducing the knowledge effect: Implications for writers. Written Communication, 25(1), 104-119.
HOECHSMANN, M., & LOW, B. E. (2008). Reading youth writing: New literacies, cultural studies & education. New York: Peter Lang.
JAMES, M. A. (2008). The influence of perceptions of task similarity/difference on learning
transfer in second language writing. Written Communication, 25(1), 76-103.
JIMENEZ, R. T., & SMITH, P. H. (2008). Mesoamerican literacies: Indigenous writing systems
and contemporary possibilities. Reading Research Quarterly, 43(1), 28-46.
JONES, E. (2008). Predicting performance in first-semester college basic writers: Revisiting the
role of self-beliefs. Contemporary Educational Psychology, 33(2), 209-238.
KELLOGG, R. T. (2007). Are written and spoken recall of text equivalent? American Journal of
Psychology, 120(3), 415-428.
KELLOGG, R. T. (2008). Training writing skills: A cognitive developmental perspective. Journal
of Writing Research, 1(1), 1-26.
KENDRICK, M. E., & HISSANI, H. (2007). Letters, imagined communities, and literate identities: Perspectives from rural Ugandan women. Journal of Literacy Research, 39(2), 195-216.
KENNEDY, E. (2007). The academic writing of teacher candidates: Connecting speaking and
writing. L1 – Educational Studies in Language and Literature, 7(2), 141-172.
KIEFT, M., RIJLAARSDAM, G., & VAN DEN BERGH, H. (2008). An aptitude–treatment interaction approach to writing-to-learn. Learning and Instruction, 18(4), 379-390.
LAM, S –F., & LAW, Y –K. (2007). The roles of instructional practices and motivation in writing
performance. The Journal of Experimental Education, 75(2), 145-164.
KWAN, B. S. C. (2008). The nexus of reading, writing and researching in the doctoral undertaking of humanities and social sciences: Implications for literature reviewing. English for Specific
Purposes, 27(1), 42-56.
LAVELLE, E. & BUSHROW, K. (2007). Writing approaches of graduate students. Educational
Psychology, 27(6), 807-822.
LEE, I. (2007). Feedback in Hong Kong secondary writing classrooms: Assessment for learning
or assessment of learning? Assessing Writing, 12(3), 180-198.
LILLIS, T. (2008). Ethnography as method, methodology, and “deep theorizing”: Closing the
gap between text and context in academic writing research. Written Communication, 25(3),
353-388.
LIN, S. C., MONROE, B. W., & TROIA, G. A. (2007). Development of writing knowledge in
grades 2-8: A comparison of typically developing writers and their struggling peers. Reading
and Writing Quarterly, 23(3), 207-230.
MADIGAN, T. P. (2007). Thinking, writing, talking: A discourse analysis of writing instruction
for boys with dyslexia. Reading and Writing Quarterly, 23(4), 359-416.
MASON, L.H., & SHRINER, J.G. (2007). Self-regulated strategy development instruction for
writing an opinion essay: Effects for six students with emotional/behavior disorders. Reading
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2009 David H. Russell Award Call for Nominations
The National Council of Teachers of English is now accepting nominations for the
David H. Russell Award for Distinguished Research in the Teaching of English. This
award recognizes published research in language, literature, rhetoric, teaching procedures, or cognitive processes that may sharpen the teaching or the content of English at
any level. Any work or works of scholarship or research in language, literature, rhetoric,
or pedagogy and learning published during the past five years (i.e., between January
2004 and December 2008) are eligible. Works nominated for the David H. Russell Award
should be exemplary instances of the genre, address broad research questions, contain
material that is accessibly reported, and reflect a project that stands the test of time.
Normally, anthologies are not considered. Reports of doctoral studies, while not precluded from consideration for the Russell Award, are typically considered as part of
NCTE’s separate “Promising Researcher” program. Works nominated for the award
must be available in the English language.
To nominate a study for consideration, please email the following information to
college@ncte.org: your name, phone number, email address, author, title, publisher,
date of publication, and one paragraph indicating your reasons for nominating the
work. Nominations must be postmarked no later than March 1, 2009. Please include
four copies of the publication for distribution to the Selection Committee, or give full
bibliographic information so that the Selection Committee will encounter no difficulty
in locating the publication you nominate. Send nominations and materials to: David
H. Russell Award, NCTE, 1111 W. Kenyon Road, Urbana, IL 61801-1096; Attn: Felisa
Mann. Final selections will be announced in mid-August 2009.
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2008 Promising Researcher Award Competition in Recognition
of Bernard O’Donnell
2008 Winners
In commemoration of Bernard O’Donnell, the NCTE Standing Committee on Research sponsors
the Promising Researcher Award. The 2008 award presentation will take place during the NCTE
Annual Convention in San Antonio, Texas, at the Opening Session of the Day of Research, Saturday, November 22, 2008. Winners are: Elizabeth Dutro, University of Colorado at Boulder, “What
‘Hard Times’ Means: Mandated Curricula, Middle-Class Assumptions, and the Lives of Poor Children.” Amy Suzanne Johnson, University of South Carolina, “Literate Practice as Answerable Response: Sally Harris’ Mandate for Literacy in the Rural South.” Leah Zuidema, Dordt College,
Sioux Center, Iowa, “Give ’Em Some Space: Online Induction Networks for Beginning Teachers.”
The 2008 Promising Researcher Award Committee Members: Deborah Hicks, Chair, Deborah
Appleman, Mary Juzwik, Yolanda Majors, and Cynthia Reyes. Standing Committee on Research:
Sarah Freedman, Chair.
Guidelines for 2009 Nominations
Eligibility
The 2009 Promising Researcher Award Competition is open to individuals who have completed
dissertations, theses, or initial, independent studies after the dissertations between December 1,
2006, and January 31, 2009. Studies entered into competition should be related to the teaching of
English or the language arts, e.g., language development, literature, composition, teacher education/professional development, linguistics, etc., and should have employed a recognized research
approach, e.g., historical, ethnographic, interpretive, experimental, etc. In recognition of the fact
that the field has changed in recent years, the Committee on Research invites entries from a variety
of scholarly perspectives.
Procedures and Deadlines
1. Entrance: Candidates must submit two (2) copies of a manuscript based on their research.
Manuscripts should be written in format, style, and length appropriate for submission to a research journal such as Research in the Teaching of English, College Composition and Communication, Curriculum Inquiry, Teaching and Teacher Education, or Anthropology and Education Quarterly. Normal manuscripts range from 25–50 double-spaced pages. (Tables, figures, references, and
appendices are considered part of the “manuscript.”) All pages must be on standard 8 1/2" x 11"
paper, must have at least 1" margins at the top, bottom, and both sides, and must be in a standard
font. Manuscripts in any other form (abstracts, dissertation reports, reprints, or published articles,
etc.) cannot be considered in this competition. Although manuscripts should conform to the publication standard of the above-mentioned journals, selection as a Promising Researcher does not
guarantee eventual publication in those journals.
Manuscripts should be sent to: NCTE, Promising Researcher Award Competition, 1111 W.
Kenyon Road, Urbana, IL 61801, Attention: Felisa Mann. Manuscripts must be received on or before
March 1, 2009. Accompanying all manuscripts must be a written statement verifying that the research was completed within the specified completion dates. This letter must come from someone
other than the candidate (e.g., the major professor or a researcher knowledgeable in the field) who
agrees to sponsor the candidate.
2. Contact Information: The name, current address, position, and telephone number of the entrant should be transmitted along with the manuscript to facilitate communication between the
selection committee and the entrant. This information should be on the cover page only.
3. Judging: Manuscripts received on or before March 1, 2009, will be transmitted to members of
the selection committee for evaluation. Results of the judging will be available after May 15, 2009,
and entrants will be notified of the results shortly thereafter. Manuscripts will not be returned to
the authors.
Go to www.ncte.org/about/awards/council/research for more information.
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