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Discourse/Cultural Analysis

CARTER, S. P. (2006). “She would’ve still made that face expression”: The uses of multiple literacies
by two African American young women. Theory Into Practice, 45(4), 352-358.

Analyzes the discourse practices and experiences of two African American female high school
students in a traditional British Literature class. The young women established bonds through
nonverbal communication (e.g., eye gaze) to assert their gendered, racial, and cultural identi-
ties in the face of dominant identities promoted in the classroom. This bond enabled the young
women to withstand frequent assaults to their social and cultural identities and master the
academics necessary to pass the class. Suggests that a multiliteracies approach would benefit
students by drawing on their social and cultural resources for meaning making.

CuapmaN, T. K. (2007). Interrogating classroom relationships and events: Using portraiture and
Critical Race Theory in education research. Educational Researcher, 36(3), 156-162.

Argues that research methods of portraiture and Critical Race Theory (CRT) combine to pro-
vide an artful and conceptually rigorous approach to analyzing classroom events and relation-
ships. Draws on research with a diverse group of high school students to demonstrate how
portraiture and CRT work together to render rich descriptions of students’ experiences within
their social and political contexts that serve the larger goal of social action and transformation.

GODLEY, A. J., CARPENTER, B. D., & WERNER, C. A. (2007). “T'll speak in proper slang”: Language
ideologies in a daily editing activity. Reading Research Quarterly, 42(1), 100-131.

Analyzes language ideologies in grammar instruction during a daily editing activity (Daily Lan-
guage Practice) in three urban, predominantly African American 10th-grade English classes.
Finds that the editing activity represented language conventions as disconnected from context
and meaning with Standard English as the only correct form. Discusses students who expressed
alternate language ideologies through the editing activity, but argues that the potential for talk-
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ing about a range of linguistic possibilities related to context and audience was limited by the
activity.

JasaL, E., & RiviErg, D. (2007). Subjection and adolescent performativity. Discourse: Studies in
the Cultural Politics of Education, 28(2), 197-217.

Uses a fictional scenario of an exchange among three students in a suburban Canadian high
school to challenge two prevalent constructs of identity as either internal (identity develop-
ment) or external (social identity). Offers, instead, a view of identity in education related to the
process of subject formation and the concept and method of performance. Argues that viewing
identity through these lenses offers a way to bridge the disconnect between educational dis-
courses of multiculturalism and lived realities of adolescents in schools. Ends with policy and
practice implications for rethinking identity and multicultural education.

JonEs, S. (2006). Language with an attitude: White girls performing class. Language Arts, 84(2),
114-124.

Draws on an ethnographic study of language, literacy, and identity among White working-poor
girls. The girls used language that served them well in their home communities and in response
to discriminatory conditions, but did not serve them well at school. In order to succeed in
academic contexts, the girls had to employ hybrid language patterns and negotiate multiple
identities.

Lam, W. S. E. (2006). Re-envisioning language, literacy, and the immigrant subject in new
mediascapes. Pedagogies, 1(3), 171-195.

Examines the discourse practices of two immigrant youth who use Internet communication to
mobilize transnational diasporic identities, create affinity spaces across geopolitical borders,
and creatively produce and consume popular media. Argues that language and literacy educa-
tion should include a critical component that contests stable constructs of language, culture,
and nation.

RoGERS, R., & MosLey, M. (2007). Racial literacy in a second-grade classroom: Critical Race
Theory, whiteness studies, and literacy research. Reading Research Quarterly, 41(4), 462-495.

Uses Critical Race Theory, whiteness studies, and critical discourse analysis to understand talk
about race among second-grade white students and their teachers. Three moves characterized
students’ process of racial awareness: noticing whiteness, enacting white privilege, and trans-
forming whiteness into liberatory alliances. Children’s understandings about race were hybrid
and unstable. Concludes that racial literacy is a form of learning that, like other learning, re-
quires approximation, student investment, and teacher scaffolding.

STEINKUEHLER, C. A. (2006). Massively multiplayer online video gaming as participation in a
discourse. Mind, Culture, and Activity, 13(1), 38-52.

Uses systemic functional linguistics to examine player interaction within Lineage, a multiplayer
online video game. Illustrates how a closer analysis of language than is usually employed in
studies of activity can reveal otherwise unarticulated aspects of social identity and allegiance as
well as the role of language in shaping collaboration and other components of the activity.

Vart L., & CaamsLiss, M. (2007). Creating classroom cultures: One teacher, two lessons, and a
high-stakes test. Anthropology and Education Quarterly, 38(1), 57-75.

Compares the classroom cultures of two reading lessons taught by the same fifth-grade teacher,
one from a regular reading class and the other from a reading intervention class. Despite having
the same teacher and comparable student demographics, close analysis of participant roles and
instructional activities revealed very different cultures in each of the two contexts. Through
comparison of text choice, vocabulary, and comprehension and composition activities in each
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context, the regular reading class emerged as student-centered, whereas the reading interven-
tion class was test-driven with less student participation.

Van Swuys, K., LEwison, M., & FLINT, A. S. (2006). Researching critical literacy: A critical study of
analysis of classroom discourse. Journal of Literacy Research, 38(2), 197-233.

Employs three theoretical and methodological tools—grounded theory, critical literacy, and
critical discourse analysis—to study the interactions of two girls in an elementary classroom as
they talked about texts and artifacts related to hair and cultural identity. Each methodological
approach offered a particular lens for understanding the interaction and its implications, but
together the approaches result in a fuller picture of the personal, cultural, and structural mean-
ing of the interaction.

Other Related Research:

BERRY, R. A. W. (2006). Inclusion, power, and community: Teachers and students interpret the
language of community in an inclusion classroom. American Educational Research Journal, 43(3),
489-529.

BrowN, D. W. (2006). Girls and guys, ghetto and bougie: Metapragmatics, ideology and the
management of social identities. Journal of Sociolinguistics, 10(5), 596-610.

CLARKE, L. (2006). Power through voicing others: Girls’ positioning of boys in literature circle
discussions. Journal of Literacy Research, 38(1), 53-79.

CompTON-11LLY, C. (2007). The complexities of reading capital in two Puerto Rican families.
Reading Research Quarterly, 42(1), 72-98.

GODLEY, A. (2006). Gendered borderwork in a high school English class. English Teaching: Prac-
tice and Critique, 5(3), 4-29.

HarcheLL, H. (2006). Masculinities and violence: Interruption of hegemonic discourses in an
English classroom. Discourse: Studies in the Cultural Politics of Education, 27(3), 383-397.
HirsT, E., & VADEBONCOEUR, J. A. (2006). Patrolling the borders of otherness: Dis/placed identity
positions for teachers and students in schooled spaces. Mind, Culture, and Activity, 13(3), 205-
227.

ISENBARGER, L., & WiLLs, A. 1. (2006). An intersection of theory and practice: Accepting the lan-
guage a child brings into the classroom. Language Arts, 84(2), 125-135.

Jacoss, G. E. (2006). Fast times and digital literacy: Participation roles and portfolio construc-
tion within instant messaging. Journal of Literacy Research, 38(2), 71-196.

Leg, C. D. (2007). Culture, literacy, and learning: Taking bloom in the midst of the whirlwind. New
York: Teachers College Press.

Lockg, T. (2007). Constructing English in New Zealand: A report on a decade of reform. LI —
Educational Studies in Language and Literature, 7(2), 5-33. Retrieved July 8, 2007, from http://
11.publication-archive.com/public?fn=enter&repository=1&article=253

O’REGAN, J. P. (2006). The text as a critical object: On theorising exegetic procedure in class-
room-based critical discourse analysis. Critical Discourse Studies, 3(2), 179-2009.

Rex, L. A. (2006). Acting “cool” and “appropriate”: Toward a framework for considering literacy
classroom interactions when race is a factor. Journal of Literacy Research, 38(3), 275-325.
SOUTO-MANNING, M. (2006). A Latina teacher’s journal: Reflections on language, culture, literacy,
and discourse practices. Journal of Latinos and Education, 5(4), 293-304.

STEVENS, P. A. J. (2007). Researching race/ethnicity and educational inequality in English sec-
ondary schools: A critical review of the research literature between 1980 and 2005. Review of
Educational Research, 77(2), 147-185.

Sykes, H. (2007). Reworking discourse and narrative in curriculum history and language arts.
Curriculum Inquiry, 37(2), 99-102.
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TuteN, J. (2007). “There’s two sides to every story”: How parents negotiate report card dis-
course. Language Arts, 84(4), 314-324.

VaisH, V., GOPINATHAN, S., & Liu, Y. (Eps.). (2007). Language, capital, culture: Critical studies of
language and education in Singapore. Taipei City, Taiwan: Sense.

VARENNE, H. (2007). On NCATE standards and culture at work: Conversations, hegemony, and
(dis-)abling consequences. Anthropology & Education Quarterly, 38(1), 16-23.

WEINSTEIN, S. (2007). Pregnancy, pimps, and “cliched love things”: Writing through gender and
sexuality. Written Communication, 24(1), 28-48.

Literacy

BEDER, H., TOMKINS, J., MEDINA, P., Ricciont, R., & DenG, W. (2006). Learners’ engagement in adult
literacy education. Boston, MA: National Center for the Study of Adult Learning and Literacy.

Examines engagement in adult literacy education at the National Labsite for Adult Literacy
Education, a partnership between the National Center for the Study of Adult Learning and
Literacy (NCSALL) and the New Brunswick Public Schools Adult Learning Center. Seeks to
understand how and why adult learners engage in literacy instruction. Focuses on the learning
context because adult educators generally control this educational context; understanding how
the educational context shapes engagement allows educators to influence adult learners’ en-
gagement in positive ways. Analyses of transcript data were conducted and these data were
triangulated with other data sources. Findings indicate that there were three contextual factors
that shaped engagement in the classes studied: the instructional system, teachers’ roles, and
classroom norms.

BELZER, A. (2006). Less may be more: Rethinking adult literacy volunteer tutor training. Journal
of Literacy Research, 38(2), 111-140.

Analyzes the relation between volunteer tutor training and reading instruction in four adult
literacy programs. Focuses on tutors’ choices of reading materials and strategies for assisting in
the development of comprehension and word identification skills. Concludes that tutor train-
ing did not always transfer to practice, and it did not always deal effectively with the complex
topic of teaching reading to struggling adult learners. Suggests that less initial training and
more ongoing “just-in-time” training, based on the specific needs and strengths of students and
tutors working together on improving reading, may be a more efficient use of resources than
those traditionally expended on training.

CorrenTI, R., & Rowan, B. (2007). Opening up the black box: Literacy instruction in schools
participating in three comprehensive school reform programs. American Educational Research
Journal, 44(2), 298-339.

Compares teachers’ literacy instruction practices in elementary schools adopting Accelerated
Schools Project (ASP, 28 schools), America’s Choice (AC, 31 schools), and Success for All (SFA,
30 schools), as well as 26 comparison schools not employing school-wide comprehensive re-
form programs. Assumes that the ASP employed a “cultural control” approach to foster instruc-
tional changes; the AC employed a “professional control” approach to focus on teachers’ meth-
ods, particularly in terms of writing instruction; and the SFA employed a “procedural control”
approach to focus on reading instruction. Analyzes frequency of 7 topics taught: reading com-
prehension, writing, word analysis, reading fluency, vocabulary, grammar, and spelling. Finds
no differences between literacy instruction in ASP versus comparison schools and marked dif-
ferences in teachers’ instruction between the AC and comparison schools and between the SFA
and comparison schools, with the AC use of a literature-based approach leading to changes in
writing instruction and the SFA skills-based approach leading to changes in reading instruc-
tion.
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DaRVIN, J. (2006). “On reading recipes and racing forms”—The literacy practices and percep-
tions of vocational educators. Journal of Adolescent & Adult Literacy, 50(1), 10-18.

Interviews and observes 35 vocational education teachers’ uses of literacy practices and texts in
their classes. Presents a case study of one teacher who connects books, articles, Internet re-
sources, and talk to students’ socialization into a community of practice related to cooking.
While these teachers were not extensive readers, they knew how to situate and contextualize
texts relative to the specific needs of their students.

DEARING, E., KREIDER, H., StMPKINS, S., & WEss, H. B. (2006). Family involvement in school and
low-income children’s literacy: Longitudinal associations between and within families. Journal
of Educational Psychology, 98(4), 653-664.

Examines longitudinal data for 281 students from ethnically diverse, low-income households
from kindergarten to 5th grade. Uses growth modeling to project individual growth curves for
students, and examines patterns of literacy growth related to family involvement. Finds that
both between-families differences and within-families changes in school involvement are asso-
ciated with literacy learning, with high family involvement negating the achievement gap evi-
dent for other low-income students. Recommends that family involvement in schools should
be a primary goal of educators and policy makers looking to decrease the achievement gap.

Dorit, A. (2006). Early literacy interventions: The relative roles of storybook reading, alpha-
betic activities, and their combination. Reading and Writing: An Interdisciplinary Journal, 19(5),
489-515.

Investigates the differential contributions of three pre-school literacy instructional programs
conducted over a year-long period: storybook reading, alphabetic instruction, and a combina-
tion program. Uses a quasi-experimental research design, and also examines age interactions
for program success for the 3-4 and 4-5 year-old groups. Finds that all three groups progressed
more than the control group on measures of vocabulary and alphabetic skills; the alphabetic
group learned more alphabetic skills than the other groups; and the combined group showed
greater growth in vocabulary than the alphabetic group, and greater alphabetic growth than the
storybook group. Unexpected findings include the storybook group showing an advantage only
over the control group and not the other experimental groups in vocabulary growth, and the
younger group of students showing greater growth in receptive vocabulary than the older group.
Possible reasons for these findings are explored.

Duke, N. K., PURCELL-GATES, V., HaLL, L. A., & Tower, C. (2006). Authentic literacy activities for
developing comprehension and writing. The Reading Teacher, 60(4), 344-355.

Explores the concept of authenticity in literacy teaching, or the use of authentic texts for real-
life tasks. Describes the kinds of authentic literacy activities that were included as part of a two-
year study focused on developing second- and third-graders’ ability to understand and create
texts in science. Developed an authenticity rating sheet, and categorized the level of authentic-
ity of numerous literacy activities. For example, an activity in which students generated ques-
tions based on a hands-on experience, and then read informational texts to find answers to the
questions, was rated high in authenticity. Suggests all teachers find ways to incorporate more
authentic texts and purposes into their classroom instruction.

GUTHRIE, J. T., Hoa, L. W., & WIGFIELD, A. (2006). From spark to fire: Can situational reading
interest lead to long-term reading motivation? Reading Research and Instruction, 45(2),91-117.

Investigates whether situated interest for a specific book may lead to longer-term intrinsic mo-
tivation for general reading in two schools with 120 third-grade students. Focuses on reading
logs filled out by students which identify their reasons for reading their favorite books twice.
Matches general motivation and comprehension measures with reading log data as a pre-and
post-assessment. Finds that students who increased their level of situated interest in an infor-
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mation book over time increased their general reading motivation from September to Decem-
ber, and students who decreased in their level of situated extrinsic motivation for reading a
narrative book decreased in general extrinsic motivation. Concludes that within an instruc-
tional context that supports engagement and motivation in reading, children’s changes in situ-
ated motivation predicted their changes in general reading motivation.

LEANDER, K. M., & Rowg, D. (2006). Mapping literacy spaces in motion: A rhizomatic analysis of
a classroom literacy performance. Reading Research Quarterly, 41(4), 428-460.

Uses rhizomatic analysis to map literacy performances in a diverse high school American Stud-
ies classroom. Interprets spatial and temporal relations connected to literacy performances within
a framework that understands performance to be communicational rather than representa-
tional. Argues for a theoretical framework that views literacy as multimodal, mobile, and shift-
ing rather than fixed or situated in discursive interactional contexts.

MarTENs, P. (2007). The impact of high-stakes assessments on beliefs about reading, percep-
tions of self-as-reader, and reading proficiency on two urban students retained in third grade.
Journal of Curriculum & Instruction, 1(1). Retrieved July 15,2007, from http://www.joci.ecu.edu/
index. php/JoCl/article/view/64

Explores the perceptions of self-as-reader, beliefs about reading, and reading proficiency of two
urban students retained in third grade on the basis of high-stakes assessment scores. Focuses on
four individual reading and retrospective miscue analysis (RMA) sessions each student had
with the researcher across one school year. Notes that when the study began, the students were
less focused on reading for meaning and did not perceive themselves as good readers, but in
RMA sessions the students read and retold stories and then analyzed high quality miscues with
the researcher facilitating their understanding of reading as a process of constructing meaning
and themselves as capable readers. Concludes that while the students grew in their understand-
ing of the reading process and in their reading proficiency, they did not fully change their per-
ceptions of themselves as readers.

ROWSELL, J., & Panr, K. (2007). Sedimented identities in texts: Instances of practice. Reading
Research Quarterly, 42(3), 388-404.

Proposes a theoretical framework for analyzing construction of multimodal texts as artifacts
whose materiality reflects identity construction, discourses, and literary practices reflecting habi-
tus as dispositions or ways of being and acting in particular times, spaces, or generations. Ar-
gues that the materiality of textual construction reflects certain interests or preferred practices
associated with habitus operating in a certain context or figured world. Conducts ethnographic
analyses of children’s and adults’ multimodal text construction to identify how these interests
and practices are sedimented into texts, identifying, for example, how a boy’s drawing of birds
in a family living in London reflects his family’s Turkish background and his reading about
birds in school. Finds that analyzing the producer, contexts, and practices used during text
production and how the text becomes an artifact holds important information about the meaning
maker. Posits the value of analyzing text construction in informal settings over time in terms of
instantiations of habitus related to developing social literacy practices.

Sa1Lors, M., HoreMAN, J. V., & MATTHEE, B. (2007). South African schools that promote literacy
learning with students from low-income communities. Reading Research Quarterly, 42(3), 364—
387.

Draws on effective school research to analyze literacy instruction and learning practices in six
high-performing schools for low-income South African students. Finds that these schools were
orderly and safe, employed engaging learning activities, staffed administrators and teachers
who shared a collaborative commitment to competence and purpose, and involved the com-
munity, despite having to cope with large classes, teacher qualifications, doubtful economic
futures, and lack of effective writing instruction.
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Tripeet, C. E (2007). The social construction of “struggle”: Influences of school literacy con-
texts, curriculum, and relationships. Journal of Literacy Research, 39(1), 95-126.

Investigates how 1Ist-, 2nd-, and 3rd-grade students’ struggles with reading are socially con-
structed in school literacy contexts, curriculum, and relationships, and how “struggling reader”
is a socially constructed subjectivity or identity that begins in the early grades. Draws upon field
notes and semi-structured interviews collected during a four-month period. Finds that stark
socioeconomic differences existed between mainstream students and those identified as strug-
gling readers. Teachers’ responses to readers differed based on the contexts in which they were
working, including the teacher education context and the testing/accountability context. Sug-
gests that school contexts, curriculum, and relationships can be created in which students do
not experience struggle, thus challenging literacy educators to rethink the struggling reader
label.

VAN STEENSEL, R. (2006). Relations between socio-cultural factors, the home literacy environ-
ment and children’s literacy development in the first years of primary education. Journal of
Research in Reading, 29(4), 367-382.

Examines the home literacy environment of 116 children in relation to their literacy scores in
the first grades of primary education. Distinguishes between three family profiles: rich (where
parents/siblings frequently read and write for personal purposes), child-directed (where chil-
dren frequently participate in joint literacy activities) and poor (where parents/siblings hardly
participate in literacy activities). Finds that these profiles were related to socio-cultural factors
(ethnicity and SES) and to children’s scores on vocabulary and general reading comprehension.

VERHOEVEN, L. (2006). Sociocultural variation in literacy achievement. British Journal of Educa-
tional Studies, 54(2), 189-211.

Investigates the literacy achievement of 1,091 native and 1,333 non-native primary school stu-
dents (grades 3 to 6) in the Netherlands. A range of word decoding, reading, and writing tasks
was administered. Finds few differences in decoding and writing skills between native and non-
native children. However, large differences were found in reading skills between the two groups.
Forty percent of the variance in children’s reading scores were explained by ethnicity and SES,
whereas children’s writing skills were predicted by gender. Girls wrote longer, more accurate
and detailed picture descriptions than boys.

Other Related Research:

BararTy, J., BLack, S., & FALK, L. (2006). Reframing adult literacy and numeracy course outcomes: A
social capital perspective. Stational Arcade, Adelaide, Australia: Australia National Centre for
Vocational Education Research.

BARTLETT, L. (2007). To seem and to feel: Situated identities and literacy practices. Teachers Col-
lege Record, 109(1), 51-69.

BLAckBURN, M. V., & CraRrk, C. T. (Eps.). (2006). Literacy research for political action and social
change. New York: Peter Lang.

BOMER, R., CHRISTENBURY, L., & SMAGORINSKY, P. (Eps.). (2007). The handbook of adolescent literacies.
New York: Guilford Press.

Bovp, M., & RuBIN, M. (2006). How contingent questioning promotes extended student talk: A
function of display questions. Journal of Literacy Research, 38(2), 141-169.

BraNnch, K. (2007). “Eyes on the ought to be”: What we teach about when we teach about literacy.
Cresskill, NJ: Hampton Press.

Brown, R., & RensHaw, P. (2006). Positioning students as actors and authors: A chronotopic
analysis of collaborative learning activities. Mind, Culture, and Activity, 13(3), 247-259.
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tive picture storybook read-alouds. Finds six distinct types of resistance: intertextual (conflict
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critical (perception of faulty craft). Argues that these forms of resistance are not necessarily
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