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Research and Scholarship in the Two-Year College

A s a professor at a community college, you will be evaluated primarily in terms of your
effectiveness as a teacher, your commitment to student learning, and your service to the

institution and the community. While research and publication are generally encouraged and

supported, they do not serve as the main institutional goals and therefore may be given

limited recognition and reward in terms of rank, promotion, and salary. Most institutional

honors and awards are based on exemplary teaching. (“Considering Community Colleges:
Advice to Graduate Students and Job Seekers,” 167)

Rationale, Definition, and Challenges

The statement above, excerpted from a report written
by the MLA Committee on Community Colleges,
presents an accurate description of the work of
community college faculty: teaching and a
commitment to student learning form the basis of the
community college mission. Faculty are recognized
primarily for their dedication to the twin pillars of
teaching and student learning (with college and
community service as secondary expectations).
Faculty efforts that focus on research and
publication, on the other hand, are likely to fall
under the radar and receive little formal recognition.

The fact is that community college faculty need to
be both exemplary teachers and knowledgeable
scholars. Yet, unless expectations for quality
community college work are rendered explicit and
achievements in both teaching and scholarship
accorded appropriate recognition, we will not
achieve the hoped-for balance which this document
advocates. Pressures on faculty to improve their
“productivity” and to become ever more accountable
in meeting standardized benchmarks for student
learning outcomes will likely reduce incentives to
achieve excellence in scholarship and research (and
the concomitant activity of publication). Some
faculty will no doubt continue to do research and to
publish their work, whether as part of their jobs or as
candidates in doctoral programs. Nonetheless,
others, perhaps most, will not. It is the purpose of
this document to set down explicit expectations for
the teacher-scholar of English at the two-year
college and the appropriate rewards for such a role,
as well as to provide models and resources (in the
form of an annotated bibliography).

Why Scholarship at Two-Year Colleges?

At two-year colleges, good teaching matters most,
but this committee views scholarship as a
prerequisite and a corequisite for good teaching—
because teachers’ scholarship legitimizes their
expertise, informs their classroom practice, and
provides their students with models for intellectual
inquiry. We concur with the “ADE Statement of
Good Practice: Teaching, Evaluation, and
Scholarship” that “teaching and scholarly activity
are mutually reinforcing, [and] departments and
institutions should create conditions that encourage
all faculty members to engage in intellectual
inquiry” (45). While recognizing the range and
different mission of the two-year college, we agree
that all “faculty members need to engage in
scholarly projects that sustain and renew their
intellectual lives. [In] two-year colleges, where
teaching has long dominated the mission and the
reward system, faculty members need support that
affirms the ways in which scholarship vitalizes
teaching [. . .]. Scholarship, broadly defined, is
essential to effective teaching and to a satisfying
professional life in the humanities” (43).

The committee understands scholarly renewal as a
continuing dialogue. The scholarship-teaching
connection we envision benefits not only the scholar,
but also that scholar’s students, institution, and
professional associations.

Reflective Practice

To create meaningful discourse between scholarship
and the classroom, the committee believes reflective
practice is crucial to good teaching. A reflective

practitioner “turns thought back on action and on the



knowing which is implicit in action” (Schon 50).
While trying to make sense of an action, a reflective
practitioner “reflects on the understandings which
have been explicit in his action, understandings
which he surfaces, criticizes, restructures, and
embodies in further action” (50). If the practice of
good teaching is most important at two-year
colleges, then reflection about the practice of
teaching is crucial, not only as represented by the
formal research of the scholarship of teaching but in
every faculty member’s classroom.

What Is a Teacher-Scholar?

The call for community college faculty to become
both exemplary teachers and scholars is hardly new.
In 1988, the Commission on the Future of the
Community College made that same point when it
foregrounded faculty development as a key priority
for community colleges. Few disagreed with that
finding, and it should be noted that many community
colleges currently boast of programs that recognize
the professional growth of faculty, including
achievement points for presentations and
publications. However, defining the kind of
scholarship and research appropriate for community
college faculty has been especially challenging. The
conventional view of research and scholarship holds
that the former involves the discovery of new
knowledge while the latter amounts to a familiarity
with, and understanding of, what is already known.
Research institutions have historically assumed that
faculty would engage in both activities: making new
knowledge and keeping up-to-date with advances in
their particular areas of expertise. But is it realistic to
assume that faculty at community colleges will have
the time and skills to engage in conventional
academic research?

Some have suggested that community college
faculty be concerned with becoming good scholars
rather than expert researchers, given their lack of
time, opportunity, and specialized skills to do
conventional research (Parilla, Vaughan). Those
same voices have called for an expanded view of
scholarship to include not only a familiarity with
advances in one’s field but also an active integration
of scholarship and sound classroom practice.
Interestingly, such calls were soon followed by
similar reconsiderations of scholarly activity
throughout higher education, most conspicuously by

Ernest Boyer in his influential work Scholarship
Reconsidered: Priorities of the Professoriate. Boyer
segregates the various activities of the professoriate
into several categories of scholarship, from the
scholarship of discovery (conventional research) to
the scholarship of integration and the scholarship of
application.

All these efforts to broaden conventional notions
of scholarship have produced little change if the
intent was to privilege a wider range of scholarship
than the discovery of knowledge in a conventional
research setting (laboratory, field research). While
efforts to integrate various disciplines have shown
promise and received some recognition, similar
attempts to foreground the application of scholarship
in the classroom have received far less recognition in
research institutions when promotion is considered.
Meanwhile, liberal arts colleges that have attempted
to move away from the conventional view that
academic research is all that matters come promotion
time have encountered resistance from faculty and
administration alike (Marek).

Finally, community colleges have had little
success in recognizing the work of faculty outside
the classroom, for reasons that have already been
stated. Indeed, the redefinition of what we mean by
scholarship and research seems only to have
marginalized community college faculty further (the
more rigorous and thereby privileged “scholarship of
discovery” is reserved for faculty in elite
institutions).

Nevertheless, the distinctions made by Boyer’s
study continue to resonate with many faculty and
administrators, seeing that Boyer’s scheme, ideally,
attempts to honor the wide variety of scholarly
activities that faculty engage in. With that in mind,
we choose to define the teacher-scholar as that
faculty member for whom teaching is informed both
by reflective practice and by the application of the
best available theoretical approaches. Moreover, we
invite such faculty to employ the skills and
knowledge base that will allow them to become
capable researchers whose pursuit of knowledge
enriches the intellectual lives of their students.
Finally, we encourage faculty to share their work
through publication and presentation, receiving
feedback from interested colleagues through a
process of “critical inquiry and critical exchange”
(Slevin 69).



Research and Scholarship: Areas of Inquiry

Acknowledging that two-year college faculty are reflective practitioners engaged in serious
research and scholarship, what areas of critical inquiry—traditional and nontraditional—
have they pursued? What areas are new to the profession? What areas are still open for
investigation? This section will describe the wide scope of such inquiry under the
following seven genres: writing research, literary/biographical research, historical
research, pedagogical research, assessment, creative writing, and new areas of inquiry.
These categories are meant to be representative, not exclusive, and may overlap or
intersect. While some may parallel studies in four-year institutions, others may be unique
to the two-year college.

Because two-year faculty often enter the profession with the same academic preparation
and interests as our colleagues in other institutions, we have performed similar scholarly
investigations: research in literary history and theory, rhetorical history and theory, and
cultural studies. What distinguishes two-year college faculty is that we are generalists,
even though we may simultaneously maintain expertise in distinct fields. While literary
and rhetorical research is often valued more than teaching at four-year and graduate
institutions, teaching and service are predominant concerns of two-year teacher-scholars.
Pedagogy infuses everything we do.

Teaching, then, in all its complexities, is a valuable area of scholarship and research.
While much of the research we do is still traditional, we believe that the scholarship of
teaching should be valued equally because it offers a fresh perspective and more flexible
research methods and, most important, is directly related to our mission. The study of
teaching has come to be valued as a scholarly subject, not only in the two-year college, but
in many four-year institutions as well. This type of inquiry does not reflect a difference in
rigor or importance, but one in kind or emphasis. The inquiry may be more interpretive
and reflective than traditional research and, though it is theory-based, its emphases may be
more practical than traditional research, and its audience may be different (e.g., students
and teachers). By widening the view of research and scholarship, we believe that we can
have an important impact on our field.



Writing Research

At the heart of our teaching is the teaching of writing
in all its forms. Approximately half of students
entering postsecondary institutions do so through
community colleges (Grubb 3), and the majority of
classes taught are first-year composition in its many
forms—from honors classes to technical writing to
developmental classes to ESL. Further, the
significant percentage of students (from 25 to nearly
80 percent according to Grubb 171) who enroll in
pre—first-year or developmental courses encourages
teacher-scholars at two-year colleges to examine this
student population in detail. Through publications
like Teaching English in the Two-Year College,
College English, and College Composition and
Communication, and TYCA’s Outstanding Program
Awards, two-year college teachers are translating
theory into practice and presenting findings on
composition studies, developmental writers, writing
centers, technical communication, and computer-
mediated learning.

Examples of some notable work in writing
research include Smokey Wilson’s award-winning
ethnographic study of her developmental students’
reading and writing and her findings about the nature
of literacy. The collaborative work of Gill Creel,
Michael Kuhne, Maddy Riggle, and their students at
Minneapolis Community and Technical College
shows how the theory of Boal’s Theatre of the
Oppressed can be mined for classroom activities.
Kip Strasma and others at Illinois Central College
have been involved in computer-mediated writing
research. And Howard Tinberg of Bristol Community
College in Massachusetts has investigated learning
environments in writing centers.

Literary/Biographical Research

Two-year faculty are also pursuing traditional
research fields of literary analysis, biography,
language studies, and the humanities. Devoted
teachers, including the many adjuncts who eke out
time and space to design and implement their
studies, continue theoretical, literary, and primary
research begun in graduate school or inspired by
local writers. Others win NEH study grants,
Fulbright awards for studies abroad, and state awards
to look deeper into the subjects of their courses. This

research, unfortunately, is not always published or
given the press or prestige offered faculty in four-
year institutions. However, this good work does exist
and is often shared in the community as part of our
commitment to service.

One avenue offered only to two-year teachers is
the Midwest Institute for International/Intercultural
Education working with Fulbright Scholar Global
Programs. Keith Hulsey from St. Louis has
researched the literature and cultures of Vietnam for
his ESL class. Another research site is the Paul Peck
Humanities Institute at Montgomery College in
Maryland. Partnered with the Smithsonian
Institution, it provides seminars that encourage
research in the humanities. To expand the literary
canon for their students, Katherine M. Thomas from
Kentucky and Linda Karsten Spoelman of Michigan
have collaborated to research Caribbean women’s
literature. And primary biographical and historical
research has captured information that could have
been lost about significant writers. Colleagues at
Lorain County Community College have searched
through archives and conducted personal interviews
to produce an award-winning video on Toni
Morrison’s early life in Lorain, Ohio (Valentino and
Bakst). Randy Cross in Alabama single-handedly
rescued from oblivion the novels of Pulitzer Prize—
winner T. S. Stribling. These scholars continue to
speak extensively on the writers’ works.

Historical Research

Research has not only been done about great writers
of fiction, but also about significant contributors to
our field. Jane Maher in New York undertook a
project that led to the publication of the only full-
length biography of Mina Shaughnessy, considered
the founder of basic writing pedagogy. Future
opportunities exist for biographers of other pioneers
in our discipline.

Pedagogical Research

Because two-year college teachers address a more
diverse population of learners, and since there tend
to be more levels of developmental reading and
writing and bilingual courses at the two-year college
than at other institutions, there is also a pressing
need to examine course design, texts, and pedagogy.



Jody Millward, Gregory Shafer, and Dianne Fallon
have received a CCCC Research Initiative Grant to
investigate two-year college programs and practices
in assessment, writing across the curriculum, and
digital literacies. This research should prove
invaluable in laying the groundwork for future
studies.

In addition to collecting this information,
researchers also examine their individual practices
inside the classroom and outside factors that affect
student learning. Colleagues such as Jeffrey
Sommers have joined the Carnegie Academy for the
Scholarship of Teaching and Learning to investigate
and document teaching practices and successful
student learning to share with others. A relatively
new development in reflective practice is the use of
Weblogs, or blogs. John Lovas of DeAnza College in
California has used the Weblog format to document
his work as a two-year college teacher of English by
posting almost daily over an eighteen-month period.

Forces outside the classroom have also been
points of interest. Longitudinal studies of particular
students provide the needed information on writing
problems. Service-learning projects shared in
scholarly journals offer not only theoretical bases for
this learning but also give practical advice about how
to begin effective programs. Other research that
examines the nonacademic aspects of students’ lives
that affect their academic progress has been valued
as a way to more holistically understand our diverse
populations.

Some two-year teacher-scholars have changed the
way we evaluate texts and have, in fact, written texts
to more closely meet the needs of our students.
Laura K. Noell in Virginia discusses the scholarship
involved in writing textbooks that is often
overlooked. However, this linking of theory and
practice is the hallmark of our teaching as reflective
practitioners. As Howard Tinberg has written:

The curiosity that marks great teaching
produces an abiding desire to learn as much
as possible about our subject [. . .] it is
possible to view teaching itself as a scholarly
subject, not as sealed off from the great and
serious texts but as inextricably intertwined
with those texts, worthy of serious inquiry and
reflection. (Scholarship 5)

In this spirit, two-year college faculty have been
becoming increasingly involved for many years in
writing textbooks that serve the diverse range of our
students and curriculum: Lynn Troyka and Diana
Hacker (writing process/handbooks), Gregory
Cowan and Elizabeth Cowan (composition), Nell
Ann Pickett, Ann A. Laster, and Katherine E. Staples
(technical writing), Audrey Roth and Robert Dees
(research writing), John Lovas and Peter Sotiriou
(developmental reading and writing), Sterling
Warner (composition readers), Frank Madden
(literature and writing), Sheena Gillespie, Terezinha
Fonseca (literature across cultures), Loretta Kasper
(ESL), Howard Tinberg and Linda Stanley (writing
across the curriculum), Smokey Wilson (computer-
mediated composition), and Peter Berkow (videos on
writing). These teacher-scholars, along with Peter
Dow Adams, John Langan, Jane Peterson, Betsy
Hilbert, Barbara Stout, and Ellen Knodt are only a
partial list of the many two-year college faculty who
have authored texts that are used in two- and four-
year college and university classrooms across the
country. At their best, textbooks represent legitimate
research and scholarship and are strong examples of
putting pedagogical theory into practical classroom
use.

William Costanzo of Westchester Community
College in New York has been a pioneer in
researching and writing about the use of film and
media in the classroom, both in the teaching of
writing and for its own sake. His best-selling NCTE
book, Reading the Movies, has gone through six
printings—and has just been followed with a sequel
publication, Great Films and How to Teach Them.

How to prepare future teachers in our profession
has become a recent subject of scholarship. Graduate
student internship programs, like Sean P. Murphy’s
program for Chicago-area graduate students
conducted at the College of Lake County, are models
of collaborative research.

Assessment

In the last five to ten years, two-year college faculty
have initiated more class-based assessment, both
formative and summative, in their writing, literature,
and humanities courses. This entails documenting
the learning of students and designing new ways of



learning that are later assessed qualitatively and
quantitatively. Again, the results of much of this
class-based research stay within the walls of the
colleges; however, it could and should be shared
more widely with the academic community through
publication.

Creative Writing

Creative writing is a subject of inquiry as well as a
practice at two-year institutions. Fiction writer
Chitra Banerjee Divakaruni holds a prominent place
among this country’s writers. Bruce Weigl, a Pulitzer
Prize nominee, not only writes poetry and prose
about his Vietnam experience, but also teaches
creative writing and literature at Lorain County
Community College in Ohio, and contributes to
literary scholarship by translating Vietnamese
literature. Paul Oehler of Southern State Community
College in Ohio has pursued a personal interest in
poets’ oral reading of their poetry and combined it
with a scholarly interest in bibliographic studies to
produce a discography of American literature, a
useful pedagogical tool for others. These examples
show the blurring of traditional boundaries of
research and the research’s direct link to pedagogy.

New Areas of Inquiry

To better inform us about our field in general, we
need more national surveys to develop profiles of the
economic, educational, and cultural backgrounds of
two-year college students. Moreover, the kinds and
contents of English courses would tell us the range
of the programs offered across the country.
Especially significant would be the numbers,
percentages, and types of developmental English/
reading courses and the academic progress of
students: from developmental to college-transfer
courses and to four-year institutions. Another area to
be pursued would be the initial placement of
students. What methods, instruments, and
measurements are being used to judge a student’s
capabilities? Are they valid? Are they adjusted for
the diverse population of high school, adult, ESL,
and traditional students? Do they adequately place
students into the appropriate level of developmental
courses? There can be three or four levels of
developmental English courses and up to six levels

or more of ESL courses that precede college credit
courses. Other questions, such as how reading relates
to writing, how and what kind of grammar
instruction works, and the difficulty level of writing
assignments, need further study.

Considering the two-year college students’ unique
learning needs, two-year English faculty should be
seen as partners in the study of college
communication and of language studies, which
many of us teach. Chris Jennings of Tidewater
Community College has collaborated with high
school teachers to address the problems many
students have making the transition from high school
to college work. In a similar spirit, partnerships
should be created among college and university
faculty when important state and national studies are
conducted. Two-year college faculty should not
merely be consulted but be made part of the team of
scholars investigating such issues as national college
reading and writing standards, competencies, and the
development of college English course design and
delivery.

There is a need, too, for more scholarship on the
variety of course deliveries. What is the consensus, if
any, regarding the role of and emphasis on reading
and grammar instruction in developmental courses,
or the role of literature in teaching writing, for
instance? Beyond the developmental level, in what
way can students in sophomore-level credit courses
like surveys of literature—which often differ from
their counterparts at universities—be productive
subjects of research? Madden sees our role in these
courses as different because of the overall
responsibility we feel for our students. This role is
often defined by our students’ unique needs and a
vision of ourselves as “transformative educators,”
and goes well beyond introductions to college
writing or literature. It means introducing our
students to new ways of seeing and using their minds
and “transforming them into literate, discerning
people” (“Crossing” 727). In this respect, the
instruction the two-year college teacher does at both
the developmental and transfer levels of reading and
writing can be seen as “transformative.”

As nonconventional research becomes more
visible, teachers in two-year colleges and students
will be enriched. However, much scholarship
remains invisible and unpublished, so two-year



college faculty have to rely on university research,
which may or may not be applicable and which may
need to be adapted. Recognition of scholarship that
informs teaching and learning must be honored. If
community college teachers are to achieve teaching
excellence, they must be rewarded and acknowledged
for pursuing a variety of research interests.

The Work To Be Done

Given the quality of the work that has been done—
and continues to be done—two-year college teacher-

scholars have much to be proud of. But there is
much, much more work that is needed, not only in
the many areas of scholarship cited above, but in
helping to define and to support the role of the
teacher-scholar itself. This work will only be
accomplished when the majority of two-year college
faculty strive to be teacher-scholars. Realistically,
that will only happen and be sustained when two-
year college administrators and personnel
committees encourage, recognize, and reward the
practice of scholarship (as defined above) by faculty
members.

Recommendations

1. While recognizing the range and different missions of two-year colleges, this

committee defines the teacher-scholar as that faculty member for whom teaching is

informed both by reflective practice and by the application of the best theoretical

approaches.

2. We invite two-year college faculty to develop the skills and knowledge base that

will enable them to become capable researchers. We believe that scholarship is

essential to effective teaching and recommend that all two-year college faculty

members engage in scholarly projects that sustain and renew their intellectual lives,

inform their teaching, and serve as models of inquiry for their students.

3. We encourage two-year college faculty to share their work through publication and

presentation, receiving feedback from interested colleagues through critical inquiry

and critical exchange.

4. Given the mission of the two-year college, the broad-based needs of its students,

and the broad-based skills of its professors, we recommend that the areas of

legitimate research and scholarship at the two-year college include, but not be

limited to, traditional research, creative writing, writing research, pedagogy in its

many forms, and the history of the field.

5. Given the mission of the two-year college and the relationship of scholarship to

effective teaching, we urge college administrators and personnel committees to

recognize and to reward explicitly the practice of scholarship (as defined above) by

faculty members.

6. Given that virtually half of the students entering postsecondary education in this

country do so through two-year colleges, we recommend that state and national

committees, national studies, and collaborative efforts for the funding of state and

national projects for the teaching of postsecondary English seek and require

representation by two-year college faculty.
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Resources and Bibliography

What follows is a preliminary list of published sources that document and illuminate two-year
college scholarship in English, including pedagogy, the fields of rhetoric and composition,
literature, creative writing, and linguistics. In general, two broad categories of work fall within
this listing: books and articles about teaching English in two-year colleges; and books, articles,
textbooks, and other teaching materials published by two-year college faculty.

To our knowledge, no bibliography of two-year college English scholarship has been
developed. Such a project appears eminently worthy, but faces a number of obstacles.
Bibliographic work is very time-intensive. In general, two-year college faculty do not have
opportunities to do such work as a regular part of their professional assignments, although such
opportunities are increasing (see the September 2004 special issue of Teaching English in the
Two-Year College, The Scholarship of Teaching and Learning [Tinberg]). Such work could be
completed as an extended research project, appropriate for a sabbatical leave or grant,
opportunities that this committee hopes institutions will offer to their faculty on a regular basis.
One goal of the Teacher-Scholar Committee is to solicit and encourage further bibliographic
work in the field of two-year college English.

What we do here is sketch the outline of such work and offer some starting points for a
more complete effort. Existing bibliographies such as the CCCC Bibliography and the MLA
International Bibliography do not identify scholars by the type of institutional affiliation. The
CCCC and MLA bibliographies have also not included the newsletters and journals of the
Two-Year College English Association (TYCA) Regionals within their scope. Some of those
journals are documented in the ERIC database, but individual articles may not be identified by
author and title. Additionally, dissertations about two-year college English or by two-year
college faculty have not been identified as such in sources such as Dissertation Abstracts,
though dissertation titles often convey that information.

Understanding some of the challenges that face this project, we offer here a brief listing of
some sources that should enable researchers interested in two-year college scholarship in
English and its related fields to get a sense of the current literature. The books are listed
chronologically to provide a sense of the pattern of development of scholarship related to two-
year colleges and two-year college English. Of course, this listing is suggestive, not
comprehensive.



Two-Year College English: Books

Here we list the major book-length works on
teaching English in two-year colleges that have been
published, listing them chronologically. Given the
number of dissertations addressing two-year college
English issues in recent years, it seems surprising
that more of that material has not found its way into
book-length works.

Archer, Jerome W. Research and the Development of
English Programs in the Junior College:
Proceedings of the Tempe Conference, 1965.
Champaign, IL: NCTE, 1965.

Joint Committee of the National Council of Teachers
of English and the Conference on College
Composition and Communication, Samuel
Weingarten, chairman, Frederick P. Kroeger, assoc.
chairman. English in the Twwo-Year College: Report.
Champaign, IL: NCTE, 1965.

Barton, Thomas L., and Anna M. Beachner. Teaching
English in the Two-Year College. Menlo Park, CA:
Cummings, 1970.

Ohmann, Richard, ed. Two-Year Colleges. Spec.
issue of College English 35 (1974): 879—-1000.

Shaughnessy, Mina P. Errors and Expectations: A
Guide for the Teacher of Basic Writing. New York:
Oxford UP, 1977.

Gibson, Walker, ed. New Students in Two-Year
Colleges: Twelve Essays. Urbana, IL: NCTE, 1979.

Reynolds, Mark. Two-Year College English: Essays
for a New Century. Urbana, IL: NCTE, 1994.

Griffith, Marlene, and Ann Connor. Democracy’s
Open Door: The Community College in America’s
Future. Portsmouth, NH: Boynton, 1994.

Sonomura, Marion Okawa. Idiomaticity in the Basic
Writing of American English: Formulas and Idioms

in the Writing of Multilingual and Creole-Speaking

Community College Students in Hawaii. New York:

Lang, 1996.

Tinberg, Howard B. Border Talk: Writing and
Knowing in the Two-Year College. Urbana, IL:
NCTE, 1997.

Alford, Barry, and Keith Kroll, eds. The Politics of
Writing in the Two-Year College. Portsmouth, NH:
Boynton, 2001.

Hillocks, George, Jr. Ways of Thinking, Ways of
Teaching. New York: Teachers College P, 1999.

Reynolds, Mark, and Sylvia Holladay-Hicks, eds.
The Profession of English in the Two-Year College.
Portsmouth, NH: Heinemann, 2005.
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Two-Year Colleges: General

While a bit of an oversimplification, the general
literature on two-year colleges tends to either
advocate for two-year colleges or criticize them.
We’ll categorize the material under those two
rubrics, realizing that some pieces don’t readily fit
one category and could cross both.

Advocates

Koos, Leonard V. The Junior-College Movement.
Boston: Ginn, 1925.

Eells, Walter Crosby. The Junior College. Boston:
Houghton, 1931.

. The Present Status of Junior College
Terminal Education. Boston: Houghton, 1941.

Bogue, Jesse Parker. The Community College. New
York: McGraw, 1950.

Fretwell, Elbert Kirtley. Founding Public Junior

Colleges: Local Initiative in Six Communities. New
York: Teachers College P, 1954.

Medsker, Leland L. The Junior College: Progress
and Prospect. New York: McGraw, 1960.

Fields, Ralph R. The Community College Movement.
New York: McGraw, 1962.

Blocker, Clyde E., Robert H. Plummer, and Richard
C. Richardson, Jr. The Two-Year College: A Social
Synthesis. Englewood Cliffs, NJ: Prentice, 1965.

Harlacher, Ervin L. The Community Dimension of
the Community College. Englewood Cliffs, NJ:
Prentice, 1969.

Carnegie Commission on Higher Education. The
Open Door Colleges: Policies for Community
Colleges. New York: McGraw, 1970.

Bromley, Ann, ed. A Day at Santa Fe: A Discussion
on the Major Issues Confronting America’s Junior
Colleges. Gainesville, FL: Santa Fe Junior College,
1971.

Monroe, Charles R. Profile of the Community
College. San Francisco: Jossey, 1972.

Thornton, James W., Jr. The Community Junior
College. 3rd ed. New York: Wiley, 1972.

Gleazer, Edmund J., Jr. Project Focus: A Forecast
Study of Community Colleges. New York: McGraw,
1973.

. The Community College: Values, Vision, and
Vitality. Washington, DC: American Assn. of
Community and Junior Colleges, 1980.



12

Parnell, Dale. The Neglected Majority. Washington,
DC: Community College P, 1985.

Roueche, John E., and George A. Baker, III. Access
and Excellence: The Open-Door College.
Washington, DC: Community College P, 1987.

Fryer, Thomas W., Jr., and John C. Lovas.
Leadership in Governance: Creating Conditions for
Effective Decision Making in Community Colleges.
San Francisco: Jossey, 1991.

Eaton, Judith S. Strengthening Collegiate Education

in Community Colleges. San Francisco: Jossey, 1994.

Griffith, Marlene, and Ann Connor. Democracy’s
Open Door: The Community College in America’s
Future. Portsmouth, NH: Boynton, 1994. [Repeated
here because Griffith and Connor both had long,
distinguished careers teaching English in two-year
colleges.]

Huber, Mary Taylor. Community College Faculty
Attitudes and Trends, 1997. Stanford, CA: National
Center for Postsecondary Improvement, Stanford U
School of Education; Washington: U.S. Dept. of
Education, Office of Educational Research and
Improvement, Educational Resources Information
Center, 1998. [Neither advocate nor critic, this study
is descriptive.]

Schuyler, Gwyer, ed. Trends in Community College
Curriculum. San Francisco: Jossey, 1999.

Bers, Trudy H., and Harriott D. Calhoun, eds. Next
Steps for the Community College. San Francisco:
Jossey, 2002.

Critics

Hutchins, Robert Maynard. The Conflict in
Education in a Democratic Society. New York:
Harper, 1953.

Clark, Burton R. The Open-Door College: A Case
Study. New York: McGraw, 1960.

Jencks, Christopher, and David Riesman. The
Academic Revolution. Garden City, NY: Doubleday,
1968.

Cohen, Arthur M. Dateline ’79: Heretical Concepts
for the Community College. Beverly Hills, CA:
Glencoe, 1969.

Birenbaum, William, ed. From Class to Mass
Learning. New Directions for Community Colleges
7. San Francisco: Jossey, 1974.

Zwerling, L. Steven. Second Best: The Crisis of the
Community College. New York: McGraw, 1976.

London, Howard B. The Culture of a Community
College. New York: Praeger, 1978.

Vaughan, George B., ed. Questioning the Community
College Role. New Directions for Community
Colleges 32. San Francisco: Jossey, 1980.

Cohen, Arthur M., and Florence B. Brawer. The
American Community College. 2nd ed. San
Francisco: Jossey, 1989.

Brint, Steven, and Jerome Karabel. The Diverted

Dream: Community Colleges and the Promise of

Educational Opportunity in America, 1900-1985.
New York: Oxford UP, 1989.

McGrath, Dennis, and Martin B. Spear. The
Academic Crisis of the Community College. Albany:
SUNY P, 1991.

Adelman, Clifford. The Way We Are: The Community
College as American Thermometer. U.S. Dept. of
Education, Office of Educational Research and
Improvement, Office of Research. Washington:
GPO, 1992.

Dougherty, Kevin J. The Contradictory College: The
Conflicting Origins, Impacts, and Futures of the
Community College. Albany: SUNY P, 1994.

Grubb, W. Norton, et al., Honored but Invisible: An
Inside Look at Teaching in Community Colleges.
New York: Routledge, 1999.

[Additionally, many state agencies have published
monographs describing a wide range of policy issues
related to community colleges.]

English Studies Journals Publishing
Scholarship by Two-Year College Authors

and about Two-Year College English

General

The Chronicle of Higher Education

Community College Review

Community College Times

Community, Technical, and Junior College Journal

Academic/Discipline-Focused Journals

Association of Departments of English Bulletin

College Composition and Communication

College English

The Community College Humanities Review

Composition Studies

Computers and Composition

Composition Forum (Association of Teachers of
Advanced Composition)

Journal of Basic Writing

Journal of Second Language Writing

Publications of the Modern Language Association

Research in the Teaching of English

Rhetoric Review

Teaching English in the Two-Year College



Writing on the Edge

The Writing Instructor

Writing Program Administration (Council of Writing
Program Administrators)

The journals-L listserv includes a list of journals in
rhetoric and composition at http://mason.gmu.edu/
~bhawk/journals/links.html.

Web-Based Journals

Basic Writing E-Journal:
http://www.asu.edu/clas/english/composition/cbw/
journal_1.htm

Computers and Composition Online:
http://www.bgsu.edu/cconline/home.htm

Kairos:
http://english.ttu.edu/kairos/

Lore: An E-Journal for Teachers of Writing:
http://www.bedfordstmartins.com/lore/

State Journals
OATYC (Ohio Association of Two-Year Colleges)

Michigan Community College Journal: Research
and Practice (published by Schoolcraft College,
Livonia, MI)

Pedagogy Journal (published by New Hampshire
Community Technical Colleges)

TYCA Regional Journals

Inside English (ECCTYC/TYCA-Pacific)
TYCA Midwest Messenger
TYCA—Southeast Journal

Organizations with Web Sites about Two-
Year College English

American Association of Community Colleges:
http://www.aacc.nche.edu

Community College English:
http://twoyearcomp.blogspot.com/

Conference on College Composition and
Communication
http://www.ncte.org/groups/cccc

ERIC Clearinghouse:
http://www.eric.ed.gov

National Council of Teachers of English:
http://www.ncte.org

Two-Year College English Association (TYCA):
http://www.ncte.org/groups/tyca

TYCA Regionals:
http://www.ncte.org/groups/tyca/regionals
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Other Electronic Publications by Two-Year
College Authors or about Two-Year College
English

Darling, Charles. “Guide to Grammar and Writing.”
(Capitol Community College Foundation)
http://www.ccc.commnet.edu/grammar/

Holladay, Sylvia. “The Challenge to the Humanities in
the Two-Year College: Going Beyond the Information
Given.” ADE Bulletin 84 (Fall 1986): 6-10.
http://www.mla.org/ade/bulletin/n084/084006.htm.

Raufman, Lisa, and Anita Colby. “The Instructional
Role of the Two-Year College Learning Resources
Center.” http://www.libraryinstruction.com/Irc.html.

Reynolds, Mark. “The Intellectual Work of Two-
Year-College Teaching.” ADE Bulletin 121 (Winter
1998): 37-40.
http://www.mla.org/ade/bulletin/n121/121037.htm.

U.S. Community Colleges are listed by state at
http://www.utexas.edu/world/comcol/state/

[The Reynolds and Holladay items illustrate that
many print resources can now be found online as
well.]

Examples of Community College Weblogs

Moraine Valley Community College Library Blog:
http://www.morainevalley.edu/lrc/blogs.htm

Northeast State Technical Community College Blog:
http://cscilinux.northeaststate.edu/forums/

Western Nebraska Community College Blog:
http://wncc.blogs.com/

Dissertations

This selected list came from interrogating the
Dissertations Abstracts database with the key words
“community college” and “writing,” producing 439
responses. The first selections are from the first 100
(thus most recent) dissertations listed. The older
selections are from the last 40 selections. While only
suggestive, this list illustrates that much graduate
research has been done on community college
writing programs.

Haberman, Judith. A Study of Computer Technology
in Community College Writing Centers. George
Mason U, 2004.

Rochford, Regina A. Effects of Learning-Style-
Responsive Materials on Underachieving Remedial-
Writing Students at an Urban Community College.
St. John’s U, 2004.

Cress, Barbara Anne. Persistence of Underprepared
Community College Students Related to Learning
Assistance Center Use. Northern Arizona U, 2003.
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Crews, Denise Marshall. Influence of a Community
College Developmental Education Writing Course
on Academic Performance and Persistence. U of
Mlinois at Urbana-Champaign, 2003.

Getz, Christine Margaret. Application of Brain-
Based Learning Theory for Community College
Developmental English Students: A Case Study.
Colorado State U, 2003.

Hall, Maureen Patricia. Classroom as Artists’ Studio/
Writers’ Guild: How One Teacher Created a
Community of Trust in a Developmental Writing
Class in a Community College. U of Virginia, 2003.

Homan, Anneliese Marie. Web-Based versus
Traditional Delivery: A Study of Two Approaches in
the Teaching of English Composition at State Fair
Community College (Missouri). Central Missouri
State U, 2003.

Lazarus, Kathleen P. A Case Study of a Community
College Teacher: The Relationship of Her Personal
Practical Theories to Her Teaching Practice. U of

Central Florida, 2003.

Soltis, Mary Louise. The Intersection of Academic
Identity and Literacy: Examining the Conceptions of
Ability and Literacy of Underprepared College
Students. U of California, Berkeley, 2003.

Bekas, Nicholas Joseph. A Case Study of Develop-
mental Writing Students’ Interpretation of and
Response to Instructor’s Feedback on Their Writing
Assignments. University of Central Florida, 2002.

Bennerson-Mohamed, Theresa A. An Exploration of
Teachers’ and African-American Students’ Attitudes
toward Ebonics in a Community College Writing
Program. State U of New York at Binghamton.

Haines, Dana Lee. A Study of Community College
Student Attitudes Related to Service Learning.
Baylor U, 2002.

Miller, Susan Kay. Teaching Writing at a Distance:
Exploring Instructional Decisions and Learning
Perceptions. Arizona State U, 2002.

Stephens, Catherine Hester. An Examination of the
Individual Behaviors and Perspectives of Five
Developmental Reading Students within the Context
of a Developmental Reading Program at a
Community College. U of South Florida, 2002.

Gates, Suzanne Dena. Increasing Basic Writers’
Thinking about and Understanding of Literacy
through Literacy-Based Service-Learning. U of
California, Los Angeles, 2001.

Granville, Debra Maria. Adjunct Faculty Integration
in Community Colleges: A Case Study. U of Texas,
Austin, 2001.

Nelson, Diorah Manry. Collaboration, Community
and Computers: A Study of Two Computer
Classrooms. U of South Florida, 2001.

Tagliareni, M. Elaine. Understanding the Meaning of
Experience for Urban Community College Students:
A Phenomenological Study. Columbia U Teachers
College, 2001.

Curry, Mary Jane. Competing Goals, Competing
Discourses: ESL Composition at the Community
College. University of Wisconsin—Madison, 2000.

Ethridge, Kathleen Cameron. Texas Academic Skills
Program: Predicting Community College Associate
Degree Nursing Student Outcomes. Texas A&M U—
Commerce, 2000.

Harrell, Pamela Jenkins. Factors Associated with
North Carolina Community College English
Instructors’ Level of Self-Confidence in Using
Computer Technology and Their Perceptions about
the Effect of Computer Technology on Quality of
Instruction. North Carolina State U, 2000.

Speer, Thomas M. Critical Issues of English
Teaching in the Two-Year College: An Ethnographic
Journey. U of Arizona, 2000.

Eanes, Linda Mae. Teaching Grammar to
Community College Students Using Model Writing
and Student Writing. George Mason U, 1999.

Gerlica, Reginald L. The Contested Definition of
Basic Writing Students. Wayne State U, 1999.

Luyt, llka. Writing in the Presence of Others:
Understanding the Role of Personal Writing in a
Community College. Queen’s U (Canada), 1999.

Quifiones, Margaret Rose. Building Bridges: The
PUENTE Project and Its Contributions toward the
Retention and Ultimate Success of Latino
Community College Students (California). U of
California, Los Angeles, 1999.

Robinson, Michelle Lee. A Qualitative Study of the
Survival Strategies of Black Community College
Graduates. Columbia U Teachers College, 1999.

Crawford, James Emil. Writing Center Practices in
Tennessee Community Colleges. East Tennessee

State U, 1998.

Some Older Sample Dissertations (to
convey the flavor of research emphases)
Lamb, Bill Henry. The Prediction of Freshman
Composition Grades at a Community College: A

Correlational Study Based on a Noncomputational
Readability Scale. Kansas State U, 1984, 187 pages.



Paulsen, Kathleen East. A Test of Two Strategies:
Effects on Performance and Perceived Self-Efficacy
of Students in a Community College Writing Skills
Program(Subliminal Stimulation, Achievement,
Imaging, Relaxation). U of California, Santa
Barbara, 1984, 179 pages.

Powell, Joyce Elaine. The Effects of Sentence
Combining on the Writing of Basic Writers in the
Community College (Grammar, Remedial,

Developmental). East Texas State U, 1984, 225 pages.

Wright, Sandra. A Description of the Variance
between the Oral and Written Language Patterns of
a Group of Black Community College Students.
Wayne State U, 1984, 212 pages.

Herbert, Mary-Alice Scurlock. An Approach to
Teaching Writing Process for Basic Writing in
Community Colleges. Carnegie-Mellon U, 1983, 230

pages.

Reinhardt, Alan Jeffrey. Breaking Ground: A Study
in Interdisciplinary Writing at a Rural Community
College. Indiana U of Pennsylvania, 1983, 94 pages.

Wiley, Willardean Smith. A Descriptive Analysis of
the Writing Performance and Progress of a Selected
Group of High-Risk Students in Developmental
English at a Two-Year State Community College. U
of Tennessee, 1983, 170 pages.

Bertch, Julie Rice. Getting By: Basic Writers in the
Community College. Arizona State U, 1982, 338

pages.

Guttry, Lottie Lipscomb. The Effects of Sentence-
Combining Exercises on Syntactic Fluency, Quality
of Writing, and Standard Usage in the Writing of
Community College Freshmen. East Texas State U,
1982, 183 pages.

Henson, Darold Leigh. A Data-Based Pedagogy of
Rhetoric for Lower-Division Technical Writing.
Illinois State U, 1982, 239 pages.

Hurley, Paul Bishop, Jr. The Correlation of Holistic
Writing Scores with Standardized, Cloze, and
Schema-related Reading Scores of Adult Community
College Students. Indiana U of Pennsylvania, 1982,
188 pages.

Works Cited

ADE Ad Hoc Committee on Changes in the
Profession: Teaching and Research. “ADE
Statement of Good Practice: Teaching,
Evaluation, and Scholarship.” ADE Bulletin 105
(1993): 43-45. 5 May 2005
http://www.ade.org/policy/index.htm.
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