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OBJECTIVES:

· Review the comprehension process and apply it,

· Review the 4 key critical reading skills and practice them, AND

· Practice strategies that connect reading, writing, and testing IN ORDER TO improve literacy instruction.

What is the comprehension process?
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For more details, see below.  Start at the bottom.

	INFERENCE(S)( EXPLANATION

(
	Draw new inferences.  These join your PK/S.



	??? + PRIOR KNOWLEDGE/SKILLS

(
	Ask more questions…

	MORE “TEXT”

+


	Paraphrase, etc.  This “text” may challenge your prior knowledge/previous inferences.

	INFERENCE(S)( EXPLANATION

(
	Draw inferences in response to your questions.  These join your PK/S.



	??? + PRIOR KNOWLEDGE/SKILLS

(
	Ask questions based on paraphrasing/translation and your PK/S.

	(
“TEXT”

+
	PARAPHRASE: Put the “text” in your own words.

· Unpack vocabulary.

· Unpack grammar/syntax.

· INFER from idioms.



	PRIOR KNOWLEDGE/SKILLS

(Start here. (   )
	· Previous experiences

· Context

· Texts read/academic content knowledge

· Knowledge of conventions (genre, grammar, syntax)




What are the 4 key critical reading skills?

	SKILL
	WHAT IT LOOKS LIKE
	TESTING CODE WORDS

	PARAPHRASING

(AKA Literal Comprehension)
	“The man fell down.” (
“He collapsed.”
	· Facts

· In other words

· According to the story/passage

· What does this mean?

· Plot

· Paraphrase



	INFERENCE

(AKA Extended Reasoning)
	“The man fell down.” [Why?] ( 

“He must have been sick.”
	· Infer

· Suggest

· Conclude

· Because/why

· Most likely



	VOCABULARY IN CONTEXT
	“They’re not interested in being diverted from their direction with alternative routes.”  The word “diverted” in this context means

A) amused
B) less experienced
C) taking the same route
D) sent in a different direction
	· What does ____ mean in this context?

· Based on the passage, what does ____ mean?

NOTE: At least one distractor will use an alternative meaning of the word in question.

	“FINDING” MAIN IDEA/ARGUMENT

(AKA Summarizing)
	The main idea of this passage is

A) The yearly festival in Pamplona, Spain, always includes the Running of the Bulls. 

B) Running alongside the bulls as they are moved from the corral to the bullring in Pamplona, Spain, has become an exciting and dangerous sport.

C) The bravest runners carry newspapers with which they touch the bulls as they run through the streets.

D) The Running of the Bulls in Pamplona, Spain, has been going on for about three hundred years.
	· After reading the article/passage/story…

· The central idea

· The theme

· This passage is mostly about

· The author would probably agree

· The best summary

NOTE: “Main idea”…

· In NONFICTION= ARGUMENT

· In FICTION= THEME/MESSAGE


 How can we connect reading, writing, and test-prep instruction?

	What does PARAPHRASING entail?
	How can we teach it more effectively?

	Unpack vocabulary.


	Use strategies from Bringing Words to Life, by Beck, McKeown, and Kucan (New York: The Guilford Press, 2002).  *See below for a quick overview.



	Unpack syntax and grammar.


	Teach grammar rules, esp. regarding clauses, phrases, and punctuation.  Check out Mechanically Inclined by Jeff Anderson (Portland, ME: Stenhouse Publishers, 2005).

*See the following handouts:

· Clauses and Phrases Overview

· Why Punctuation Is Important



	Infer meaning of IDIOMS.


	Here are two Websites that will help you teach idioms:

http://www.idiomsite.com/
http://www.idiomconnection.com/



***PARAPHRASING AND INFERENCE PRACTICE:

	Research Finding
	Paraphrase [then ask “Why?” to draw an inference]
	Inference(s)

	1st-grade children from higher-SES groups knew twice as many words as lower-SES children. (Graves, Brunetti, & Slater, 1982; Graves & Slater, 1987)


	These studies found that rich 1st-graders knew TWICE as many words as poor ones.
	Children from wealthier families probably learn more words at home than children from poor families.  The richer children probably have more books at home.

	1st-graders’ vocabulary knowledge correlates with their reading ability. (Snow, Tabors, Nicholson, and Kurland, 1995)


	
	

	Vocabulary knowledge in 1st grade predicted students’ reading comprehension in junior high. (Cunningham & Stanovich, 1997)

	
	


Why should readers ANNOTATE?  How can we teach it?

*See the following handouts:

· Generic Annotation Rubrics for Fiction and Nonfiction

· Paraphrase, Question, Infer, Summarize Annotated Model

· Paraphrase, Question, Infer, Summarize Organizer

MAIN IDEA/ARGUMENT CONNECTIONS: Finding One vs. Building One

	READING



	The MAIN IDEA/ARGUMENT is supported with EVIDENCE.  In both reading and writing, you need to know the difference between ARGUMENT and EVIDENCE.

Strategies:

1. Demonstrate the difference.

Ex.: Which is an ARGUMENT?  Which is EVIDENCE?  How can you tell?

1. __________________________ Allie, Holden’s brother, is dead. (FACT, so it has to be EVIDENCE)

2. __________________________ Losing his brother causes a major impact on Holden’s life. (NEEDS EVIDENCE/EXPLANATION TO PROVE IT, so it has to be an ARGUMENT)

*For more practice, use  Argument vs. Evidence.
2. Practice SUMMARIZING in various ways:
· SUMMARIZE PASSAGES:  Read a passage and summarize it in 1-2 sentences.

· SUMMARIZE SENTENCES: Condense them (say, from 20 words to 10).

· READ PASSAGES and GIVE THEM TITLES.  Explain WHY these titles are appropriate.



	TESTING



	In nonfiction, the MAIN IDEA is an ARGUMENT.  When answering questions about MAIN IDEA, eliminate choices that are TRUE but are FACTS, not ARGUMENTS.  

Show students examples of choices they could eliminate without even having read the passage!
Ex.: The main idea of this passage is

A. The yearly festival in Pamplona, Spain, always includes the Running of the Bulls. (FACT)

B. Running alongside the bulls as they are moved from the corral to the bullring in Pamplona, Spain, has become an exciting and dangerous sport.

C. The bravest runners carry newspapers with which they touch the bulls as they run through the streets. (FACTISH and TOO SPECIFIC)

D. The Running of the Bulls in Pamplona, Spain, has been going on for about three hundred years. (FACT)

Strategies:

1. Take POE (Process of Elimination) to a higher level: Leave a blank next to each multiple-choice answer, where students must EXPLAIN WHY EACH WRONG ANSWER IS WRONG.

2. Teach students to notice the word choice.  In the example above, you could ask, “What’s your definition of ‘exciting’?”  Ditto, “dangerous”?  These words need to be explained.  That’s how you know they are not merely facts.  They require evidence and explanation.

GENERAL REMINDER: Just because it’s TRUE, that doesn’t mean it’s the right answer.



	READING



	When reading nonfiction, you need to be able to locate the TOPIC SENTENCE that expresses the MAIN IDEA/ARGUMENT in each paragraph.  And before you can write your own topic sentences, you need to know what a good one looks like.

Strategy:

1. Teach students to identify and underline the thesis/topic sentence.  Given passages, use “I do/We do/You do” approach to practice this skill. 
*See How to Find the Topic Sentence.


	WRITING



	If you can FIND a topic sentence, you should also be able to WRITE one.

Strategies:

1. After some practice in FINDING TOPIC SENTENCES (see above), give students sample effective topic sentences for which they must generate relevant evidence (bullet points are OK to start; later they can add the rest of the paragraph).  Model this, then have groups try it and report back to the whole class.  Then students can do it independently.  PS, this is a great way to review material!

2. Give students a range of effective and ineffective topic sentences and ask them to evaluate the sentences.  Ineffective ones should suffer from these common problems:

· fact, not argument

· too broad/general (“Everyone knows…)

· too specific (not much you could say about it)

· irrelevant to the thesis (if one is given).

Once you can WRITE an effective TOPIC SENTENCE, you need to support it with EFFECTIVE EVIDENCE.

Strategies:

1. Give students sample paragraphs (from passages that address content you want them to read) that include effective and ineffective evidence and ask them to evaluate the evidence.  Ineffective evidence should suffer from these common problems:

· irrelevant to topic sentence

· self-contradictory

· inaccurate/imprecise (eg, hyperbole)

· not convincing (relevant but not compelling as support—ie, “So what?”).

2. Repeat the exercise above using sample paragraphs written by (anonymous) students in the class.  This approach will raise their awareness about their OWN writing.

HINTS:

· Use content that you want to reinforce, so the reading serves two purposes.

· Use pre-existing texts and simply doctor them to suit your needs so that you won’t have to create sample paragraphs from scratch.  You don’t have to be Ernest Hemingway!




KEY TAKEAWAYS?
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