Appendix A: Teacher Education Activities/Assignments

Stage: Critical reflection

In this stage, teacher educators can create a classroom environment where participants are willing to open
up to critical reflection of themselves and others. This means critically reflecting on one’s past and present as it
relates to one’s habitus. By unveiling possible prejudices and actions that might be interpreted as opptessive

toward self and others, students prepare themselves to advance through the other stages.

Activities to facilitate critical reflection:
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Stage: Acceptance

In this stage, students begin to own how the ways their habitus evolved and has affected who the person is

today. In this stage individuals begin to understand how power, prejudice, privilege and oppression manifest in

society and are able to see their participation in various hierarchies. During this stage misconceptions about

roots of various forms of prejudice are unveiled, how and where they manifest, how they secure their domi-

nance, how they are internalized, and how that affects behavior.

Activities to facilitate acceptance:
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Stage: Respect

In this stage, students begin to develop compassion, empathy, sympathy and an understanding about how
peoples’ lives have been oppressed and even disenfranchised by disrespect of any aspect of habitus. In this
stage, students are likely to want to amend wrongs and may even feel remorseful for their unknowing or know-

ing participation in oppressing others. It is important to keep a watchful eye on this and turn around the grief

into something proactive for the individual. Respect can also be towatd the self.

Activities to facilitate respect:
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Stage: Affirmation, solidarity, and critique

In this final stage, students begin to understand the universality of power, oppression, prejudice, and

privilege. They begin to see connections between self, other, and develop a global context for social move-

ments. Students may begin to form alliances with each other and/ot consider how to develop them in their

own classrooms or schools. They also have a matured consciousness that will enable them to continue to cri-

tique current and future manifestations of anti-socially just behavior.

Activities to facilitate affirmation, solidarity, and critique:
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By applying these stages to our methods coutses, and even scaffolding them by different semesters of
years in a program, we can begin to cultivate more social justice-minded educators who are prepared to teach
within any governing democracy. As we affirm their stances and beliefs we may develop their confidence and
stabilize or restabilize their abilities to stay true to the road for social equity. While we cannot be assured of
this or even that they might even abandon it altogether, we can continually revisit what we are doing to enact
and activate social justice in methods and continue to apply the 6 “re-s” to our own thinking and teaching. At
the root of our (in)actions and reflections, lie our individual and collective principles which do have a causal

effect on the lifespan of what can happen to social justice now and in the future.

Notes

1 Heterotopias are a “real” place where there is a “sort of mixed, joint experience” or a
“counter-site” occupied and created by those who contest the dominant sites (Foucault
1986, 24), so that teachers can refer to the skills that they have learned to embody as a tool
of resistance against larger and more dangerous sociopolitical agendas.
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