
NATIONAL COUNCIL OF TEACHERS OF ENGLISH
Representative Examples of Assessments

Note: The NCTE/NCATE Audit Committee has taken assessments that have been deemed at
least “adequate” for meeting the standards cited by a program and, in some cases, “improved
them,” to show programs a more substantive alignment between the assessments and the cited
NCTE/NCATE Program Standards. It is important to note that in many cases we have also
included specific notes about parts of the assessment to suggest further improvements or a
different focus that might illustrate a closer alignment.

ASSESSMENT 1

IMPORTANT NOTE:
This representative example is provided as a sample of how a program may present information
for Assessment 1. Duplication of this sample does NOT guarantee any particular review outcome.
These samples were last revised on April 25, 2008.

Assessment 1 is required by NCATE; it is designed to provide the necessary data showing
the performance of candidates on either a national licensure test such as PRAXIS II or a state
licensure test (often created by National Evaluation Systems). NCATE has set the standard of an 80
percent pass rate for candidates in a program; if the passing rate falls below this level, the program
could be denied National Recognition.

NCTE conducted an intensive study of the PRAXIS II tests in English and came to the
conclusion that the tests were not well aligned with NCTE standards and therefore could not be
considered reliable and valid indicators of candidate knowledge base. This study can be found at the
following URL: http://www.ncte.org/cee/ncate. Nevertheless, programs must submit their PRAXIS
II or comparable state test scores as a part of their program report; they must also provide an
analysis of the test and data showing candidate performance.

Two examples of how such a presentation and analysis could be made appear in this section.
Both programs have done an admirable job in trying to work with limited data and knowledge about
the tests that their candidates are required to take. We hope readers will gain insight into both the
issues related to these kinds of tests and also some of the ways that a program might choose to
present its information and data for Assessment 1.

Representative Example 1

Section IV: Evidence for Meeting Standards
Assessment #1: Praxis II tests (Content Knowledge and Pedagogy) (Licensure Assessment):

English Language, Literature, and Composition: Content Knowledge Test (0041)
English Language, Literature, and Composition: Pedagogy (0043)

1. Description and Use of Assessment: The State requires English Language Arts teacher
candidates to pass both of the above Praxis II tests (with a score of 164 for 0041, and 155 for 0043)
for licensure, and NCATE specifies their inclusion in this report as Assessment #1. Thus, we
include them here. We believe that these two instruments partially measure content knowledge
specified in program standards 3.1-3.5, but concur with NCTE’s identification of significant inade-
quacies in them in the areas of oral and visual literacy, non-print media, technology, research



theory, and literature by young adult authors, authors of color, and women authors. Further, the
tests’ split of literature and writing study does not reflect best practices in practical pedagogy, a
majority of multiple choice questions which require no more than recall and recognition, and
responses to student writing do not align with prompts and scoring rubrics. While we require
passing scores on Praxis II tests for program completion, and use data from candidates’ Praxis II
scores for program improvement, we have specifically addressed the inadequacies above by
designing two new, additional assessments, first implemented in 2006-2007, which are completed
by candidates in the first semester of their 100-day teaching internship, as part of their coursework
in EDUC 411 Educational Methods in English. These are Assessment #6: Literature Lessons
Resource File and Assessment #7: Language Lessons Resource File. Candidates are informed of the
Praxis II requirement upon admission into the program and are reminded of it, and prepared for it,
in two methods courses, EDUC 411 and EDUC 413, both of which provide opportunities for
candidates to assess student writing and complete questions about the teaching of literature similar
to those on the tests, along with tips for preparation and reference to the ETS Praxis website.

2. Description of how the assessment specifically aligns with NCTE standards: Sample Praxis II
tests (0041 and 0043) and the findings of NCTE’s Research Project on the Assessment of the
Preparation of Teachers of English Language Arts (January 2001) (http://www.ncte.org/library/
files/Programs/Teacher_Prep/NPEAT-FinalReport.pdf) indicate a partial alignment of test items
with NCTE program standards of Language and Linguistics (3.1), of Composition and Rhetoric
(3.2, 3.4), and Reading and Understanding Text (3.5), as well as a partial addressing of INTASC
Standard I and Institutional Program Outcome 1. The alignment of these tests with NCTE standards
of pedagogy is otherwise inconclusive and thus other assessments have been developed to meet
these standards.

3. Brief Analysis of data findings: ETS reports indicate that the scores of our program completers
in English Language Arts consistently meet or exceed state averages (see Attachment A).

4. Interpretation of data as evidence of standards met: To the extent that the Praxis II tests
identified above meet NCTE program standards 3.1-3.5, the program completers in English
Language Arts do meet these standards. Despite the evidence of mastery of English Language Arts
pedagogy by program completers indicated by the Praxis II test data, greater evidence is needed
from other assessments to indicate the meeting of NCTE program standards 4.1-4.10.



Section IV: Evidence for Meeting Standards
Assessment #1: Praxis II (Licensure Assessment):

Attachment A: Scores on State Licensure Tests: Praxis II 0041 and 0043

Table 1.1: Pass Rates on State Licensure Tests: Praxis II 0041 and 0043 and Comparison with
Statewide Pass Rates (source: ETS Title II Reports)
State Minimum Pass Scores:

English Language, Literature, and Composition: Content Knowledge Test (0041) = 164
English Language, Literature, and Composition: Pedagogy (0043) = 155

# of Passing Scores/
# of Test-Takers

Percentage of
Passing Scores Statewide Pass Rate Comparison

2006-2007
Test 0041: English
Lang., Literature,
& Comp: Content
Knowledge Test

2/2 100% 98% +2%

Test 0043: English
Lang., Literature,
& Composition:
Pedagogy

2/2 100% 90% +11%

2007-2008
Test 0041: English
Lang., Literature,
& Comp: Content
Knowledge Test

1/1 100%
Not available

in 2007
(fewer than 5)

n/a

Test 0043: English
Lang., Literature,
& Composition:
Pedagogy

1/1 100%
Not available

in 2007
(fewer than 5)

n/a



Table 1.2: Comparison of Mean Scores on Praxis II 0041 and 0043 of Program Completers
to State Minimum Scores (source: ETS Title II Reports)

Table 1.3: Comparison of Percent of Correct Responses on Praxis II 0041 and 0043 by
Program Percent of Correct Responses Statewide, by Subtest (source: ETS Title II Reports)

Test/Category Program Average
% Correct

State Average Performance
Range (50% of examinees)* Comparison

2006-2007 (n=2)
0041: Reading and
Understanding Text 73.8% 62.1% - 80.3%

within state
average

0041: Language and
Linguistics 82.1% 53.8% - 76.9%

6.8% above top
of state average

0041: Composition
and Rhetoric 87.1% 70% - 87.1%

at top edge of
state average

0043: Teaching
Literature 70.8% 50% - 83.3%

within state
average

0043: Responding to
Student Writing 87.5% 58.3% - 83.3%

5% above top of
state average

2007-2008 (n=1)
0041: Reading and
Understanding Text 80.3%

Not available in 2007
(fewer than 5) n/a

0041: Language and
Linguistics 75.0%

Not available in 2007
(fewer than 5) n/a

0041: Composition
and Rhetoric 97.1%

Not available in 2007
(fewer than 5) n/a

0043: Teaching
Literature 91.7%

Not available in 2007
(fewer than 5) n/a

0043: Responding to Not available in 2007

Mean Program
Scores

State Minimum Score Comparison

2006-2007 (n=2)
Test 0041: English Lang.,
Literature, & Comp:
Content Knowledge Test

180.5 164 +10%

Test 0043: English Lang.,
Literature, &
Composition: Pedagogy

160 155 +3%

2007-2008 (n=1)
Test 0041: English Lang.,
Literature, & Comp:
Content Knowledge Test

193 164 +17.7%

Test 0043: English Lang.,
Literature, &
Composition: Pedagogy

170 155 +9.7%



Student Writing 66.7% (fewer than 5) n/a
* The state does not report mean scores on Subtests

Representative Example 2

SECTION IV
Assessment 1: STATE CONTENT SPECIALTY TEST

1. Description of the assessment and its use in the program

The English Language Arts Content Test (English hereafter) is one of the licensure tests developed
by the State to specifically assess content knowledge for teacher candidates specializing in
secondary English. While this test is not required to obtain Initial certification, all English teacher
candidates in the state are required to pass this test before they can be granted Professional
Certification. Since our teacher preparation programs are intended to prepare candidates for
Professional Certification and do not include content courses in English, since Fall 2006 we have
requested all our English teacher candidates to take and pass this test as a graduation requirement –
so that we can have yet another way to verify their content knowledge before recommending them
for certification (i.e., no English teacher candidate admitted after November 2006 can graduate from
our program nor be recommended for teaching certification unless they pass this state-wide exam).

This licensure exam is essentially a standardized multiple choice test (with the exception of the last
section requiring written answers), whose items change every time the exam is offered (although
drawn by the same extensive test data-bank). The test was designed to measure content knowledge
in the English language arts consistent with the State and NCTE standards, and is organized in six
sub-areas, each addressing specific content areas within the English language arts. While the test
itself nor its rubrics are available for review, the State Education Department ‘s website provides
quite detailed information about the format as well as the content covered in each sub-area of the
test. We have included key excerpts of this text in Attachment A to give a sense of the depth and
breadth of this exam.

2. Alignment with NCTE standards and indicators

The information provided by the state about the content covered in each sub-section of this test
enabled us to identify with some degree of accuracy the NCTE standards addressed by each main
area of the test – as summarized in the table below and reported in more detail in the table included
in Attachment A.

Sub- area English section: Related NCTE standards:
I Listening and Speaking 3.1, 3.2, 3.6
II Writing 3.2, 3.4, 3.6
III Reading 3.3
IV Fundamentals of Literature (multiple

choice)
3.1, 3.5 (3.5.1-3.5.4)

V Language and Literature 3.1, 3.5 (3.5.1-3.5.2), 3.6



VI Fundamentals of Literature (written
responses)

As shown by this table, when taken as a whole, scores in the various sub-areas of the English Test
are a good proxy for assessing our candidates’ knowledge with respect to NCTE Standards #3.1-3.6,
although it will not be possible from those “global” scores to verify which indicators within a
specific standard are met.

3. Data findings

NOTE: Candidates need to achieve a total score of at least 220 in order to pass this test.
Maximum points awarded in each sub-area is 300; candidates may pass the test even if they do
not score a minimum of 220 in each sub-area, as long as their total score is 220 or more.

The results reported in Attachment C represent the total scores as well as the scores obtained in each
sub-area for candidates who took this test over the past three academic years (i.e., 2004-05, 2005-
06, 2006-07). We have reported aggregated data over the 3 years, as well as for each of the three
years. Given the small number of candidates and the additional information that could be gathered
from this data, we have also reported individual scores while maintaining the candidates’
anonymity.

17 English teacher candidates from our program took the English Test. All but one of them passed t
at their first attempt (94% passing rate – higher than the state average for the one year of data for
which we have this information). Even more significant, their average total score was 249 –
representing 29 points more than the minimum passing score of 220. It is also worth noting the
high percentage of our candidate scoring a perfect 300 in some sub-area (18% in listening &
speaking; 6% in reading; 18% in writing; 6% in fundamentals of literature; 6% in language and
literature), which is indicative of the strong content background of at least some of our candidates.

4. Data interpretation

Candidates’ passing rate and scores in this exam, when combined with the close alignment of this
test to NCTE standards 3.1-3.6 (as indicated above), show that our candidates have a solid content
knowledge in all the key content areas identified in the NCTE standards for English teacher
candidates – despite the fact that our candidates do not take additional English courses as part of
our teacher preparation program.

Looking at the average as well as individual scores in the various sub-sections, the results in
this test also point out that overall our candidates are stronger in listening & speaking and
writing than in the other sub-areas. The low scores in the written section of the test are of
some concern and have suggested the need to provide some additional training on the skills
covered in this subarea of the test in the first English methods course in the future.



Assessment #1: STATE LICENSURE TEST –
ENGLISH CONTENT TEST

Attachment A: Information on assessment tool
Since these are state licensure exams, we cannot include the actual assessment tools used in
Assessment 1, nor its scoring rubrics. Instead, to help reviewers better understand what kind of
content knowledge these tests measure, we have reproduced here selected information about the
purposes, content and structure of this specific test, as provided on the state webpage. Please note
that we have added the column with the SPA standards/indicators corresponding to each sub-section
of the text, as this information was not available on the website.

NOTE: Because this is a standardized licensure test, rubrics are not available and therefore
we have not included any Attachment B for this assessment

Since this is a standardized state test, we could not include a copy of the assessment tool.
However, the state has provided detailed information about the goals, structure and content
of this test on its website.

The following description applies to all licensure tests:

“The State Teacher Certification Examinations are criterion referenced and objective based. A
criterion-referenced test is designed to measure a candidate’s knowledge and skills in relation to
an established standard rather than in relation to the performance of other candidates. The
explicit purpose of these tests is to help identify for certification those candidates who have
demonstrated the appropriate level of knowledge and skills that are important for performing the
responsibilities of a teacher in State public schools.

Each test is designed to measure areas of knowledge called subareas. Within each subarea,
statements of important knowledge and skills, called objectives, define the content of the test. The
test objectives were developed for the State Teacher Certification Examinations in conjunction with
committees of State educators.

Test questions matched to the objectives were developed using, in part, textbooks; State learning
standards and curriculum guides; teacher education curricula; and certification standards. The
test questions were developed in consultation with committees of State teachers, teacher
educators, and other content and assessment specialists.

An individual’s performance on a test is evaluated against an established standard. The passing
score for each test is established by the State Commissioner of Education based on the professional
judgments and recommendations of State teachers. Examinees who do not pass a test may retake it
at any of the subsequently scheduled test administrations.”

Currently, the passing score for this test is 220; candidates’ scores are provided for both the test as
a whole and each subarea.
Goals, structure and contents specific to the “English Content Test,” are further identified as
follows:



“The purpose of the English Content Test is to assess knowledge and skills in the following six
subareas:

Subarea I. Listening and Speaking

Subarea II. Writing

Subarea III. Reading

Subarea IV. Fundamentals of Literature

Subarea V. Language and Literature

Subarea VI. Constructed Response Assignment: Fundamentals of Literature The test
contains approximately 90 multiple-choice test questions and one constructed-response (written)
assignment… [A]pproximate percentage of the test corresponding to each subarea.

Subarea I. 14%

Subarea II. 22%

Subarea III. 14%

Subarea IV. 22%

Subarea V. 18%

Subarea VI. 10% ”

In the table that follows, we have reported the specific objectives addressed by each subarea of
the test (as reported in the state website) and their alignment with the NCTE standards/indicators
(derived from our own analysis of the examples and sample questions provided on their website).

Learning objectives covered in this test and their alignment with the NCTE standards and
indicators

NCTE Note: The matrix that follows would be more appropriate if the NCTE Standards and
their indicators were aligned to the state objectives more precisely rather than just listed in
the right hand column. This would involve aligning the examples given by the state with their
related NCTE Standards and indicators.



Test
section

Specific objectives assessed by each section of the State
licensure exam (as identified in the state website):

Related NCTE
standards &
indicators:

English , sub-area I – Listening and Speaking
0001 Understand listening and speaking for information and

understanding For example: • Analyzing techniques for selecting
and organizing information for oral presentations • Recognizing
factors affecting a listener’s ability to understand spoken language
in different contexts • Distinguishing styles of language and levels
of usage (e.g., slang, informal and formal language, jargon,
technical language, world English[es], regionalisms) • Determining
styles of languages appropriate to diverse purposes, content,
audiences, and occasions • Recognizing that information may be
communicated through the rate and volume of speech • Evaluating
visual aids and technologies for use in an oral presentation •
Interpreting and analyzing information presented in films, news
broadcasts, lectures, and live performances.

3.1.2 3.2.1 3.2.3
3.2.4 3.2.5 3.6.1
3.6.2

0002 Understand listening and speaking for literary response and
expression, personal appreciation, and entertainment For
example: • Recognizing how oral presentations for the purpose of
literary response make reference both to elements in the text and to
the students’ prior knowledge and personal experience • Analyzing
the uses of oral presentations to offer literary interpretations that
explicate multiple layers of meaning • Recognizing the different
roles of voice, intonation patterns, pacing, and emphasis in oral
presentations of stories, poetry, and drama • Judging the
effectiveness of given details or examples for making a presentation
or a performance more interesting or appealing • Selecting
appropriate technological applications and tools for oral
presentations related to literature.

3.1.2 3.2.2 3.2.3
3.2.4 3.6.3



0003 Understand listening and speaking for critical analysis, evaluation,
and persuasion For example: • Evaluating strategies of
organization and delivery in relation to given content, audience,
purpose, and occasion • Recognizing fallacies in logic • Analyzing
the role of critical-thinking skills (e.g., selecting and evaluating
supporting data, evaluating a speaker’s point of view, distinguishing
fact from opinion, recognizing bias) in effective listening and
speaking • Recognizing the role of body language, gestures, and
visual aids in communicating a point of view in various cultures •
Identifying and assessing options for using technology in oral
presentations involving critical analysis, evaluation, and persuasion

3.1.2 3.1.3 3.1.4
3.2.1 3.2.2 3.2.3
3.2.4 3.2.5

0004 Understand listening and speaking for social interaction in a variety
of formal and informal situations For example: • Recognizing
language conventions for different social situations (e.g., informal
conversations, job interviews, workplace interactions) • Analyzing
elements of effective listening and speaking in conversation (e.g.,
using appropriate language, providing verbal and nonverbal
responses to the speaker, allowing “wait time” for questions)
analyzing techniques of effective listening and speaking in small-
and large-group situations (e.g., paraphrasing to clarify, monitoring
reactions by interpreting nonverbal cues) • Applying knowledge of
techniques for engaging in conversations and discussions on
academic, technical, and community an social issues and concerns •
Applying knowledge of listening and speaking in debates and panel
discussions • Recognizing elements of effective listening and
speaking in situations involving people of different ages, genders,
cultures, and other personal characteristics • Applying knowledge of
listening and speaking to communicate and model regard for the
individual and respect for cultural differences

3.1.2 3.1.3 3.1.4
3.2.2

English, sub-area II –Writing



0005 Understand processes for generating and developing written texts
For example: • Applying strategies for generating ideas before
writing (e.g., brainstorming, clustering, and other graphic
organizers) • Identifying techniques for taking notes and developing
drafts • Evaluating the appropriateness of given details for
supporting the development of a main point • Eliminating
distracting details that interfere with the development of a main
point • Solving problems related to introductions, conclusions, and
text organization • Applying knowledge of the uses of technology to
produce written texts and multimedia works • Demonstrating
awareness of personal bias when developing written texts

3.4.1 3.2.3 3.6.2
3.6.3

0006 Understand how to revise and edit written texts to achieve clarity
and economy of expression and conformity to conventions of
standard English usage For example: • Revising sentences to
eliminate wordiness, lack of clarity, redundancy, clichés, and run-on
sentences • Revising sentences and passages to subordinate ideas,
maintain parallel form, and keep related ideas together • Revising
sentences to eliminate misplaced or dangling modifiers, eliminate
sentence fragments, and correct misspellings, including the spelling
of common homonyms (e.g., its/it’s, their/there/they’re) • Revising
nonstandard capitalization and punctuation • Applying appropriate
conventions for documenting primary and secondary sources •
Recognizing the uses of word-processing technologies to revise
texts • Recognizing strategies for self-editing and peer editing

3.4.1 3.2.5

0007 Understand writing for information and understanding For
example: • Evaluating the appropriateness of language for various
audiences and purposes • Evaluating alternative thesis statements or
organizational patterns for a formal essay or a research paper on a
given topic • Applying knowledge of writing techniques and styles
used in journalism (e.g., inverted pyramid) • Evaluating the
appropriateness of language and formats for various products of
expository writing (e.g., business letter of complaint, news article,
formal essay) • Applying knowledge of objective vs. subjective
points of view (e.g., news stories vs. editorials) • Revising drafts to
improve their effectiveness • Applying knowledge of strategies for
incorporating information from charts, graphs, and tables into
expository writing

3.2.3 3.2.4 3.4.1
3.4.2



0008 Understand writing for literary response and expression For
example: • Evaluating the appropriateness of language for various
audiences and purposes • Applying strategies for writing a response
to a literary selection by referring to the text, to other works, and to
personal experience • Applying strategies for writing an analysis of
an author’s use of literary elements (e.g., plot, characters, setting,
theme, point of view) • Analyzing written interpretations that
explicate multiple layers of meaning in literary texts •
Demonstrating knowledge of techniques for writing a variety of
original imaginative works (e.g., stories, poems, plays) that observe
conventions of genre and use inventive language and text structures
• Demonstrating awareness of voice in writing for literary response
and expression

3.2.3 3.2.4 3.4.1
3.4.2

0009 Understand writing for critical analysis, evaluation, and persuasion
For example: • Evaluating the appropriateness of language for
various audiences and purposes • Analyzing the organization of an
editorial or argumentative essay on a given topic • Distinguishing
reasons, examples, or details that support a given argument or
opinion • Identifying and analyzing techniques for expressing point
of view and avoiding bias in persuasive writing • Recognizing how
to use transitions to enhance the clarity of a line of argument •
Analyzing fallacies in logic and other forms of weak reasoning in a
piece of persuasive writing • Demonstrating awareness of voice in
writing for critical analysis, evaluation, and persuasion

3.2.1 3.2.2 3.2.3
3.2.4 3.2.5 3.4.1

0010 Understand writing for personal expression and social interaction
For example: • Demonstrating awareness of connotation and
figurative meaning in selecting language for a given expressive
purpose • Analyzing problems relating to the effectiveness of
narrative or descriptive materials and identifying appropriate
revisions • Applying strategies for using a variety of print and
electronic formats for social communication (e.g., social notes,
letters, e-mail) • Demonstrating awareness of voice in writing for
personal expression and social interaction (e.g., in personal
narratives, journals) • Demonstrating awareness of techniques to
expand text with appropriate details

3.2.1 3.2.2 3.2.3
3.2.4

English, sub-area III –Reading



0011 Understand the use of reading comprehension strategies For
example: • Recognizing how to vary reading strategies for different
texts and purposes (e.g., skimming, scanning, in-depth reading,
rereading) • Demonstrating knowledge of strategies to use before
and after reading to enhance comprehension (e.g., developing
background knowledge, previewing the text, using text features such
as bold print and headings, making predictions about a text, using
K-W-L charts and other graphic organizers, taking notes, outlining,
discussing) • Recognizing methods for monitoring comprehension
while reading (e.g., recalling prior knowledge related to a topic,
think alouds, self-questioning strategies) • Demonstrating
knowledge of techniques for identifying and using common text
structures (e.g., cause/effect, comparison/contrast, problem/solution)
to improve comprehension • Recognizing how to trace an idea
through a passage by identifying patterns of repeated words and
phrases (e.g., key words and their synonyms, transitional words and
phrases) • Demonstrating knowledge of the ways in which proficient
readers use word identification strategies (e.g., knowledge of roots,
affixes, and cognates) to improve comprehension by analyzing the
denotative and connotative meanings of words in given contexts

3.3.2 3.3.3

0012 Understand reading for information and understanding For
example: • Demonstrating the ability to gather, synthesize, and
evaluate information from a variety of printed texts and electronic
sources • Identifying and applying distinctions between general
statements and specific detail • Applying inferential comprehension
skills to draw conclusions from a given passage and interpret
implied information (e.g., causal relations) in a given passage •
Demonstrating an understanding of techniques for summarizing or
paraphrasing a given passage • Analyzing information from texts
containing tables, charts, graphs, maps, and other illustrations

3.3.1 3.3.2

0013 Understand reading for literary response, personal enjoyment, and
social interaction For example: • Analyzing the use of language
elements to develop plot, portray character, describe setting, or
create a mood in a given passage • Analyzing an author’s use of
ambiguity, connotation, or symbolism in language to convey such
effects as ironic undertones, sensory impressions, or emotions •
Interpreting the use of such techniques as rhythm, rhyme, diction, or
imagery to evoke a response in the reader • Modeling the lifelong
value of reading independently for enjoyment and the benefits of
participating in a community of readers

3.3.1 3.3.2 3.3.3



0014 Understand reading for critical analysis and evaluation. For
example: • Distinguishing opinion from fact, conclusion, or
inference in a passage • Judging the accuracy, relevance,
importance, or sufficiency of facts in a writer’s argument •
Recognizing the deliberate omission of facts in an argument •
Assessing the credibility or objectivity from print and electronic
sources • Determining how the author uses tone and style to present
a particular point of view • Recognizing fallacies in logic

3.3.1 3.3.3

English, sub-area IV –Fundamentals of Literature
0015 Understand the historical, social, and cultural aspects of literature,

including the ways in which literary works and movements both
reflect and shape culture and history For example: • Applying
knowledge of the characteristics and significance of mythology and
folk literature of a variety of cultures • Analyzing the expression of
values and ideas (including regional, cultural, ethnic, historical)
through literature • Analyzing the role of diverse authors in
influencing public opinion about and understanding of social issues
• Applying criteria for evaluating literary merit based on an
understanding of genre, literary elements, and literary period and
tradition • Demonstrating awareness of the issue of censorship in
relation to literature provided for, or selected by, adolescent readers
• Interpreting a literary passage from a given critical perspective

3.1.3 3.5.1 3.5.2
3.5.4

0016 Understand the characteristic features of various genres of fiction,
including drama For example: • Analyzing elements of fiction (e.g.,
plot, character, setting, theme, point of view) in passage context •
Comparing the characteristics of types of fictional narratives (e.g.,
fable, folk legend, fantasy, realistic novel) • Identifying types of
drama (e.g., comedy, tragedy) and applying knowledge of dramatic
structure (e.g., introduction, rising action, climax, falling action,
conclusion) and common dramatic devices (e.g., irony, suspense,
soliloquy, aside) • Recognizing the challenges of interpreting a
dramatic text when the text is read rather than performed

3.5.2

0017 Understand the characteristic features of various types of nonfiction
For example: • Comparing and contrasting characteristics of various
types of nonfiction (e.g., biographies, autobiographies, essays,
journals, letters, memoirs, informational books and articles,
newspaper accounts of events • Comparing and contrasting
characteristics of fiction and nonfiction • Analyzing the author’s
point of view, tone, and style in nonfiction works • Analyzing the
use of common patterns of organization in nonfiction works of
various types • Applying knowledge of criteria for evaluating
nonfiction (e.g., point of view, objectivity, subjectivity, bias)

3.5.2



0018 Understand the characteristic features of various forms of poetry
For example: • Analyzing the relationship between the form and
meaning of a poetic tract • Applying knowledge of formal rhyme
schemes and other poetic techniques related to the sound of words
(e.g., slant rhyme, alliteration, assonance, onomatopoeia) •
Demonstrating knowledge of poetic meter and stanza structures •
Analyzing the use of imagery, symbolism, allusion, and figurative
language in poetic texts • Analyzing the formal characteristics and
distinctive content of narrative poetry • Analyzing various types of
patterned lyric poetry (e.g., sonnet, limerick, cinquain, haiku)

3.5.2

0019 Understand literature written for adolescents For example: •
Demonstrating knowledge of traditional and contemporary literature
for adolescents • Recognizing how major genres and topics in
adolescent literature (e.g., contemporary problem novels, coming-
ofage stories, biographies, science fiction/fantasy) may reflect issues
of adolescent development • Analyzing issues of culture, gender,
ethnicity, and other personal characteristics reflected in adolescent
literature • Demonstrating knowledge of criteria for selecting and
evaluating print and nonprint texts for adolescents • Analyzing the
themes of works targeted for adolescents

3.5.3

English, sub-area V –Language and Literature A.
Language

0020 Understand the historical, social, cultural, and technological
influences shaping English For example: • Demonstrating an
understanding that language undergoes constant change •
Recognizing the significance of historical events that have
influenced the development of English (e.g., the Normal Conquest,
the exchanges between indigenous peoples and Europeans during
the European colonization of Africa, Asia, Australia, and North
America) • Relating English words, derivatives, and borrowings,
including slang terms, to their origins in other languages •
Analyzing regional and social variations in language in the United
States • Evaluating the use of jargon in various fields • Analyzing
language associated with print and electronic media

3.1.5 3.1.4 3.1.3
3.6.1 3.6.2



0021 Understand fundamental concepts relating to the structure,
acquisition, use, and analysis of language For example: •
Distinguishing structural features of languages (i.e., phonological,
morphological, syntactic, semantic • Recognizing typical patterns
and individual differences in the language development of children,
adolescents, and second-language learners • Applying knowledge of
a variety of word-identification strategies (e.g., analysis of roots,
affixes, and cognates) • Recognizing the role of context cues in
verifying the correct meaning and pronunciation of words in
connected text • Identifying strategies for mastering high-frequency,
irregular sight words

3.1.1 3.1.7 3.1.6

English, sub-area VI – Language and Literature B.
History of Literature

0022 Understand significant themes, characteristics, trends, writers, and
works in American literature from the colonial period to the
present, including the literary contributions of women, members of
ethnic minorities, and figures identified with particular regions For
example: • Analyzing the significance of major writers (e.g., Anne
Bradstreet), works (e.g., Walden, Narrative of the Life of Frederick
Douglass) and movements (e.g., realism, imagism) to the
development of American literature • Analyzing changes in literary
form and style in American literature of the colonial, nineteenth-
century, modern, and contemporary periods • Analyzing passages
that illustrate major thematic concerns and stylistic and formal
characteristics associated with significant American prose writers
(e.g., Herman Melville, Willa Cather, Richard Wright, Maxine
Hong Kingston) and poets (e.g., Walt Whitman, Emily Dickinson,
Gwendolyn Brooks, Leslie Marmon Silko) • Analyzing the literary
responses of American writers to social conditions and major
historical and religious movements and events (e.g., regional
subcultures, slavery, civil rights movements, the Vietnam War,
immigration), as exemplified in given passages

3.5.1 3.5.2



0023 Understand major themes, characteristics, trends, writers, and
works in British and Irish literature For example: • Analyzing the
significance of writers (e.g., Chaucer, Shakespeare, Wordsworth,
Joyce, Yeats), works (e.g., Paradise Lost, Wuthering Heights,
Pygmalion), and movements (e.g., metaphysical poetry, the “kitchen
sink” school) to the development of British literature from the
Anglo-Saxon period to the present • Analyzing passages that
illustrate significant themes (e.g., the ideal of the warrior-hero, the
conventions of courtly love) and genres (e.g., the morality play, the
Elizabethan sonnet) in British literature from the Anglo-Saxon
period, the Middle Ages, and the Renaissance • Analyzing passages
that illustrate significant themes and characteristics of major British
and Irish literary works of the Enlightenment, the romantic and
Victorian periods, and the twentieth century (e.g., the satires of
Swift, the odes of Keats, the fiction of Woolf, the drama of Beckett)
• Recognizing classical archetypes in cross-cultural literary
selections • Relating given passages to major historical events and
cultural movements that influenced the development of British
literature (e.g., the reign of Elizabeth I, the Industrial Revolution,
World War I, the dissolution of the empire)

3.5.1 3.5.2

0024 Understand the literatures of Asia, Africa, continental Europe,
Latin America, and the Caribbean, including major themes,
characteristics, trends, writers, and works For example: •
Distinguishing major literary forms, works, and writers of
ancient civilizations (e.g., epic, pastoral ode, the Upanishads,
Virgil) and their characteristics • Recognizing major literary
forms, works, writers, and characteristics of world literature
written before the modern period in languages other than
English (e.g., T’ang poetry, romance, Don Quixote, Murasaki
Shikibu, Tolstoy) Recognizing major forms, works, writers, and
characteristics of modern and contemporary literature written in
English outside Great Britain and the United States (e.g., the
fiction of Stead and of Gordimer, the drama of Soyinka, the
poetry of Walcott). Recognizing major forms, writers, works,
and characteristics of modern and contemporary world literature
in languages other than English (e.g., the plays of Brecht, the
fiction of Colette and of García Márquez). Demonstrating
awareness of the ways in which world literature reflects cultural
characteristics

3.5.1 3.5.2



Assessment 1: State Content Test

Attachment C: Candidates’ Data

The following tables report scores (both for the test as a whole, and for each of the various subareas of the test) by candidates who took
this test in 2004-05, 2005-06, and 2006-07. We first report the average scores for all candidates over the 3-year period, then average
scores by years, and finally the individual scores of each candidates (organized by year).
ENGLISH - Content Test
Range: 0-300 (for each sub-section and total score)

Minimum passing score: 220 for total score

English
#

students # pass
%

Pass

Ave.
Total
Score

Ave. score
Listening

and
Speaking

Ave. score
Writing

Ave. score
Reading

Ave. score
Fundamentals
of Literature

Ave. score
Language

and
Literature

Ave. score
Fundamntals
of Literature

(written)
2004-2007 17 16 94% 249 271 265 253 247 235 213

2004-55 5 5 100% 246 243 268 254 249 226 220

2005-06 5 5 100% 257 277 265 258 245 260 236

2006-07 7 6 86% 246 286 262 248 247 223 191

English
Student
ID Test Date

Pass/
Fail

Total
Score

Listening
and

Speaking Writing Reading
Fundamentals
of Literature

Language
and

Literature

Fundamntals
of Literature

(written)

2004-05



1 7/17/2004 P 239 262 254 281 254 186 180

1 7/17/2004 P 262 281 289 300 266 229 180

1 10/23/2004 P 221 205 254 224 220 214 180

1 12/18/2004 P 287 260 300 280 276 300 300

1 5/14/2005 P 221 205 243 186 231 200 260

Aggregate: 5 5 246 243 268 254 249 226 220

2005-06
1 8/20/2005 P 261 281 266 262 243 286 220

1 8/20/2005 P 286 281 300 281 289 286 260

1 4/8/2006 P 263 281 266 243 266 257 260

1 4/8/2006 P 242 262 254 224 220 243 260

1 6/10/2006 P 235 280 241 280 205 226 180

Aggregate: 5 5 257 277 265 258 245 260 236

2006-07
1 7/22/2006 P 271 282 267 263 267 286 260

1 2/24/2007 P 244 300 253 280 253 211 140

1 2/24/2007 P 257 280 264 280 229 226 300

1 2/24/2007 P 253 300 253 260 253 256 180

1 2/24/2007 P 241 280 264 280 193 226 220

1 6/9/2007 F 212 300 231 186 231 157 140

1 6/9/2007 P 241 262 300 186 300 200 100

Aggregate: 7 6 246 286 262 248 247 223 191

2004-07
Aggregate: 17 16 249 271 265 253 247 235 213



ASSESSMENT 2

IMPORTANT NOTE:
This representative example is provided as a sample of how a program may present information
for Assessment 2. Duplication of this sample does NOT guarantee any particular review outcome.
These samples were last revised on April 25, 2008.

Assessment 2 is a required assessment of content knowledge in the English language arts
program. NCTE/NCATE Program Standards addressed in this assessment could include but are not
limited to Standards 3.1–3.7. Examples of assessments could include comprehensive examinations,
GPAs or grades tied to assignments within the prescribed course of study, special projects, portfolio
tasks, and/or other tasks within a course or cluster of courses. If the program chooses to use grades
as evidence, the program report must describe how the content that the candidates have studied
aligns with NCTE/NCATE Program Standards and at what level of performance the grades meet
those standards. Programs should not claim that an acceptable overall grade for a course in which an
important performance task is embedded is sufficient to verify that the performance on the task is
acceptable. A number of programs select key representative performance tasks within required
content courses with appropriate rubrics and build a composite picture of candidate performance
related to content standards; still other programs may choose to do a similar assessment but require
students to build a portfolio that contains key artifacts that either the candidates and/or the faculty
consider representative and then provide an overall assessment, taking care, once again, to indicate
specifically what standards are addressed and how.

Assessment 2: Content – English Senior Project

Description The Senior Project is a capstone experience for all majors. It is a graduation requirement of the
University. The English Senior Project is a clearly defined combination of essay and portfolio measuring
learning outcomes for students with English majors. Students generally enroll for the Senior Project during
their final semester. This may vary depending on when the student has his/her Professional Semester.
Students choose a mentor with whom to work, and they meet several times during the semester to review
drafts and stages of the project. A description of the English Senior Project is attached. Also attached are the
rubrics for the Reading and Writing sections. The third section does not currently have a separate rubric: it is
expected to be an application in some form of the student’s learning in the Reading and Writing sections. This
rubric is a work in progress and gets tweaked yearly as faculty members talk about their experiences
mentoring the Senior Project. However usage is consistent enough to allow this version to serve as the
standard.
Alignment The English Senior Project is a content assessment. It aligns with NCTE Standards 3.0:
Knowledge of English Language Arts. A table is attached that shows the alignment of the English Senior
Project Rubric with NCTE standards. The English Senior Project was designed with state Board of Education
standards in mind so the correlation with NCTE standards is high.
Data Findings Attached is a table showing projects completed in the three-year time frame by English
education students, and the grades students received for each. Since students are mentored, one-on-one,
through this project, they generally do well. Students must receive a C- or better to meet the Senior Project
Requirement of the University. Secondary teaching candidates do significantly better, but there are fewer of
them.



English Major – Senior Project

The Senior Project will consist of three related parts, two of them corresponding to major areas of the
department’s objectives and one related to the development of a professional sense of the discipline. Together
they offer a portrait of a student completing an English major at the university.

1. The student as informed and critical reader: (to be compiled before the senior year begins)
The student will develop a list of approximately twenty major works of literature that the student
considers central to his or her development as a reader. While the make-up of the list is personal, the
student should strive for a range of genre, period, and origin. In compiling the list the student will
consult with his or her senior project mentor, who may want to suggest modifications to the list.

Along with the list, the student will submit a substantial essay explaining the choices. This essay will
reflect on the strategies of reading and interpretation involved in the student’s active engagement with
the texts on the list. Although the essay should treat each of the works the list (some more, some less
thoroughly), it should be organized around different strategies of interpretation and response, rather
than simply as a series of twenty short essays each on an individual work.

Ordinarily the student should begin to construct his or her list some time in the second semester of the
junior year (or approximately one year before the project is scheduled for completion.). At this time the
student should consult with the project mentor and devise a plan for any additional reading or
rereading that might need to take place over the summer.

2. The student as effective writer
The student will compile a portfolio of approximately ten varied writing samples previously evaluated
by different readers. These successful communication vehicles should reflect a variety of kinds,
lengths, and occasions. At least one selection should be from a course outside the English
department.

Along with the portfolio, the student will submit a substantial essay/inventory of himself/herself as a
writer. This reflective profile will identify the student’s preferences, strengths, deficiencies, difficulties,
and rewards as a writer. In this essay, the student will also indicate strategies that are useful in
meeting the challenges posed by the writing process.

3. The student as a professional
A. A student could choose to study a particular poet, author or playwright in depth.
B. A student could choose to develop a substantial teaching unit.*
C. A student could choose to develop a professional model for the business world.

*Students in the Education program must choose this option.



Rubric for Evaluating the English Senior Project
Part One: Reading

Outcome Exceeds Meets Weak or Missing
Recognize
variation in
language choices
and the purposes
which these
variations serve

The writer responds directly
to language itself as the
basis of literature’s meaning
and pleasure, and can talk
about the features of
language play.

The writer talks about
language at the level of word
choice, syntax, or
grammatical forms (non-
standard, historical) as part
of how she/he understands a
text.

Language plays no role in
the writer’s discussion of
literature.

Uses a variety of
methods for
responding to a
text

The writer demonstrates
multiple approaches to a
single work with some sense
of their validity.

The writer can do close
reading of a text (plot,
metaphor, tone), but uses
other theoretical or
disciplinary approaches.

The writer is limited to talking
about story and character in
relation to her/his own
experience.

Recognizes how
the conventions of
literary genres
affect
understanding

The writer discriminates
traditions within genres and
how writers play with genre
convention.

The writer discusses works
from different genres and
uses the conventions of the
genre in some way to
interpret them.

The writer’s list of works
includes different genres, but
the concept of genre plays
no role in his/her discussion
of those works.

Shows an
awareness of
historical and
cultural context in
reading works from
different periods.

The writer can discriminate
and describe more than one
literary period or movement,
and that knowledge plays
some role in his/her reading
strategy.

The writer uses specific
historical or cultural
knowledge to understand a
text.

The writer shows no
awareness of how the
historical or cultural context
of a work affects its reading.

Demonstrates
familiarity with a
representative
body of English,
American,
Western, and non-
Western texts

The writer’s discusses a
variety of works, in English
and in translation from a
variety of traditions, ancient
and modern, ethnic and
mainstream.

The writer discusses
representative works, mostly
British and American, but
including some from other
traditions.

The writer’s discussion is
limited to works of one
culture, or is exclusively
within one body of work.

Articulates the
aesthetic, social,
political, and
religious grounds
upon which his/her
appreciation and
evaluation of
literature are based

The writer’s growth as a
reader is shaped by an
awareness of the interplay of
aesthetic, political, and
religious standards of value.

The writer can describe why
she/he likes or dislikes
particular works in relation to
more than one standard of
value.

The writer expresses likes
and dislikes, but has a single
standard of judgment, e.g.
morality, shared experience,
etc., or can’t articulate any
reason.



Rubric for Evaluating the English Senior Project
Part II: Writing

Criteria Exceeds Meets Weak or Missing
Demonstrates ability to
use the conventions of
standard written English;

The writer varies
sentence style in
different papers, uses
rhetorical devices (e.g.
parallelism, repetition,
metaphor) and can write
striking or memorable
sentences.

The writer produces
sentences that are well
formed and
grammatically correct, if
not particularly striking;
little variety in sentence
patterns.

The writer is satisfied
with some grammatical
or mechanical errors,
shows little evidence of
proofreading, and
constructs awkwardly
worded sentences.

Describes a process for
writing where the first
draft is not the final draft;

The writer is able to
describe different writing
processes used on
different occasions;
demonstrates rethinking
as well as editorial
revisions

The writer produces
multiple drafts for most
assignments; later drafts
are improvements on
earlier drafts (focused
revision)

The writer does not
describe his/her writing
process and shows no
evidence of revision or
responds only to explicit
corrections

Shows evidence that
he/she can use different
writing strategies for
different audiences and
purposes;

The writer demonstrates
facility in a range of
genres and has
mastered the
conventions of each.

The writer includes
papers for different
audiences and purposes
and can talk about their
differences.

The writer’s papers
sound pretty much alike
regardless of audience
or purpose.

Shows evidence of
effective use of
research: can find
information, evaluate
sources of information,
use information, and
document information;

The writer uses can use
multiple sources of
information, print and
non-print, visual and
electronic, interviews,
experiments and
surveys, etc., depending
on audience and
purpose. Sources are
always cited and
documented.

The writer can use
library databases, can
evaluate websites,
distinguish quotation and
paraphrase, and always
cites and documents
sources.

The writer’s research
relies mostly on
websites. Sources are
chunked into papers.
Citation and
documentation are
sporadic and use self-
invented forms.

Describes experiences
with peer review,
collaboration, or other
activities in which
cooperative learning was
a part of writing;

The writer can
demonstrate the role of
feedback in improving
his/her writing, can
critique the writing of
others, and describes
writing in a group or
collaborative context.

The writer talks about
peer review as a
beneficial experience
and regularly seeks the
help of others in drafts.

The writer neither seeks
nor uses the responses
of others to improve
his/her writing.

Demonstrates how
reading, writing,
speaking, listening,
viewing, and thinking are
interrelated.

The writer uses writing
as a first response to
critical tasks.

The writer’s discussion
shows he/she takes
some pleasure in the
experience of writing.

The writer writes only for
assignments.







an extensive range of literature. Candidates are assessed on their performance on examinations and
writing assignments. All candidates must take one of these courses.

American Literature: ENG 242: American Literature to 1865. This course addresses major
authors and movements in literature of the United States from colonial times to 1865. ENG 243:
American Literature 1865 – present. This course addresses major authors and movements in
literature of the United States from 1865 to the present. Both courses address NCTE Standards 3.1
ELA knowledge and skills; 3.2 oral, visual, and written literacy; 3.3 knowledge of reading
processes; and 3.5 knowledge of and use for an extensive range of literature. 100% of candidates
met minimum expectations for both these courses. Candidates are assessed on their performance on
examinations and a research project. All candidates must take one of these courses.

Creative Writing: ENG 270: Creative Writing/Fiction. This course offers beginning writers the
opportunity to explore fiction writing and discover a personal creative process. ENG 271: Creative
Writing/Poetry. This is a beginning course in poetry that emphasizes composition and revision of
student poems. ENG 272: Creative Non-fiction. This course is an introductory workshop in creative
nonfiction focusing on personal narratives. These courses address NCTE standard 3.1 ELA
knowledge, 3.2 oral, written, and visual literacy; 3.3 reading processes, 3.4 composing processes
and 3.5 knowledge of and use for an extensive range of literature. 100% of candidates met
minimum expectations for these courses. Candidates are assessed on various writing projects and
workshops. All candidates must take one of these courses.

Multiethnic Literature: ENG 245: Introduction to Multiethnic literature: This course surveys
major authors, genres, movements in literature by African American, Asian American, Chicano/a,
Latino/a, and Native American Writers. ENG 247: African American Literature: This course
examines various works and genres of literature written by African Americans from the slavery era
to the present. ENG 345: Topics in Multiethnic literature. This course covers topics which include
African American, Asian American, Chicano/a, Latino/a, and Native American literature. These
courses address NCTE Standard 3.1 ELA knowledge and skills, 3.2 oral, visual, and written
literacies; 3.3 reading processes; 3.5 knowledge and use of an extensive range of literature; In
addition, faculty members responsible for teaching ENG 245 and 345 indicate that the courses
address Standards 3.7.1 research and theory in ELA. 100% of candidates met minimum
expectations for both these courses. Candidates are assessed examinations and writing assignments.
All candidates must take one of these courses.

Shakespeare: ENG 335. This course examines examples of Shakespearean tragedy, comedy,
history, and romance. This course addresses NCTE Standard 3.1 ELA knowledge and skills; 3.2
oral, written, and visual literacy; 3.3 reading processes; 3.5 knowledge of and uses for an extensive
range of literature, and 3.7.1 research and theory in ELA. 100% of candidates met minimum
expectations for this course with the majority earning an A or B. Candidates are assessed through
essay exams, reading quizzes, and a research paper. All candidates must take this course.

Young Adult Literature: Candidates take ENG 404: Seminar in Young Adult Literature or
ENG 576: Literature for Adolescents. These courses cover theories and practice behind the use of
young adult literature in the secondary classroom. These courses address NCTE Standard 3.1,
dealing with 3.1 knowledge of ELA; 3.2 oral, visual, and written literacies; 3.3 reading processes;
3.5 knowledge and use of an extensive range of literature; 3.6 knowledge of print and nonprint
media and technology; and 3.7.1 research and theory in ELA. Candidates are assessed through
written work and a final project. 100% of candidates met minimum expectations for both these
courses with majority earning an A or B. All candidates must take one of these courses.

Introduction to Linguistics: ENG 308. This course covers basic concepts of English including
phonetics, phonology, morphology, syntax, semantics, spoken and written discourse, and variation



and dialects. This course addresses NCTE standards 3.1 knowledge and skills in ELA; 3.2
knowledge of oral, written, and visual literacies; 3.4 knowledge of composing processes; 3.5
knowledge and use of an extensive range of literature; and 3.7.1 research and theory in ELA.
Candidates are assessed thorough quizzes and exams. 100% of candidates met minimum
expectations with the majority earning an A or B. As of fall 2007, all candidates must take this
course.

English Grammars: ENG 321. This course describes the systematic nature of English
Grammar. This course addresses NCTE Standard 3.1 knowledge of ELA; 3.2 knowledge of oral,
visual, and written literacy; and 3.3 reading processes. Candidates are assessed through
examinations and practice exercises. 100% of candidates met minimum expectations for this course.
All candidates must take this course.

In the 2007-2008 academic year, the B. S. Education program of study was changed to make
ENG 308 and multiethnic literature courses required courses. Previously, they were offered as
suggested courses rather than required; however, most candidates took these courses so data was
included (n = 12 for both courses). As is evidenced by the course descriptions and grades, B. S. Ed
in English Education students complete the program with strong English content knowledge. The
mean GPA for all selected courses was 3.31.

Part 2. Alignment Matrix and Course Description

SPA Standards
Addressed by
Course

Course Name and
Number

Brief Description of Course and How the
Course Meets the Cited Standards

3.1 (3.1.2, 3.1.3,
3.1.5, 3.1.6) 3.2
(3.2.2, 3.2.3) 3.3
(3.3.1, 3.3.2, 3.3.3)
3.5 (3.5.1, 3.5.4)
3.7..1

ENG 231: American
Literature to 1865

This course will examine a diverse collection of the
literature of England from Middle through the
Renaissance and on to the Age of Reason. Essay
exams over the various periods of literature covered
in class (60%)as well as reading quizzes (20%)and
short papers (20%) will constitute evaluation and
clarify student understanding of content related to the
standards.

3.1 (3.1.2, 3.1.3,
3.1.5, 3.1.6) 3.2
(3.2.2, 3.2.3) 3.3
(3.3.1, 3.3.2, 3.3.3)
3.5 (3.5.1, 3.5.4)
3.7.1

ENG 232: American
Literature 1865-present

Major authors and movements in the literature of
England from 1750 to the present. 80% of the course
will be evaluated using tests/quizzes and 20% will be
derived from a research project and a casebook
writing assignment that will address the
understanding of the content of the course in
conjunction with the standards.

3.1 (3.1.2, 3.1.3)
3.2.2, 3.3 (3.3.1,
3.3.2, 3.3.3) 3.5
(3.5.1, 3.5.4) 3.7.1

ENG 242: British
Literature to 1750

Major authors and movements in the literature of the
United States from colonial times to 1865. While the
majority of the course will be evaluated through tests
and quizzes, the semester project (30% of course)
will allow candidates to show their understanding of
the content covered through a project focus of their
choice.

3.1 (3.1.2, 3.1.3)
3.2.2, 3.3 (3.3.1,
3.3.2, 3.3.3) 3.5
(3.5.1, 3.5.4) 3.7.1

ENG 243: British
Literature After 1750

Major authors and movements in the literature of the
United States from 1865 to the present. While the
majority of the course will be evaluated through tests
and quizzes, the semester project (30% of course)
will allow candidates to show their understanding of
the content covered through a project focus of their
choice.



3.1 (3.1.2, 3.1.3,
3.1.4) 3.2 (3.2.2,
3.2.3) 3.3 (3.3.1,
3.3.2, 3.3.3) 3.5
(3.5.2, 3.5.4) 3.7.1

ENG 245: Introduction to
Multiethnic Literature

Surveys major authors, genres, and movements,
including literature by African-American, Asian-
American, Chicano/a, Latino/a, and Native American
writers. Evaluation of content understanding will be
drawn from 4 essays (80%) and class discussion
20%).

3.1 (3.1.2, 3.1.3,
3.1.4) 3.3.2
3.5(3.5.2, 3.5.4)

ENG 247: African
American Literature

We will examine poetry, novels, short stories, and
essays written by people of African descent in
America since the slavery era and ending in the
twentieth century. While approximately half of the
understanding of the course content is assessed
through tests and journals, 43% of the course
evaluation is focused on a bibliography, abstract, and
final essay well-aligned with the standards cited for
this course.

3.1 (3.1.2, 3.1.4)
3.2 (3.2.2, 3.2.3,
3.2.4 3.2.5) 3.3
(3.3.1, 3.3.2, 3.3.3)
3.4 (3.4.1, 3.4.2)
3.5.2,

ENG 270: Creative
Writing/Fiction

English 270 offers beginning writers the opportunity
to explore fiction writing, to discover a personal
creative process, and to learn the essential elements
of the narrative form. Evaluation will be based on
completed writing projects and workshop
discussions.

3.1 (3.1.2, 3.1.4)
3.2 (3.2.2, 3.2.3,
3.2.4) 3.2.5 3.3
(3.3.1, 3.3.2, 3.3.3)
3.4 (3.4.1, 3.4.2)
3.5.2

ENG 271: Creative
Writing/Poetry

Beginning course in poetry writing that emphasizes
the composition and revision of student poems.
Evaluation of content related to standards will be
based on completed poems (5), a final portfolio,
response paragraphs and related in class writings, and
the recitation of poems.

3.1 (3.1.2, 3.1.3,
3.1.4) 3.2(3.2.2,
3.2.3, 3.2.4, 3.2.5)
3.3 (3.3.1, 3.3.2,
3.3.3) 3.4 (3.4.1,
3.4.2) 3.5.2

ENG 272: Creative
Nonfiction

This introductory workshop in creative nonfiction is
designed for those interested in learning how to write
effective personal narratives for a general audience.
Evaluation will be based on final drafts of written
work and workshop discussions.

3.1 (3.1.1, 3.1.3,
3.1.4, 3.1.7) 3.5.1,
3.2 (3.2.1, 3.2.4)
3.3.2, 3.4.2, 3.7.1

ENG 308: Introduction to
Linguistics

This course covers basic concepts of English
linguistics including phonetics, phonology,
morphology, syntax, semantics, spoken & written
discourse, and variation & dialects. 60% of the
course content/standards for 308 will be evaluated
through quizzes, a mid-term, and a final exam. The
other 40% of content/standards understanding will be
assess through response papers and a reflective essay
on some aspect of a language misconception that
they have come to understand through this course.

3.1 (3.1.3, 3.1.4,
3.1.6) 3.2 (3.2.1,
3.2.4) 3.3.2

ENG 321: English
Grammars

English 321describes the systematic nature of
English Grammar as it relates to the contexts in
which it is used and the speaker/writer who uses it.
Understanding of content/standards for this course is
evaluated through 2 exams (70%), practice exercises
(24%), and discussion section participation (6%).



3.1 (3.1.2, 3.1.3)
3.2.5, 3.3 (3.3.1,
3.3.2, 3.3.3) 3.5.1,
3.5.4, 3.7.1

ENG 335: Shakespeare This survey will examine examples of
Shakespearean tragedy, comedy, history, and
romance. Evaluation will consist of a series of essay
exams on each play studied(40%), an out of class
paper based on a video performance of one of the
plays under consideration (20%), and a series of
short reading quizzes (40%).

3.1 (3.1.2, 3.1.3,
3.1.4, 3.1.6) 3.2
(3.2.2, 3.2.4, 3.2.5)
3.3 (3.3.1, 3.3.2,
3.3.3) 3.5 (3.5.2,
3.5.4) 3.6 (3.6.1,
3.6.3) 3.7.1,

ENG 345: Topics in
Multiethnic Literature

Topics include African-American, Asian-American,
Chicano/a, Latino/a, and Native American literature.
Evaluation of content understanding will be drawn
from 3 essays (85%) and collaborative
presentations/class discussion (15%).

3.1 (3.1.2, 3.1.3,
3.1.4) 3.2 (3.2.1,
3.2.2, 3.2.3, 3.2.4,
3.2.5) 3.3 (3.3.1,
3.3.2, 3.3.3) 3.5
(3.5.1, 3.5.2, 3.5.3)
3.6 (3.6.1, 3.6.2,
3.6.3) 3.7.1

ENG 404:Seminar in
Young Adult Literature

This class will focus on the use of young adult
literature in the secondary classroom. Evaluation
will be based on in-class discussion and student
presentations (40%), raves for each of the YA Lit
books read (30%), and the Time Capsule project that
serves as one of your signature assignments for the
program (30%).

3.1 (3.1.2, 3.1.3,
3.1.4) 3.2 (3.2.1,
3.2.2, 3.2.3, 3.2.4,
3.2.5) 3.3 (3.3.1,
3.3.2, 3.3.3) 3.5
(3.5.1, 3.5.2, 3.5.3)
3.6 (3.6.1, 3.6.2,
3.6.3) 3.7.1

ENG 576: Literature for
Adolescents

This class will focus on the use of young adult
literature in the secondary classroom. Evaluation
will be based on in-class discussion and student
presentations (40%), raves for each of the YA Lit
books read (30%), and the Time Capsule project that
serves as one of your signature assignments for the
program (30%).

Part 3: Grade Policy and Minimum Expectations. Students are graded on a four point scale (A =
4 B = 3, C = 2, D = 1, F = 0). According to the undergraduate catalog, A = Excellent, B = Above
Average, C = Average, D = Below Average and F = Fail. Candidates in the B.S. Ed English
Education program must have a 3.0 overall grade point average in English education and English
content courses. All candidates must achieve a C or better in all English coursework.



Part 4: Data table.

Candidates’ Grades in Required (with choice) Content English Courses
B.S. Ed English Education

Spring – Fall 2007
N = 19

Average Course
Grade and Range

% of candidates meeting
minimum expectations

A =
4.0

B =
3.0

C =
2.0

D =
1.0

ENG 231 2.40
(1.0 – 4.0)

90% 10% 30% 50% 10%

ENG 232 3.20
(2.0 – 4.0)

100% 40% 40% 20% 0%

ENG 242 3.00
(2.0 – 4.0)

100% 45.5% 9% 45.5% 0%

ENG 243 3.40
(2.0 – 4.0)

100% 60% 20% 20% 0%

ENG 245* 3.00
(2.0 – 4.0)

100% 25% 50% 25% 0%

ENG 247* 3.00
(2.0 – 4.0)

100% 25% 50% 25% 0%

ENG 345* 3.25
(2.0 – 4.0)

100% 50% 25% 25% 0%

ENG 270 3.93
(3.0 – 4.0)

100% 93% 7% 0% 0%

ENG 272 3.20
(2.0 – 4.0)

100% 50% 20% 30% 0%

ENG 308* 3.08
(3.0 – 4.0)

100% 33% 42% 25% 0%

ENG 321 3.42
(2.0 – 4.0)

100% 58% 26% 16% 0%

ENG 335 2.95
(2.0 4.0)

100% 21% 53% 26% 0%

ENG 404 3.23
(2.0 – 4.0)

100% 46% 31% 31% 0%

ENG 576 3.83
(3.0 – 4.0)

100% 83% 17% 0% 0%

A = 4, B = 3, C = 2, D = 1, F = 0 The mean GPA for all selected courses = 3.31
* These courses weren’t required (but were often taken by candidates) prior to the Fall of 2007,
therefore, ENG 308 n = 12, and ENG 245, 247, and 345 combined is n = 12.



Assessment 2 – Transcript Review

NCTE Note: This assessment example should be useful for post baccalaureate and master’s programs
that consist of only education coursework in pedagogy and professional skills and abilities where
candidates have undergraduate degrees either in English or close alternatives from other universities
or other programs within the university. It should be noted that this transcript review example is from
a program that also requires a passing score on a state mandated standardized examination
specifically addressing that state’s content outcomes for English language arts candidates prior to
student teaching.

Assessment Name: Undergraduate Transcript Review [UTR]

1. Assessment Description: To be admitted to the program, candidates need a bachelors degree in
English and a 3.0 (or better) GPA. Our admission criteria (see Attachment B and previous pages in
this report: Context, Section 1, number 3) emphasize that this major must be “comparable in
breadth, depth, and rigor” to the university’s English major, and they must have at least two
English composition courses with grades of at least a B. Because English programs vary, and
because students with alternative majors (e.g., media studies) are considered, all applicants’
transcripts are reviewed by both the English and Secondary Education Departments using the
Undergraduate Transcript Review form (Attachment A) which addresses, in part, NCTE
standards 3.1 – 3.5 (see NCTE standards indicated on Attachment A). If the candidate’s
undergraduate transcript indicates a deficiency, the candidate is required to earn a B or better in
the appropriate undergraduate course either before beginning graduate course work or during the
first semester of graduate course work. On occasion, a deficiency may be remedied by taking the
appropriate English course at the graduate level, either as part of the course of study required for
the MAT English degree or in addition to it. Our program began this review process three years
ago as a way to strengthen our program and to provide cohesive advising regarding program
requirements to applicants and potential applicants

2. Assessment Alignment: The Undergraduate Transcript Review ensures that NCTE content
standards (3.1 – 3.5) are met, usually upon admission to the MAT program. On rare occasion, the
standard is met during the course of study. 100% of candidates have met the criteria measured
in this assessment. They may not enter the program without demonstrating that all undergraduate
English courses have earned a B or better, and they may not complete the program without taking
all required courses with a minimum GPA of 3.0. This assessment does not measure the content
knowledge candidates gain through the five (3-credit) graduate English courses required in their
MAT degree program; undoubtedly, this further study enhances candidates’ expertise in their
subject area and in the NCTE standards these courses address. Additionally, through the Graduate
Symposium, the English MAT program provides teacher candidates with the opportunity to present
advanced research in English Studies at the Graduate Symposium and to see that research
published in a journal that includes the symposium proceedings (NCTE Standard 3.7).

3. Analysis of the data: Attachment C shows the data for three recent semesters of transcript
review. Data indicate that a significant percentage of entering candidates exceed the minimal 3.0
in undergraduate English content courses needed for admission to the MAT program.

4. How the data provide evidence for meeting the standards: While the Undergraduate Transcript
Review does not attempt to assess how students’ undergraduate performance has been measured,
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Deficiency
Area

Course
Number

Topic or Title of Course Credits

Total number of credits needed_______________

Applicant must receive grades of B or above for these courses to remedy subject matter knowledge deficiency. Courses may be taken at a
community college or another institution, including this one, unless otherwise stipulated.

1. ______________________________ 2. ____________________________________
Secondary Ed. Advisor Signature/Date English Advisor Signature/Date
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Attachment C:

Graduate M.A.T. Candidates English GPA Program Upon Admission to the Program

Number of
Candidates

Target
(English GPA
3.0 – 3.5)

Outstanding
(English GPA
3.6 and above)

Fall 2005 3 2 (67%) 1 (33%)
Spring 2006 8 3 (38%) 5 (63%)
Fall 2006 7 4 (57%) 3 (43%)
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ASSESSMENT 3

IMPORTANT NOTE:
This representative example is provided as a sample of how a program may present information
for Assessment 3. Duplication of this sample does NOT guarantee any particular review outcome.
This sample was last revised on October 15, 2007.

Assessment 3 evidence should provide reviewers with a clear understanding of how all candidates
are evaluated on professional knowledge, skills, and dispositions that include locating and
evaluating appropriate instructional materials, planning units and lessons that incorporate
appropriate ELA content, addressing the needs and interests of a diverse student population,
organizing classroom environments to facilitate ELA instruction, using technology to enhance ELA
instruction, etc. Assessment data could be drawn from a major unit/lesson planning/teaching
project, a transition or gateway assessment, or from a subset of portfolio requirements. Care should
be taken to identify clearly the standards being assessed and the context within which the
performance occurs—classroom, early field experience, student teaching.
Within the example that follows, are strong indications that the program has carefully designed this
assessment to target many relevant NCTE/NCATE Program Standards using a rubric that closely
reflects the standards. But the program does not follow through with an actual scoring mechanism
that reflects the rubric. See the NCTE notes within the assessment that explain this discrepancy .

Integrated Language Arts
Key Assessment 3: Integrated Language Arts Unit

Narrative

1. Description of the Assessment and its use in the Program

NCTE/NCATE Key Assessment 3 is supposed to be an “assessment that demonstrates
candidates can effectively plan classroom-based instruction.” While we considered simply including a
single lesson planning assignment, we recognized that our candidates have already had some general
lesson planning experience in a general methods course usually taken in the semester prior to ELA
methods, so we didn’t see the need to have them reenact that scenario. Furthermore, students complete a
beautifully constructed, full-blown unit plan, which they teach or implement in the 4-5 weeks that they
are out in their field site during the ELA methods semester. This entire planning sequence occurs prior
to students engaging in a full 15-week semester of student teaching.
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During ELA methods candidates create a complete unit (of at least 10 days) to model
best practices in reading and language arts. The unit must be an integrated language arts unit,
which means, essentially, that it must engage students in reading, writing, listening, speaking,

viewing, and visually representing. It cannot simply be a stand alone unit on verbs, or
grammar. It has to engage students with literacy-rich experience. It should include a lesson

plan for each day’s activity, and any and all handouts or graphic organizers, assignment
explanations, tests, quizzes, rubrics for the assignments. It can also have a decidedly

interdisciplinary component, in which the goals and standards of more than one content area
are addressed. It should be designed to be taught during the weeks that student are out in

their field site.
The unit is assessed twice. The first time is prior to implementing the unit in the field site.

The unit is assessed to ensure that the candidate is prepared to teach a 10+ day unit. However, upon
returning to class after the several week field experience, candidates must resubmit the unit in order
to be assessed on their ability to reflect and adjust teaching in response to the needs of students.

2. Description of Assessment’s Alignment with NCTE Standards
The beauty of the unit design project is that it is an authentic learning experience, completely

aligned to NCTE standards. Rather than attempt to interpret and translate percentage grades on a test,
this assignment is scored directly by means of a rubric of nine NCTE/NCATE Program Standards or
their indicators. Given the unit’s comprehensive scope, it is well-suited to addressing a range of
NCTE/NCATE Program Standards or their indicators. Candidates don’t merely include the mechanical
elements of daily lesson plans and handouts; they must use the unit to meet NCTE standards. They must
engage students in activities that demonstrate the role of arts and humanities in learning (2.6), and
demonstrate how reading, writing, speaking, listening, viewing, and thinking are interrelated in their
own learning and their students’ ( 3.1.2). They must understand the influences on language and visual
images in learning (3.2.1), and they must use a wide range of strategies to comprehend, interpret,
evaluate, and appreciate texts, and teach such strategies to their students (3.3.3). These few items
represent just the beginning of what candidates must do to fully implement a successful unit. Overall,
candidates must engage 9 NCTE/NCATE Program Standards or their indicators in the unit design
project. The methods instructor assesses the unit rubric as one of the culminating activities of the
methods teaching semester.

In addition to assessing candidates’ ability to plan, the unit is also used to assess candidates’
impact on student learning. Within the overall design process of the unit, candidates design and
implement a pretest/teach/posttest/reflection sequence, which is assessed when students return the unit
at the end of the semester.

3. Brief Analysis of the Data Findings
Aggregated data tables illustrate that our candidates are addressing each NCTE standard well

beyond the 80% pass rate for PRAXIS II established by NCATE (See Aggregated Data attachment). In
the fall semester 2006, 31 methods students designed and implemented Integrated Language Arts units.
The attached table illustrates candidates’ abilities to “effectively plan classroom based instruction.”
Overall, 96.42% of methods students received either an acceptable or target rating on their unit plan.

4. Interpretation of How Data Provides Evidence for Meeting Standards
The NCTE/NCATE Program Standards and their indicators addressed by this assessment

include: 2.6, 3.1.2, 3.2.1, 3.3.3, 3.4.1, 4.1, 4.2, 4.3, and 4.10. Within the language of these standards/
indicators, candidates are encouraged to think deeply about how to effectively plan and implement
meaningful learning experiences for their students. For instance, Program Standard 2.6 asks candidates
to engage their students in activities that promote the arts and humanities. While 84% of students
engaged the “acceptable” category, and another 10% of candidates engaged the “target” category, this
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particular standard proved challenging for students. They had to think beyond engaging their students in
simple technical skills and had to figure out what it means to promote the arts and humanities. Similarly,
Program Standard 4.1 called for candidates to be able to work with a range of print and non-print
resources. While our candidates are expected to utilize educational technology throughout our program
and, in particular, in methods class, many students express concern that they are not as technologically
adept as the teaching profession seems to demand. Some students seem genuinely surprised that being
an English teacher requires as much tech savvy as it appears to. The data on a Program Standards such
as 4.1 illustrates that while our students are achieving acceptable success, there is still room for us to
develop this component of our program.

Plans for Future Directions in Assessment and Program Development
The unit plan gives us a comprehensive tool for assessing the range and depth of student

planning that no single lesson plan assignment could ever address. But it is not simply a tool for
assessing student productivity. By using it in this comprehensive manner, we have already begun to
develop our relationship with the cooperating teachers (CTs) and university supervisors with whom we
work closely to prepare our candidates. For instance, one of our current challenges is how to get CTs to
realize the depth and breadth of the expectations laid upon our methods students and student teachers by
these standards. At present, some CTs have strong, pre-conceived notions of what candidates are to do
in the field, and they assign relatively limited unit topics for our candidates to prepare that do not lend
themselves to integrated or interdisciplinary approaches. This NCATE standard setting process has
begun to reshape our relationship with CTs in very useful ways, and the high NCTE standards have now
begun to serve as leverage to engage CTs to allow our candidates to teach more complex, meaningful,
authentic units of study.

Regarding students’ anxiety over technology and multimodal learning, the program has evolved to truly
engage candidates in this newest dimension of the role of language arts teacher. We are proud of the
knowledge, skills, and dispositions that our students develop throughout our program, particularly
regarding technology and new literacies. More than ever (more than five years ago, for certain), our
candidates are skilled in a wide variety of educational uses of technology. However, they also
understand the implications of these technologies, and the way in which they shape and reshape teaching
as we know it.
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Integrated Language Arts Unit
NCATE/NCTE Key Assessment #3 Standards 2.6, 3.1.2, 3.2.1, 3.3.3, 3.4.1, 4.1, 4.2, 4.3, 4.10

Purpose: As an Integrated Language Arts teacher, it will be your job to engage your students with
innovative classroom practices and curriculum materials, and meaningful assessments grounded in
the standards and expectations valued by NCTE. The purpose of this assignment is to provide you,
the Integrated Language Arts teacher candidate, an opportunity to demonstrate the ability to design
an exemplary integrated unit. In addition to designing this unit, you will teach this unit during your
multi-week methods teaching experience.

The Assignment: For this assignment, you will create a complete unit (of at least 10 days) to
model best practices in reading and language arts. The unit needs to be an integrated language
arts unit, according to the specifications articulated throughout this course. This means,
essentially, that it must engage students in reading, writing, listening, speaking, viewing, and
visually representing. However, it can also have a decidedly interdisciplinary component, in
which the goals and standards of more than one content area are addressed. It should be designed
to be taught during the weeks that you are out in your field site.

Lesson Plans, Etc.: You will create a complete lesson plan for each day’s activity, using the lesson
plan template provided in this course. You will create all handouts or graphic organizers that will be
implemented in the unit, including assignment explanations for any assignments you create. You
will create all tests, quizzes, rubrics, etc. for the assignments. Include a short rationale (introduction)
for the unit, in which you explain the choices you made in designing the unit, and the learning
outcomes you intend for your students.

Format & Deadlines: The entire unit will be bound in a three-ring binder and turned in twice.
First, it will be turned in for a grade a week before you go out in the schools. However, it will also
be due at the end of the semester, when you can include evidence of effects on student learning,
and your reflection of your entire teaching experience. At that time, you should also document
any changes you made to the unit during the time you taught.

Finally, be sure you show evidence of effect on student learning. Use the information you have
been given in the handout “Candidate Effect on Student Learning” for gathering evidence of your
effect on student learning. That can be included at the end of this unit, when you turn it in at the
end of the semester.

As you design this unit, you will need to directly address the relevant NCATE/NCTE Program
Standards for English Language Arts. These are listed above, and addressed in the rubric attached
to this coversheet. The third page of this handout contains a more detailed outline/checksheet of
what is expected in the unit.


