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AW.01 | Strategic Action in Teaching Against Plagiarism: Using Plagiarism Pedagogically 
Valerie Seiling Jacobs, Scott Leonard, Gerald Nelms, Carole Papper, Robert Yagelski 
 
Too often, teachers seek to address plagiarism through policing tactics.  Yet, decades of research on 
plagiarism tell us that student plagiarizing is not simply blameworthy wrongdoing, and frequently, is not 
even an act of transgression. It can be a learning and writing strategy, a feature of the transition from 
outsider to insider in the development of a writer as well an unintended error, caused by a failure to 
have adequately learned how to be in conversation with others, with sources. 
 
This is not to say that policing tactics should be abandoned but rather, that they should not be the 
default approach to student plagiarism. A major implication of plagiarism research is that a better first 
approach involves adopting specific pedagogical, proactive and practical strategies to help students 
understand the ethics and practices of citation and documentation—thereby decreasing the chances of 
intentional and unintentional plagiarism. 
 
The approach of this workshop is premised on a truth that every experienced academic writer knows—
and that every college student needs to learn: that writing is always in conversation with previous texts, 
whether written, oral, graphic, pictorial, corporeal, or experiential.  As Gerald Graff and Cathy 
Birkenstein pointed out in their book They Say, I Say: The Moves That Matter in Academic Writing (W. 
W. Norton, 2006): Writing “means entering into a conversation with others”(p. ix).  “Academic writing in 
particular,”Graff and Birkenstein continue, “calls upon writers not simply to express their own ideas, but 
to do so as a response to what others have said”(p. ix).   
 
This interactive workshop, then, is intended to help college instructors of writing, in whatever discipline 
and at whatever level of instruction (developmental, first-year core, advanced undergraduate, or 
graduate), develop a repertoire of practical teaching strategies not only to help students avoid 
plagiarism, but to help them learn how to engage with others who have previously addressed the 
subjects they are writing on and to help students learn how to frame what they have to say with the 
larger conversation that they are joining.   
 
Some of what will be addressed in this workshop includes the following:  
* Engaging ways to help students learn citation and documentation; 
* Strategies for helping students learn effective note taking; 
* Strategies for integrating reading and writing and helping students to learn how to immerse 
themselves in a subject matter; 
* Strategies for helping students learn how to introduce what others say into their texts; 
* Strategies for helping students learn not only how to summarize individual texts but also to synthesize 
material from multiple sources; 
* Using patchwriting as a pedagogical tool; 
* Engaging, proactive strategies for defusing intentional plagiarism; and 
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* Designing assignments that not only discourage plagiarism but also focus on teaching academic writing 
as contributing to ongoing conversations. 
 
This workshop is intended to be highly interactive.  Participants should come ready to both learn new 
strategies for addressing plagiarism as an educational opportunity and to share their own teaching 
strategies and assignments. In fact, participants will be encouraged to send in assignments, handouts, 
and other resources and teaching ideas ahead of the workshop so that these materials can be 
distributed to other workshop participants via email and placed online via NCTE’s Connected 
Community. However, participants should not feel obligated to make such contributions. Those of us 
simply interested in learning and unsure what contribution they can make are equally welcome to 
participate in this workshop. 
 
While participants in this afternoon workshop are NOT required to register for the morning workshop on 
“Plagiarism as an Educational Opportunity,”led by the same workshop facilitators, participants in this 
afternoon workshop are encouraged to consider deepening their understanding of what the scholarship 
on student plagiarism over the last 30 years tells us about why students plagiarize, both intentionally 
and unintentionally; how patchwriting is a form of developmental plagiarism, occurring when outsiders 
seek to sound like insiders as they move into particular discourse communities; how plagiarism regularly 
occurs in institutionalized contexts where it is not only acceptable but even expected; how students’ 
views on authorship often diverge widely from their teachers’ views; how social media and new 
technologies are changing the topography of student plagiarism; and how understanding these and 
other factors can change the way teachers respond to cases of student plagiarism by opening them up 
to the idea of plagiarism as an educational opportunity. That morning workshop will provide an 
understanding of the premises that inform this afternoon workshop, and this afternoon workshop will 
explore strategies for pedagogically applying this understanding of student plagiarism. However, to 
repeat, these workshops are NOT linked and will be conducted independently. Participation in the 
morning workshop is NOT necessary to full participation in this afternoon workshop.  
 
AW.02 | Generating WAC/WID/WIC/WEC Action Plans:  Strategies for Advancing Writing Through 
Faculty Development 
Christopher Basgier, Cristyn Elder, William FitzGerald, Debra Frank Dew, Debra Frank Dew, Joyce Malek, 
Mike Michaud, Timothy Oleksiak, Delys Snyder 
 
John C. Bean’s Engaging Ideas has been a mainstay for many WAC/WID/WIC/WEC faculty development 
seminars across the years. But just as our acronyms have changed, so has Bean’s book: the second 
edition (2011) retains foundational precepts and activities (Bruffee, Sommers, Haswell), even as it 
further integrates prescient research on what writing is and what it does. The text now maps a complex 
understanding of writing knowledge domains, and it enables research- and experience-based 
discussions with colleagues at our institutions. Engaging Ideas thus represents our evolving knowledge 
of writing development toward models of writing expertise. The book advances faculty roles, as well. 
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With Engaging Ideas, faculty can teach students the concepts and strategies of writing transfer 
(Beaufort, Wardle, Carter, Russell), prompt their generic uptake (Miller, Bawarshi, Nowacek) and more 
robustly invent Information Literacy via embedded instruction (Bent and Stockdale). Within this half-day 
workshop, presenters who direct faculty development share their models for using and adapting Bean 
to these various purposes, framed as heuristics for designing development experiences beyond the first 
year and across the disciplines.  
 
During the first half of the workshop, presenters share design heuristics for their local programs, 
focusing especially on how they build upon Engaging Ideas. For all eight presenters, Bean’s theoretical 
framework spurs local innovation and curricular action, including writing-intensive designs in general 
education, WID as disciplinary preparation, TA training, multilingual writing-infused pedagogy in the 
disciplines, and full scale, writing-enriched and vertical writing programs.  
These presentations provide a generative menu for design consultations during the second half of the 
workshop. Through rotating roundtables, participants consult with designers and consider ways Bean 
can be adapted to their own faculty development efforts. Presenters provide their local heuristics, which 
function as frameworks with which workshop participants can draft “action plans,”whether syllabi, 
assignment sheets, rubrics, assessment plans, or programmatic writing plans. These documents help 
participants imagine strategies for action, which advance writing in their local contexts, so they can help 
faculty at their institutions define and teach successful writing. 
 
During the final hour of the workshop, the group reconvenes to share participant action plans, provide 
feedback with one another, address lingering questions, and end with recommendations for 
implementing action plans at participants’ home institutions. 
Workshop planners hope to provide participants with copies of John C. Bean’s Engaging Ideas, 2nd 
edition. 
 
Speaker #1: Creating New Infrastructure for WID Initiatives 
This speaker provides infrastructure tips and guidelines for creating WID initiatives, where none 
previously exist. 
 
Speaker #2: From Novice to Expert: A WEC Model for the Health Sciences and Beyond 
This speaker offers a 3-part workshop model that engages health sciences faculty in revising, designing, 
and assessing writing-to-learn assignments for undergraduates and health practitioners. 
 
Speaker #3:  Building a Grassroots Writing-Enriched Program 
This speaker discusses a summer workshop in which participants use Bean’s chapters on rhetoric, 
disciplinary argument, and rubrics, along with surveys, syllabi, and student writing, to compose a 
programmatic writing plan. 
 
Speaker #4: Establishing Common Ground for Writing in General Education Curricula 
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This speaker examines Engaging Ideas as an anchor for effective writing-based pedagogies in a revised 
general education curriculum. Bean’s text functions as a common language for faculty development 
across the curriculum in workshops and reading groups. 
 
Speaker #5: Transferring Writing Knowledge from Professors to Teaching Assistants   
This speaker claims if we are to advance writing on campus, WAC/WID/WEC/WID leaders should hold 
training workshops for TAs, who often do the bulk of responding and grading. This speaker shows how 
to teach TAs to use genre theory to analyze assignments with professors, as well as how to promote 
Bean’s heuristics for coaching, responding to, and grading writing. 
 
Speaker #6: Increasing Success for Multilingual Writers in a WAC/WIC/WID Program 
This speaker offers strategies for designing assignments, rubrics, and class activities that offer increased 
support for multilingual writers in a WAC/WIC/WID program. 
 
Speaker #7: Interdisciplinary Thresholds: WIC as Site for Vertical Transfer as Strategic Action 
This speaker shares an interdisciplinary heuristic built upon Anne Beaufort’s model of knowledge 
domains for vertical writing transfer. Expanding upon Bean, the model conjoins the ACRL’s new 
Threshold Concept framework for information literacy with disciplinary subject matter, writing process 
practice, and key concepts in rhetoric and genre theory.   
 
Speaker #8: New to Bean (but not to WAC) 
Speaker 8 transitions to the second half of the workshop as he offers action-based strategies for 
newcomers to John Bean’s work, who are considering adopting Bean for WAC instruction in their local 
context.  
 
AW.03 | Undergraduate Students as Researchers: Maximizing the Mutual Benefits 
Crystal Bickford, Melody Bowdon, Elizabeth Kleinfeld, Lilian Mina, Brett Morrison, Michael Neal, Melissa 
Pompos 
 
Facilitated by scholars of rhetoric and composition from across the US who have worked with and 
served as undergraduate research assistants, this workshop will invite participants to learn about a) 
current research and best practices in encouraging undergraduate research and supporting and 
mentoring undergraduate researchers, b) models for working with undergraduate researchers, and c) 
challenges of engaging in undergraduate research with little institutional support. 
 
The workshop will draw on the facilitators’ experiences in diverse institutional settings—public and 
private, research-focused and teaching-centered—and will expand on existing scholarship on 
undergraduate research in and beyond rhetoric and composition. (See bibliography.) The session will 
begin with a one-hour introductory period in which the team will 1) briefly get to know attendees, 2) 
define undergraduate research and identify some basic models, 3) describe basic best practices for 
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encouraging undergraduate research and for supporting and mentoring student researchers, and 4) 
provide insights into opportunities for engaging in undergraduate research. Next, attendees will 
participate in four of the five thirty-minute breakout sessions on specific strategies and programs 
described below. Participants will have the opportunity to reflect on individual priorities and move 
among facilitators’ tables to maximize the workshop’s relevance to their needs. 
 
Mini Workshop (MWS) 1: Models of Undergraduate Research: What Students Tell US 
While undergraduate research programs are becoming more common in postsecondary education, the 
forms these programs take and the experiences students have participating in them vary greatly. This 
facilitator will briefly present findings from a multi-institutional survey of students who have 
participated in undergraduate research, highlighting the experiences students identify as most 
important in developing their personal, academic, and professional identities. This research instrument 
pays special attention to mentoring relationships established in undergraduate research and collects 
demographics to report students’ experiences. The goal of this workshop is to introduce attendees to an 
array of undergraduate research models and to encourage them to interrogate the wide-ranging 
experiences—both positive and negative—students have with them. 
 
MWS 2: Lessons in Logistics: Establishing an Informal Undergraduate Research Team 
Recruiting, organizing, and mentoring students to become researchers is a rewarding yet risky and time-
consuming process. As a fifteen-year writing center director and current writing program administrator, 
facilitator 2 will lead participants in a discussion on the logistics of mentoring students. She has prepared 
more than sixty students to present at student-centered conferences and has presented with students 
at local, regional, national, and international conferences. She is now completing year-long/IRB-
reviewed studies with student-driven research teams. These experiences have yielded valuable lessons 
not only on the research skills with which students need to be equipped but also on students’ need to 
be prepared for travel experiences, public speaking, and other professional skills. 
 
MWS 3: Undergraduates as Researchers: Teaching Undergraduate Students Research Skills in the English 
Class 
Adopting an inquiry-based approach to teaching writing in second-semester/year composition classes, 
facilitator 3 has experience engaging undergraduate students in designing and implementing small-scale 
primary research projects on a wide range of topics. This experience provides a platform for students to 
learn about the research process, which can prepare them for engaging in research in their future 
academic lives as either independent scholars or research assistants in their respective disciplines. The 
facilitator will describe the process she has used with undergraduate students, including both challenges 
and successes, and will lead a discussion on strategies for managing the process. 
 
MWS 4: Undergraduates as Researchers outside the Classroom: Supporting Undergraduates as Research 
Assistants and Mentored Independent Researchers 
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Many students who engage in undergraduate research at facilitator 4’s institution do so through an 
internship in the writing center that she directs. They begin with basic skills for secondary research but 
no background or experience in conducting primary research; therefore, the internship is designed to 
help students build primary research skills as well as actually conduct research. Facilitator 4 will describe 
an internship that introduces students to the concept of human subjects research and teaches them to 
formulate research questions and plans either on their own projects or in collaboration with the 
instructor. The facilitator will also share ways to encourage potential undergraduate researchers to see 
writing as a site for research. The session will help participants think about how to design undergraduate 
research experiences that include the scaffolding undergraduates need. 
 
MWS 5: Assuring Mutual Benefit in Collaborations with Undergraduate Research Assistants 
Facilitators 5, 6, and 7 include a university-level administrator and two scholars who began their work in 
rhetoric and composition while serving with her as undergraduate research assistants several years ago. 
The professor-turned-administrator will describe how working with undergraduates made it possible for 
her to maintain both a high level of research productivity and a strong connection with undergraduate 
students despite her change in duties. The former undergraduate research assistants will discuss ways in 
which this experience shaped them as scholars and provided them with unique professional 
opportunities. This team will share strategies for effectively recruiting and training undergraduate 
researchers to support a scholar’s research agenda and will identify ways to frame this work as a 
collaboration, which is critical to success. Discussion will also include specific advantages of working with 
undergraduate research assistants as opposed to graduate research assistants. 
 
Grobman, Laurie, and Joyce Kinkead, Eds. Undergraduate Research in English Studies. Urbana, IL: NCTE; 
2010.  
Lopatto, David. “Undergraduate Research as a High-Impact Student Experience.”Peer Review 12.2 
(2010): 27-30. 
Mah, Jasmine. “Dear Mentors/Professors: Tips to Maximize Research Value from Your Undergraduate 
Research Assistants.”Council on Undergraduate Research Quarterly 33.3 (2013): 18.  
Silva, Thais Dutra Nascimento, et al. “Role of the Undergraduate Student Research Assistant in the New 
Millennium.”Cell Biology Education 3.4 (2004): 235-240.  
“Undergraduates as Researchers.”Letter. Chronicle of Higher Education 20 April 2007.  
 
AW.04 | Writing Democracy 2016 | Documenting Our Place in History: The Political Turn, Part II 
Shannon Carter, Paul Feigenbaum, Veronica House, David Jolliffe, Benjamin Kuebrich, Carmen Kynard, 
Elenore Long, Deborah Mutnick, Steve Parks, Tony Scott, Kurt Spellmeyer 
 
There have been numerous “turns”in Composition/Rhetoric and other fields—linguistic, social, cultural, 
and public, to name a few (Rorty; Berlin; Geertz; Trimbur and George; Mathieu; Warner). Each turn has 
generated a body of work that profoundly influenced the field.  
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Since the crash in 2008, large-scale political and economic upheaval from the Arab Spring in 2010 and 
Occupy Wall Street in 2011 to #blacklivesmatter in 2014-15 suggest the need for a “political turn.”Across 
the nation, educators, students, and parents have begun pushing back against an accountability 
movement that produced fiascos like the now debunked “Texas Miracle”and the Atlanta cheating 
scandal. In higher education, we see the effects of deprofessionalization (e.g., adjunctification and 
tenure attacks) and austerity (e.g., budget and program cuts). We argue that we now need a “political 
turn”capable of addressing the economic and material concerns of students, writing teachers of all 
ranks, and the communities in which we live.  
 
Yet, in this moment of disruption and transformation, our field remains unclear about the purview of 
politics in the writing classroom. There has been insufficient theorizing on the political role of the writing 
teacher outside the classroom in response to issues ranging from the exploitation of contingent labor 
and the impact of neoliberal policies on higher education to climate change, income inequality, and 
increasingly aggressive U.S. foreign policies. Far too often, disciplinary identity trumps our role as 
politicized, public intellectuals. To what extent, should we link the politics of the university to struggles 
ranging from immigrant rights and fair wages to racial justice, income equality, and environmental 
sustainability? How can we ally with educators across levels and ranks, with other sectors, and with 
broader struggles for social and economic justice? What is the meaning of a “political turnâ€ ? Have we 
already taken such a turn? If so, how? If not, how do we proceed? What should we do? 
 
For the 2016 CCCC, Writing Democracy proposes to return to the question of the ''political turn'' (Cs 
Workshop 2013) to interrogate the relationship between our disciplinary and public identities and 
imagine what such a turn might produce for our work in Composition/Rhetoric, a turn that grounds itself 
in the material needs of the current moment and draws theory from activist practices inside and outside 
the academy. Thus we ask how strategic action directly involving writing instruction relates to broader 
political concerns that always already constitute the material and discursive contexts in which 
Composition/Rhetoric is situated and the exigencies to which it responds. 
 
To that end, the proposed workshop will engage participants in difficult conversations that surround this 
political turn, focusing primarily on the following themes:   
* Details of the most pressing issues that a “political turn”might address, including a critical lens and 
vocabulary through which to understand these issues and the role of writing teachers within them.  
* Accounts of Composition/Rhetoric’s political commitment to underrepresented populations before, 
during, and after they reside in our classrooms.  
* Insights from recent political movements (local, national, and transnational) as models for the type of 
political literacy and writing practices which our classrooms might support. 
 
Ultimately, our goal is to find ways for teachers to engage the work of social justice through our 
discipline because, in the end, we are the institution—or at least contributors to what the institution has 



2016 CCCC Annual Convention Afternoon Workshops  

become. For that reason alone, we must learn to write ourselves into the democratic struggles that so 
many labor within every day.  
Schedule:  
1:30 Opening Remarks: Deborah Mutnick/Shannon Carter  
1:40 Keynote: Tony Scott “Escaping the Crisis/Austerity Cul-de-Sac in the Political Economy of 
Composition'' 
Part of what William Davies calls “the disenchantment of politics by economics”in neoliberal states is 
the perpetuation of crises that evoke austerity as a seemingly rational and necessary response.  Pointing 
to the “felt sense”of crisis that now permeates Composition, Scott will argue that crisis is a defining 
characteristic and strategy of neoliberalism that is now serving as a justification for the further 
marketization of writing education. Scott will discuss the need to redirect Composition’s crisis focus 
through understanding writing education and labor as a part of the totality of social relations in a 
political economy. 
2:30 Break  
2:45 Poster Session & Panel of Respondents  
After the CCCC review process concludes for the 2016 conference, we will circulate a “call for 
posters”that offer concrete examples of a “political turn,”expanding upon one or more of the themes 
listed above. The Poster Session resulting from this open call will include two parts:  presentations of 
posters by their authors (Part I) and a panel of 5-6 respondents (Part II). For details, see the CFP at 
writingdemocracy.wordpress.com. 
3:45 Taking Action: a “Blueprint”for Writing Democracy  
Paraphrasing from Richard Wright’s “Blueprint on Negro Writing,”this activity is premised on the belief 
that ''…a view of society as something becoming rather than as something fixed and admired … points 
the way for [progressive] writers to stand shoulder to shoulder with [progressive] workers in mood and 
outlook.'' Working in groups of 3-5, participants will create a “Blueprint”for Writing Democracy that sets 
the stage for strategic action to address ongoing concerns like those raised throughout the afternoon. 
Inspired, in part, by Wright’s articulation of a “Blueprint for Negro Writing”and Freire’s notion of 
“praxis,”participants will contribute their ideas to a “Blueprint for Writing Democracy”to help guide 
potential actions in the months or years following the workshop. Groups will be given guidelines to write 
statements that are: 1) less than 250 words and 2) tie a theoretical or intellectual principle to a specific 
action or practice that reflects participants’ understanding of the “political turn”advocated throughout 
the afternoon workshop. Participants will be invited to share their statements with the larger group and 
publish them at our WD website with relevant images (writingdemocracy.wordpress.org).  
4:45 Closing Remarks & Plans for Writing Democracy 2017  
 
AW.05 | Coming Together for Action: Multi-Level Institutional Support for Contingent Faculty 
Dorothy Arnett, Rose Gubele, Daniel Schierenbeck, Brenda Woods 
 
At most universities, contingent faculty numbers are increasing. Many have terminal degrees, while 
others have MA degrees. They plan and teach multiple sections of composition, especially first-year 
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composition. They also may teach undergraduate literature courses. Though they often do not have the 
same level of professional support as their tenure-track colleagues, contingent faculty are often 
expected to present at conferences and publish, all while they are teaching four to five writing courses 
per semester. Though expected to fulfill many of the roles of tenure-track professors in the field, 
contingent faculty occupy a marginalized position and are denied legitimacy by their institutions.  
Nearly thirty years ago the Wyoming Resolution called for fair treatment of writing teachers. 
Subsequently, numerous organizations including the Modern Language Association, the American 
Association of University Professors, the American Historical Association, the American Studies 
Association, as well as NCTE and CCCC, have issued repeated appeals for change. In addition, numerous 
pleas change have appeared in College English and CCC (Palmquist and Doe; McDonald and Schell; 
Meloncon and England; Goldstein; Heller; etc.) Despite this overwhelming cross-disciplinary outcry, the 
current picture is bleak. Most contingent faculty members do not make a living wage, averaging $20,000 
or less per year, and many do not have health insurance and other benefits (Boldt). 
 
Workshop Focus: 
It is unlikely, given recent trends, that contingent faculty numbers will decrease. Institutions are morally 
obligated to reach out to contingent faculty by offering models that offer more opportunities for job 
security for them. The facilitators of this workshop offer some models for consideration, and invite 
discussion of other options. 
Activities/Sequence: 
This half-day workshop will be divided into three segments.  The segments in the workshop will include: 
* Models for Institutional Support 
In this segment, facilitators will discuss ways tenure-track faculty and administrators can support 
contingent faculty. Topics will include faculty categories (alternative contracts), professional 
development opportunities, and training. 
* Ideas for Individual Support 
In this segment, facilitators will consider alternatives for contingent faculty who lack institutional 
support. Topics will include alternative sources of funding, support through NCTE and CCCC, and 
community action and organizing. 
* Individual Discussion Forum 
This segment will feature breakout sessions led by one or more facilitator. Participants will have the 
opportunity to discuss pressing issues of their own choosing. 
The first two segments will begin with a brief presentation, which will be followed by a hands-on 
segment where attendees are asked to participate and discuss the issues presented. Attendees will also 
receive resources and networking opportunities. 
The final segment will be followed by a question and answer session. 
The overall goals of the workshop are: 1) to offer participants with alternative models for contingent 
faculty employment contracts, 2) to offer assistance and resources so that contingent faculty can find 
additional sources and networks of support, and 3) to provide participants with sample materials that 
they may use as models for their own professionalizing activities. 
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Participants will leave the workshop with sample materials, resources, and ideas.  
 
AW.06 | Taking Action to Support Graduate Writers across the Curriculum 
Jenae Cohn, Michelle Cox, Michelle Cox, Katya Fairbanks, Daniel Moglen, Phillips Talinn 
 
Support for graduate student writing is emerging as a central focus on campuses nationally and 
internationally. This interest is not surprising, given the growing diversity of graduate students and 
programs. According to a 2014 Council of Graduate Studies survey, 20.2% of first-time US graduate 
students are international, with diversity increasing, as, from 2012 to 2013, international graduate 
student enrollment rose by 11.5% while domestic student enrollment fell by 2.1%. Meanwhile, the 
landscape of graduate programs is changing, as universities broaden degree options. According to the 
same survey, 83% of first-time graduate students were enrolled in master’s or graduate certificate 
programs. These programs often place different demands on graduate writers than do doctoral 
programs, as they are often fast-paced, some designed to be completed in a year, and often are 
professionally rather than research oriented. Thus, to meet the needs of today’s graduate students, 
universities must create writing support that is linguistically and culturally inclusive, and focus on a 
range of genres and contexts.  
 
Support for graduate writing is also emerging as an area of scholarship and professional identity. In 
2014, the Consortium for Graduate Communication (CGC), “an independent community of educators 
who provide professional development in academic written and oral communication to (post-)graduate 
students before and during their master’s and doctoral degrees,”was launched (CGC homepage). 
Publications on graduate writing and support are surging, with special issues of WLN: A Journal of 
Writing Center Studies (eds. Lawrence & Zawacki) and Across the Disciplines (eds. Brooks-Gillies, Kim, 
Manthey, Smith, & Wolke), as well as an edited collection (eds. Simpson, Caplan, Cox, & Phillips) 
forthcoming. Recent writing center and WAC conference programs have been peppered with sessions 
on graduate writing, and graduate writing has long had a presence at TESOL and applied linguistics 
conferences. 
 
Despite these surges of interest in graduate writing support and scholarship, the conversation on 
graduate writing at CCCC has remained relatively quiet. According to our analysis of the 2015 CCCC 
program, only 3 sessions included a focus on graduate writing. And yet, 52% of the 305 members of the 
CGC reported that they regularly attend CCCC (Caplan & Cox, 2015). Further, calls for an increased focus 
on graduate writing in our field have long been made (see, for instance, Rose & McClafferty, 2001; 
Russell, 2002).  
 
Our goal with this workshop is to bring the conversation on graduate writers and writing support to 
CCCC. A 2015 survey conducted by the CGC revealed that WAC, WC, and composition program directors 
are being approached by administrators to develop support for graduate writers, and some have piloted 
writing courses, separate writing centers for graduate students, writing group programs, dissertation 



2016 CCCC Annual Convention Afternoon Workshops  

and thesis writing bootcamps, workshop series, and graduate writing fellows programs (Caplan & Cox, 
2015). The CGC Survey also revealed that those leading these efforts often feel they are doing so in 
isolation. They report being the lone person on their campus providing such support, difficulty finding 
resources in writing studies to lean on, and not finding community at their professional conferences.  
CCCC, the conference central to our field, is well situated to provide that community space for this 
emerging group of graduate writing support practitioners and scholars. And this proposed workshop is 
the perfect place to begin. The workshop leaders, hailing from writing centers, WAC programs, and 
English language support programs, are prepared to engage participants with key questions for this 
emerging field:  
* Considering the diverse linguistic and cultural backgrounds of graduate students and the diverse 
graduate disciplines and degree programs, what are the needs of graduate writers? 
* Considering the diverse needs of graduate writers at different points in their graduate programs, how 
can we design graduate writing support programs that effectively meet diverse graduate students’ 
needs? 
* Considering the range of pedagogical approaches emerging from writing studies and applied 
linguistics, how can we design writing pedagogy that effectively meets diverse graduate students’ 
needs?  
Workshop Plan 
This Wednesday afternoon half-day workshop requires a room with round tables. 
Prior to the workshop, we will ask workshop participants to complete a survey on their institutional 
contexts, roles in providing graduate writing support, and goals in attending the workshop. The results 
will be used to fine-tune the plan presented here. 
The workshop will open with introductions by the workshop leaders and participants. There will then be 
three 45-minute sessions, each driven by the questions posed above:  
o What are the needs of graduate writers? (led by speaker 1) This session will begin with a brief 
overview of the literature on graduate writers and outcomes from an institutional needs assessment. 
Participants will then meet in small groups to discuss what they know about graduate writers on their 
campuses, what they don’t yet know, and steps they can take to find out. Materials will include sample 
needs assessment results and surveys, as well as a bibliography on graduate writing. 
o How can we design graduate writing support programs that effectively meet diverse graduate 
students’ needs? (led by speakers 2 and 3) This session begins with an overview of types of curricular 
and extra-curricular graduate writing support programs. Participants will then choose among discussion 
tables focused on graduate writing courses, writing groups, tutoring, bootcamps, and workshop series to 
learn how these types of programs are designed and explore options for their own campuses. Materials 
will include program missions, course descriptions, bootcamp agendas, and workshop schedules. 
o What pedagogical approaches most effectively support graduate writers? (led by speakers 4 and 
5) This session begins with an overview of the current pedagogical approaches to teaching graduate 
writing emerging from writing studies and applied linguistics. Participants will then choose among 
discussion tables focused on a range of assignments, activities, and tutoring strategies. Workshop 
leaders will describe their approaches and lead discussions on how participants may adapt the 
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approaches for their settings. Materials will include syllabi, assignment descriptions, and a bibliography 
of pedagogical resources.  
The workshop will close with a look forward, including an overview of CCCC sessions, upcoming events 
and conferences, and new publications on graduate writing. Participants will leave with materials and 
ideas for taking action to support graduate writers on their campuses, as well as a network of colleagues 
embarking on the same endeavor.  
 
AW.07 | Corpus-Based Approaches to Writing 
Laura Aull, Daniel Kies, Sandra Kies, Zak Lancaster, Spnja Launspach, Cameron Mozafari, Brian Ray 
 
This half-day workshop shows how corpus-informed approaches can help disrupt or confirm our 
intuitive notions about written texts. Until recently, corpus methods have inhabited the outskirts of our 
discipline, with the majority of corpus-informed approaches to writing appearing in applied linguistics 
and corpus studies journals. Increasingly, though, composition scholars have drawn on corpus linguistics 
to inform their research and teaching. A 2010 special issue of the Journal of Writing Research describes 
the potential of corpora for analyzing a range of discursive features in academic discourse (Schlitz, 
Romer and Wulff), identifying patterns in student essays (Parr, Deane and Quinlan), and demystifying 
generic conventions (Block, Henderson and Barr). Corpus methods have also been used to identify and 
analyze patterns in documents like assessment rubrics, revealing implicit values or expectations about 
writing (Dryer). 
 
Our workshop aims to highlight the usefulness of corpus methods for research (Biber et al., McEnery) as 
well as pedagogical contexts in which teachers facilitate students’ direct investigations into corpora in 
order to learn features of different written genres (Flowerdew; Aull). To do so, we offer sample analyses 
as well as hands-on training for participants about how to use free, user-friendly tools for computer-
aided textual analysis. The first part of the workshop provides an overview of corpus methods and 
models them with sample analyses. The second part offers hands-on training and clarification about 
uses and benefits of corpus approaches and tools. Below, we summarize the working workshop 
schedule and each part of the workshop. 
 
I. Part 1: How corpus-based analysis can confirm and disrupt understandings of writing: 
Introduction and example analyses (Speakers 1, 2, and 3; 1.5 hours) 
A. Welcome and opening (Speaker 1, 30 minutes.) 
1. Welcome and introductions from speakers and participants  
2. Opening activity: participants look for what they see in lines of a concordance of student writing. 
What do participants see? What surprises or does not surprise them?  
B. Introduction to corpus methods. (Speaker 1, 15-20 minutes.) 
1. Definitions, existing research, and skepticism about corpus-based approaches in rhetoric-
composition. 
2. Why corpus-based methods matter. 
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C. Example analysis 1: Analysis of student and expert writing patterns (Speaker 1, 15 minutes) 
Speaker 1 uses corpus linguistic analysis to explore a common critique of developing student writers: 
that they over-generalize or overstate their claims. Specifically, the study uses corpus analysis to explore 
the extent to which developing writers do generalize, where they do so, and whether and how expert 
writers do the same. This example helps show how corpus tools provide a unique way to explore the 
extent to which are generalizations a part of academic writing style. In the study, use of free tools like 
AntConc and the Corpus of Contemporary American English show that three sets of features help 
indicate generalizations in academic writing: in this phrases, indefinite markers like everyone and 
anything, and extreme intensifiers like always and never. Using corpus tools combined with close textual 
analysis helps clarify how these words and phrases seem to contribute to argumentative style as well as 
how developing and expert writers use these markers differently. Speaker 1 closes by addressing 
implications for textual study and for first-year writing instruction and assessment. 
 
D. Example analysis 2: Analysis of discourses of power online (Speaker 2, 15 minutes) 
Speaker 2 uses a corpus-based approach to examine how writers have employed rhetorical strategies to 
parody sexist products such as BIC Cristal for Her, stylizing genderlect (Eckert, Coates, Ochs, Scaflani) in 
order to introduce dissonance into and reframe patriarchal discourse (Coupland) while also remediating 
the genre of the amateur product review.  A corpus analysis of 2,000 Amazon reviews of BIC For Her 
(300,000 words) written from August 2012 to May 2014 confirmed the satirical use of genderlect 
(sometimes referred to as “Women’s Language or WL) in order to compose fictitious personas praising 
the pens. The speaker explains the methods of corpus construction and analysis using the open-source 
program AntConc and concludes with remarks about the implications of corpus approaches and 
stylization for the study of digital rhetoric and public discourse online. These implications include the 
importance of stylistic decisions in the appeal and spread of activist memes and social media protests. In 
the case of BIC Cristal reviews, the styles and voices the reviewers constructed for their feminist 
critiques helped generate greater attention to and discussion of sexism in advertising. 
 
E. Example analysis 3: Corpus-based examination of templates in They Say, I Say (Speaker 3, 15 minutes) 
Speaker 3 uses corpus linguistic analysis to examine the “templates”in the popular writing textbook 
They Say, I Say by Graff and Birkenstein. This textbook has triggered important debates among writing 
professionals. Not included within these debates, however, is the language-focused question of whether 
the textbook's templates for making valued rhetorical moves accurately reflect patterns of language use 
in academic discourses. The speaker shows how use of electronic concordancing software makes it 
possible to explore this question. Specifically, the speaker will show how two particular moves, 
“entertaining objections”and “making concessions while still standing your ground”are realized in three 
corpora of professional and student writing, including published expert writing, upper-level student 
writing, and beginning university student writing. Results show generally that Graff and Birkenstein “got 
it right”in some ways and wrong in others: The templates are either infrequently or never used in any of 
the corpora. The main take-aways are (a) corpus analysis can uncover patterns of language use that run 



2016 CCCC Annual Convention Afternoon Workshops  

below writers’ intuitive reach and (b) language-focused textbooks can therefore benefit from such 
analysis.  
Break (10-15 mins) 
Part II. How to use corpus-based tools (Speakers 4 and 5, 1 hour-1.5 hrs) 
A. Introduction to Corpus of Contemporary American English (COCA) online  
B. Sample search using COCA 
C. Collecting corpora - how to collect and prepare for analysis (Speaker 4) 
D. Introduction to tools for analyzing self-made corpora: AntConc, UAM Corpus Tool, Wordsmith 
Tools  
E. Sample analysis of small corpus of student writing (provided to participants electronically the 
day of the conference)  
F. Pedagogical advantages and issues for a classroom teacher (Speaker 5) 
Part III. Final questions and discussion (Speakers 1 and 2, 15-20 mins) 
A. Other free corpora and additional notes for use 
B. Questions  
 
AW.08 | Developing Practical Pedagogical Approaches for International L2 Writers in the Classroom 
and Beyond 
Pisarn Bee Chamcharatsri, Norah Fahim, Paul Kei Matsuda, Greer Murphy, Katherine Silvester, Steve 
Simpson, Mariya Vladimirovna Tseptsura, Jennifer Eidum Zinchuk 
 
In 2014, enrollments of international students at US colleges and universities reached a record high of 
nearly 900,000 students (Institute of International Education). For many of us working in US writing 
programs, this statistic is not surprising. Composition courses provide a foundation for writing across 
contexts and disciplines,  and our classrooms have become increasingly culturally and linguistically 
diverse. As international student numbers continue to increase, writing programs need to find new ways 
of supporting teachers, administrators, and students. In this context, the role of L2 writing scholarship in 
composition studies cannot be overlooked. Important L2 collections, such as Rose and Weiser’s (in 
progress) edited collection, The Internationalization of US Writing Programs, Shapiro et al.’s (2014) 
Fostering International Student Success in Higher Education and Matsuda et al.’s (2006) Second 
Language Writing in the Composition Classroom: A Critical Sourcebook, are important in supporting 
writers’ academic success and language diversity both inside and outside of composition classrooms. 
This L2 scholarship is making an important contribution by asking how teachers and administrators of US 
writing programs prepare ourselves and others to work with international L2 students in culturally and 
linguistically inclusive ways. 
 
Thus, the Second Language Writing (SLW) Standing Group proposes a sponsored workshop that centers 
on fostering international student success both inside and outside of the classroom. Drawing on current 
L2 scholarship, we seek to offer a workshop that helps participants explore  the following questions: 
How can teachers and administrators of US writing programs help international students succeed across  
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disciplines? What can we do to educate others in working with international students? What can we do 
to prepare ourselves for working with and responding to international students’ written texts? Through 
an opening talk and 5 roundtables which participants will rotate through 3 of, we aim to give 
participants strategies for taking action to improve the success of international L2 writers at their 
institutions.  
 
Roundtable topics include: 1) preparing FYC teachers for international students’ academic success, 2) 
collaborating with faculty in other disciplines on inclusive pedagogy for international student, 3) building 
and maintaining partnerships that foster international students’ success across campus, 4) mentoring 
international graduate students, and 5) integrating metacognitive practices into the curriculum.  
Opening Session: International Student Writers in U.S. Higher Education: An Insider’s Perspective(s) 
Most writing specialists would acknowledge that the international student population in U.S. higher 
education has grown rapidly over the last twenty years (although, in reality, the population has been 
growing steadily over the last seventy years). Once a neglected population, international students are 
now featured prominently in virtually every issue of higher-education related publications not only 
because of the overwhelming presence but also because of the financial implications. This development 
has also impacted U.S. college writing teachers, researchers and administrators in significant ways, 
although many are still scrambling to figure out how best to respond to what is arguably one of the most 
significant demographic shifts in the history of U.S. higher education. In this keynote presentation, I will 
explore various developments surrounding the growing presence of international students. I will 
approach this task multi-dimensionally based on various roles I have played over the years—a former 
international student, L2 writer, writing tutor, writing teacher, language teacher, teacher educator, 
writing program administrator, educational consultant, L2 writing researcher and historian, among 
others. This multi-dimensional reflection will offer various insights that help understand the significance 
of the changes that are taking place, and what it means for writing teachers, researchers, writing 
program administrators and, most important, international students themselves.  
Roundtable 1: Re-inventing FYC Teacher Development: Bridging Disciplinary Divides  
Speaker 1 presents an overview of a collaborative project that adopts teaching practices based in SLW 
research. Central to this presentation is the discussion of a Statement on Assessment of and Feedback 
on Grammar Correctness developed by the FYC program. Participants will discuss other possible ways of 
encouraging sustainable feedback practices at their institutions.   
  
Roundtable 2: Re-imagining Professional Development for Faculty in the Disciplines 
Speaker 2 discusses how ESL/Writing faculty at a liberal arts college partnered with faculty in the 
disciplines to help international students write from sources and avoid unintentional plagiarism. Using 
documents and resources created from this partnership, participants will reflect on how to engage 
faculty in the disciplines, adapt best practices, and create and sustain constructive dialogue on writing 
from sources with international students. 
 
Roundtable 3: Creating Strategic Cross-Cultural Partnerships to Support Multilingual Students 
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Speaker 3 begins with his experience forging critical partnerships between a small department and other 
campus units including the writing center and the International Student Office to provide a robust 
support network for international students. The speaker will lead a brainstorming session with 
participants to identify potential allies on their campuses and create an action plan for building 
collaborations. 
 
Roundtable 4: Professionalization and Support of International Graduate Students (IGS) in Writing 
Programs 
Speaker 4 discusses how IGSs experience significant levels of social and academic isolation. Describing 
her own mentorship experiences, speaker 4 will lead participants in a discussion of how we might better 
support IGSs in developing academic literacies and professionalization through mentor-mentee 
relationships.  
 
Roundtable 5: Crossing the Academic Threshold: Fostering Metacognition for Writing Success  
Speaker 5 discusses the importance of metacognition for student success. Critical awareness of language 
practices is important for developing students’ facility across languages and dialects. This roundtable 
focuses on practical activities to integrate metacognitive practice into existing curricula through 
reflection activities, active learning, emotional engagement, and creative use of campus resources. 
Closing Reflection: Participants along with workshop leaders offer strategies for taking action to support 
L2 writers beyond the workshop setting.  
 
AW.09 | Working with Military-Affiliated Writers: Research and Practice for Composition Teachers, 
Scholars, and WPAs 
Mark Blaauw-Hara, Katt Blackwell-Starnes, Cassandra Branham, Ron Capps, April Cobos, Sue Doe, 
Mariana Grohowski, Derek Handly, Tara Hembrough, Lisa Langstraat, Catherine St Pierre, Jeannie Waller 
 
Since 2012, when members of the SIG on Writing at the Military Service Academies facilitated the first 
CCCC workshop for teacher-scholars working with student-veteran populations, higher education has 
seen several important developments. First, the number of veterans and their dependents who are 
enrolling in colleges and universities has increased precipitously: Over a million military-affiliated 
students are currently enrolled in post-secondary institutions. Second, there has been a burst of 
available research on this topic since the original workshop; from the C’s-sponsored white paper (Hart 
and Thompson, 2013), to special journal issues on the topic, to newly-released essay collections (Doe 
and Langstraat, 2014). Recognizing the ongoing exigence of developing effective pedagogical and 
administrative strategies for working with student-veterans, as well as the need to share new research 
germane to composition instruction, we propose a Â½ day workshop on this topic for the 2016 CCCC. 
Given the success of the previous workshops [2012, 2014, 2015], we continue our commitment to 
offering an interactive workshop facilitated for and by diverse members of our constituency; by focusing 
on sustainable and strategic efforts for research, pedagogy, and administration, facilitators and 
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attendees forward action-based initiatives that meet the needs of this diverse and vulnerable student 
population.  
This year, emphasis is placed on honoring the voices of new scholars and taking action beyond the 
context of the workshop. To facilitate these aims, a resource sharing website will be introduced and 
eleven speakers will present research and implications for “taking action”related to their area of 
interest. Likewise, the breadth and depth of speakers this year indicates a diversification of the image of 
the student veteran as well as the range of scholarly inquiry into military-affiliated writers' rhetorical 
practices—including but not limited to their use of social media, oral history, and civic engagement.  
Conversations of strategic and sustainable action that facilitate this interactive workshop will be 
jumpstarted by eleven micro-presentations (e.g., 5 minute explanations of research or pedagogical 
efforts), which will demonstrate current practices for working with and learning from military-affiliated 
writers. Micro-presentations will be followed by a brief, large group discussion and organization of 
desired breakout groups. Though in our past workshops, breakout groups were predetermined, we feel 
that and ad hoc approach this year will better facilitate discussion and accommodate interests. A 
minimum of four subsequent breakout groups will allow for focused discussions with maximum 
individual participation. The last hour of the workshop will be devoted to networking, planning for 
future events/research, and a synthesis for individual, local, and national action taking. 
Schedule:  
1:30-1:45: Welcome from Chair and introductions  
1:45-2:45: Micro-presentations  
Speaker 1, “Representations of the Veteran from Classroom Writings by Native American Veterans and 
their family members” 
Speaker 2, “Working with Trauma in the Classroom” 
Speaker 3, “Post-War Women Scholars and Other Untold Stories” 
Speaker 4, “Oral History: Linking Veterans and Communities through Story” 
Speaker 5, “Writing Classroom Considerations for Active Duty Service Members and Families'' 
Speaker 6, “Transfer of Knowledge and Marine Student Veterans'' 
Speaker 7, ''Camouflaging Service: Veterans Reluctant Identification in the Civilian World'' 
Speaker 8, '''Don’t Ask, Don’t Tell' and Working with Queer Veterans in Writing Intensive Contexts'' 
Speaker 9, “One more mission: Citizenship pedagogy in the composition classroomâ€  
Speaker 10, “Student Veterans and Social Networking Technologies: Identities, Communities, and Digital 
Literacies” 
Speaker 11, ''A Strength-Based Approach for Helping Student Veterans Transition to Academic Writing'' 
2:45-3:00: Large group discussion and organization of breakouts  
3:00-4:00 Breakouts 
4:00-4:30: Networking and Action Planning for future events and research  
4:30-5:00 Large group synthesis of ideas and plans for taking action  
 
AW.10 | UDL 101: Accessibility, Pedagogy, and Praxis 
Andrea Beaudin, Angela Shaffer, Sean Zdenek 
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Overview: Need and Proposed Workshop 
Recent court cases concerning the accessibility of instructional materials in higher education 
(Department of Justice, 2015) have stressed that Universal Design for Learning (UDL) is not simply a 
pedagogical choice but a legal requirement. Directives from institutions of higher learning are typically 
handed down with the goal of avoiding litigation, but for many, these directives are insufficiently 
supported, or worse, not supported at all. Instructors want to provide accessible materials, but often 
lack the skills or resources to do so. The workshop facilitators, who have worked at institutions ranging 
from state university systems to small, private universities, have found support services to be 
unavailable, poorly publicized, or unable to keep up with the demand. In response to accessibility 
concerns, some instructors have removed instructional materials that enhance their students’ learning 
experience; to be fair, the instructors themselves often lack sufficient training and time to make such 
materials meet both institutional guidelines and pedagogical goals. Our proposed workshop aims to 
address part of this problem by providing instructors with hands-on experience in designing and/or 
retrofitting course materials for accessibility. 
 
Cynthia Selfe and Franny Howes (2013) remind us that “our programs, curricula, and classes are 
designed to work for only some bodies, not for all bodies,”an issue of which able-bodied instructors may 
not be fully aware. Jay Dolmage (2008) argues for the necessity of UDL in composition training 
programs, claiming that too often universities polarize the able-bodied from the disabled body, 
communicating that “they are not us”(p. 17). As an extension of this us vs. them attitude frequently, if 
not entirely purposefully, assumed by university policies and personnel, Dolmage and other scholars 
recognize that the retrofit acts as a reaction to issues of accessibility rather than understanding it as an 
essential component of the classroom. Deborah Metzel and Pamela Walker (2001) argue in favor of the 
individualized negotiative spaces, and Bruce Horner and Min-Zhan Lu (1999) discuss the importance of 
inclusive negotiation with (rather than of or around) students with disabilities instead of attempting a 
retrofit that would work around or in response to their needs.  While Dolmage and others call for the 
integration of UD concepts into composition training classes, they stop short of suggesting how UDL 
should be implemented. It is this lack of a practical approach to UDL that informs our proposal. We see 
the need for a space in which instructors learn not to retrofit during a semester, but rather to plan for 
accessibility and understand how to implement UDL into their course design. We propose a half-day 
workshop that will introduce participants to best practices in UDL. More specifically, we propose to 
create a welcoming environment in which instructors learn practical approaches to implementing UDL 
without sacrificing the quality of their instruction. During the workshop, participants will learn the legal 
basis and expectations of UDL, engage in simulations of different learners’ experiences with inaccessible 
materials, work directly with instructional materials to design and/or retrofit for accessibility, and 
discuss (and hopefully arrive at best practices for) situations where accessibility and pedagogy seem to 
conflict.  
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Participants are encouraged to bring laptops or tablets so that they can work with their own 
instructional materials. Large print and other accessible forms of training materials will be available to 
participants. 
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AW.11 | Workshop: Telling Stories, Writing Cultures: Using Indigenous Rhetorics in the Writing 
Classroom 
Phill Alexander, Phill Alexander, Joyce Rain Anderson, Yavanna Brownlee, Ezekiel Choffel, Gail MacKay, 
Sundy Watanabe 
 
The studies of Indigenous rhetorics (alphabetic, visual, digital, performative, oral, and material) are 
positioned at the meeting grounds between rhetoric and composition and Native American and 
Indigenous studies. While scholars of Indigenous rhetorics are concerned with complicated questions 
about the relationships between power, history, knowledge-making, literacy, and language, we also 
believe that all teachers in rhetoric and composition are uniquely positioned to develop strategies for 
bringing these concepts into our collective classrooms. 
 
Nowhere is this more true than with the Indigenous understanding of storytelling as history, as action, 
as life. We fully understand, of course, the need for us to serve as translators of a type for those 
pedagogical practices so that we can assist others in the discipline to develop strategies that 
appropriately address Indigenous knowledge-making practices without repeating old stereotypes and 
opening old wounds.  Indigenous people are more than historical fantasy or similacra, and we cannot 
ignore the political dimensions of Indigenous rhetorical practices, past and present.  
 
An Indigenous rhetorics approach to teaching writing, then, creates an opportunity to examine how all 
rhetorical practices operate within a matrix of body, culture, space, story, and time--an important 
consideration when addressing the increasingly diverse student populations in our classrooms. The 
workshop will also offer Indigenous methods that can be useful for extending learning in overly 
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homogenized classrooms where issues of difference might seem difficult to integrate respectfully and 
successfully.  
 
This workshop, associated with the Caucus for American Indian Scholars and Scholarship, is designed to 
show how to incorporate Indigenous rhetorical practices into writing classrooms in a range of 
institutional settings. We will focus specifically, as this year’s conference will, on sites of taking action 
through writing, through story, through remembering, and through changing understanding.  
The goals of the workshop are:  
1) for participants to develop a deeper understanding of the possible roles that Indigenous rhetorics can 
play in their writing classrooms;  
2) to provide current intellectual contexts and practices in which to anchor those pedagogical practices;  
3) to provide teachers with models that they may adapt for their own classroom use. 
We’ll accomplish these goals in three ways:  
1) by providing intellectual contexts to anchor activities for the workshop;  
2) by providing hands-on opportunities to develop strategies for incorporating Indigenous texts, 
makings, and practices into many different writing contexts; and  
3) by modelling the pedagogical strategies and practices that are the focus of this workshop. This 
learning-based workshop, then, focuses on the needs of our participants by fostering collaboration with 
experienced teachers of Indigenous rhetorics to plan assignments and course activities tailored to 
participants’ local context. In addition, we will supply a wide array of starter resources for instructors, 
such as syllabi, assignments, and curricular designs. And we will tell and share stories.  
Participants are encouraged to bring their questions, their own materials, their course syllabi and 
materials, their institutional or state mandated learning objectives, their stories, and anything else they 
would like to share. A portion of the workshop will be devoted to sharing stories and open exchange of 
ideas from everyone in the room.  
 
AW.12 | Teaching Writing Abroad: Identifying Challenges and Opportunities 
Jim Bowman, Linda Breslin, Katie Gindlesparger, Eli Goldblatt, William Lalicker, Martha Townsend 
 
Global learning, intercultural experience, and study abroad constitute a “high-impact educational 
practice”that brings transformative benefits to college learners (Kuh). We propose a Wednesday 
afternoon workshop to provide participants with practical advice about teaching writing abroad and to 
begin a theoretical conversation about the intersections between study abroad (as an academic venture 
and scholarly field of study) and composition. The idea for this workshop has grown organically over the 
course of two lively and well-attended conference presentations, first put together via the WPA list serv 
and presented other conferences. The discussion at these presentations has highlighted the gap in our 
scholarly literature on writing and study abroad, even though there are practices and values that 
composition can offer the field of study abroad. The purpose of this workshop is to identify avenues for 
scholarly research in the overlapping areas of study abroad and composition while at the same time 
offering paths to navigate the study abroad experience at participants’ home institutions.  
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Foreign study is a key method for teachers and students to create connections that are not available in a 
traditional classroom: connections to their disciplines, to each other, and to themselves. Such 
connections are best discovered and articulated through the writing process. Study abroad is also 
opportunity for all disciplines to use writing as the main vehicle for learning; thus, WAC and WID 
initiatives are well-served by the experience.  
 
This workshop has at its heart the question of how students and faculty can bring home the study 
abroad experience “alive.”Participants in study abroad programs regularly encounter situations that 
surprise them, shock them, leave them literally without the language to interpret what they see or to 
advocate for themselves. When students and faculty return home from their time abroad, they can be 
so overwhelmed by the totality and complexity of the experience that it was often difficult to articulate 
what they had learned. This workshop seeks to address some of the conundrums inherent in teaching 
writing abroad: how can composition and rhetoric scholars help students and faculty bring their 
experiences back in a way that is intentional, sharp, and relevant?  
 
The workshop will begin with a brief introduction to the field of study abroad, including commonly-
recognized program formats. Participants and leaders will briefly share their experience or interest in 
teaching writing abroad, so that we may identify commonalities and shared interests. During this part of 
the workshop, leaders will also solicit the primary areas of concern and question of the participants. 
After a half-hour of introductions and experience-sharing, the workshop will then move into a 
structured discussion of three major tensions identified through our previous presentations. We have 
decided to include this discussion time because we have found that participants are eager to process 
their time abroad; one of the fundamental problems with study abroad is that there is no time for 
reflection. 
1. Desire vs. perceived ability to participate in “writing abroad”for both students and faculty 
a. What is the value of study abroad, and more specifically, writing while abroad, and how can the 
field communicate this value?  
b. What are the impediments to and motivations for studying abroad? What are the impediments 
to and motivations for teaching writing abroad?  
c. How can inclusive habits of mind in rhetoric and composition inform more inclusive behaviors 
regarding difference and inequality in the field and practice of study abroad?  
2. Exhaustion and complexity of the study abroad experience vs. the importance of reflection  
a. What specific writing practices might allow students and faculty to “bring home the experience 
alive”and also communicate that experience to others? 
b. What writing practices encourage students to experiment with cultural identity?  
3. Integrating the study abroad experience at home vs. positioning “abroad”as a pet interest  
a. How might faculty use their experiences abroad, including consulting or teaching in 
nontraditional settings, for traditional academic purposes such as promotion and tenure? 
b. What administrative methods can writing program administration offer administration of study 
abroad programs?  
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c. How does a study abroad experience inform further teaching in the U.S.? How can faculty 
integrate non-American classroom practices and how might this be a useful behavior? 
d. If study abroad is a valuable experience, how can the field encourage more faculty to do it? How 
can we encourage more study abroad classes to be writing classes or include writing? 
After discussion in these three areas, we will move into the second portion of the workshop: three 
concurrently-running charrettes that take action on one of these areas of concern. Table leaders will 
identify the challenges and opportunities at participants’ institutions and develop a plan for work to be 
done at the home institution or a research plan.   
Table 1: Rhetoric and composition’s role in access to and diversity in study abroad theory and practice 
Table 2: Approaches to writing pedagogy abroad 
Table 3: Integrating the study abroad experience at home 
We hope that the contributions from this workshop contribute to a larger scholarly project, either a 
special edition of a journal or an edited collection.  
 
AW.13 | First-Year Writing Assessment Strategies for General Education and Accreditation 
Expectations 
Moe Folk, Kathy Hartman, Robert Kilker, Amy Lynch-Biniek, Kevin Mahoney, Amanda Morris, Amanda 
Morris, Carissa Pokorny-Golden, Patricia Pytleski 
 
Increasing demand for first-year writing program assessment often increases faculty workload without 
pay. The result of this strain can be a less effective approach which benefits neither the department nor 
the students. We recognize the need to do this work thoroughly, but also know how important it is for 
this work to be financially compensated. We offer strategies to create a locally-designed rubric, obtain 
funding, and streamline the approach to assessment that can be applied to specific first-year writing 
objectives of individual departments while achieving the general education and accreditation 
benchmarks required by the institution in order to help any participants facing similar challenges in their 
home institutions.  
 
 
This workshop will share how to design, implement, fund, and report on first-year writing assessment in 
a range of institutional settings.  
The goals of the workshop are: 1) for participants to develop a better understanding of locally-designed 
assessment practices; 2) to provide current practical contexts in which to anchor those assessment 
practices; 3) to learn from four years of concrete assessment knowledge acquired by faculty at a public 
four-year state university; 4) to provide participants with assessment models that they may adapt for 
their own use; and 5) to provide time and space for participants to collaborate with facilitators and 
discussion leaders in drafting or revising their own assessment plans and documents.  
We’ll accomplish these goals in three ways: 1) by providing practical contexts to anchor activities for the 
workshop; 2) by providing hands-on opportunities to develop locally-designed rubrics in the 
participants’ home institutions, and 3) by modeling the assessment strategies and practices that are the 
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focus of this workshop. This learning-based workshop, then, focuses on the needs of our participants by 
fostering collaboration with experienced faculty assessors of first-year writing in order to plan 
assessment documents, conceive strategies, and obtain funding tailored to participants’ local contexts. 
In addition, we’ll supply a wide array of starter resources for beginning assessors, such as locally-
designed rubrics for both student artifacts and faculty assignments, grant proposal and IRB application 
templates, and reporting strategies. Participants are welcome to bring any assessment documents or 
ideas, but are not required to do so to fully benefit from this workshop. Participants working at any 
stage of an assessment project are encouraged to attend. 
 
Activities/Sequence:  
This half-day workshop begins with the lessons learned by the facilitators after four years of first-year 
writing assessment at Kutztown University. Briefly reviewing the current literature on assessment best 
practices, the facilitators will share how they applied those field-wide ideas to the local context of a 
public four-year state university. In an era of extreme budget cuts and increasing demands from 
administrators and state governments to prove the worth of first-year writing, these facilitators will 
each give a 15-minute presentation in which they will 1) explain each aspect of planning, conducting, 
reporting, and applying the results of assessment; 2) situate first-year writing assessment within the 
larger goals of the department, university general education, and student success and retention; and 3) 
discuss successful strategies based on past assessment experiences and outcomes, and departmental 
and university reaction to these efforts. 
 
For the remainder of the workshop, participants will rotate around four breakout sessions where they 
will be able to talk with facilitators in greater depth about the specific issues that arise when planning 
and implementing a locally-designed assessment that will satisfy both departmental and institutional 
expectations, and create the most added value for first-year writing classes. These breakout sessions will 
cover the following topics: 
* Locally-designed assessment rubrics 
* Challenges of norming 
* IRB approval and funding strategies 
* Assessing the artifacts 
At each table, facilitators and discussion leaders will offer strategies to participants for how to 
successfully plan and implement a locally-designed assessment within their home institutions. Each 
table will have a single focus (Table One: Locally-designed rubrics; Table Two: Challenges of norming; 
Table Three: IRB and funding strategies; Table Four: Assessing the Artifacts). Questions and discussion at 
the tables will be driven by the participants’ needs and particular institutional situations. While 
facilitators and discussion leaders will offer sample materials (assessment rubrics, grant proposal 
template, sample reports, etc.) and practices from their assessment experience, every effort will be 
made to help participants imagine how to adapt those samples for their own use. Participants will spend 
25 minutes at each table in a group small enough to attend to a specific assessment concern, and then 
rotate through the other tables. 
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Participants will leave the workshop with sample assessment rubrics, grant proposal template, sample 
reports, ideas for creating a sustainable assessment cycle, resources for further study, and a network of 
experienced faculty as human resources.  
 
AW.14 | Language and Lived Experience as Strategies for Writing and Coalition Building within a New 
Rhetoric of Difference 
Isabel Baca, Terry Carter, Qwo-Li Driskill, David Green, Austin Jackson, Kim Brian Lovejoy, Rashidah 
Jaami` Muhammad, Elaine Richardson, Geneva Smitherman, Denise Troutman, Bonnie Williams 
 
This half-day, transdisciplinary session uses interactive techniques to imagine pedagogies that place 
writing strategies at the center of social justice and examines how students’ languages have rhetorical 
power as tactics for social action. 
 
This year’s workshop reflects three of the charges of the Language Policy Committee (LPC): to Identify 
effective pedagogies for advancing language diversity and meeting needs of English Language Learners, 
to examine aspects of language in relation to colonization, and to offer convention workshops. We draw 
on the National Language Policy (NLP), Students’ Right to Their Own Language (SRTOL), Kerschbaum’s 
theorization of the New Rhetoric of Difference (2014), Perryman-Clark (2012) and Williams (2014) to 
invite teachers to advocate for Twenty-First Century pedagogies grounded in rhetoric/s of difference. As 
Kerschbaum explicates, institutional discourses and stereotypes mark students of color, English 
Language Learners and students with diverse social identities as “deficient”and/or “different.”Rhetoric/s 
of difference, though, receive too little attention within the field. The LPC initiates a bold call to action 
requiring teachers to rethink their linguistic, social and cultural attitudes and highlight identity work as 
the basis for powerful acts of self-reflection, rhetorical negotiation and coalition building. 
 
The NLP asserts that all people should have the right to education, employment, and social service; that 
linguistic differences should not prevent full enjoyment of civil rights and that respect for all languages 
contributes to democracy. Similarly, STROL encourages writing pedagogy that values linguistic diversity. 
SRTOL was developed during the mid-1970s, a time of social upheaval in which liberation movements 
collectively opposed racial, sexual, heterosexual, class oppression and social disenfranchisement. In our 
current moment, freedom movements such as #BlackLivesMatter, Transgender justice, #IdleNoMore, 
immigrant rights and Deaf/disability justice continue. This workshop takes up language as social 
engagement to help us see language, race, ethnicity, class, genders, sexualities, regional affinities and 
disabilities in their full complexities. Examples include TESOL, African American Language and writing in 
languages other than English. We will focus on writing pedagogies that provide spaces for teachers and 
students to use language as a rhetorical tactic for social action. 
 
Part I: The first part of the workshop introduces participants to issues of language diversity through an 
intersectional approach that understands language’s relationship to systems of power and how students 
resist these systems through writing. Specifically, the first half of the workshop provides historical and 
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social contexts on how education is used to normalize, standardize and erase non-privileged languages 
as part of a larger process of controlling and disciplining marginalized bodies and communities to deny 
these communities access to life chances. We will examine how centering Standard American English in 
the writing classroom colludes with racism, settler colonialism, classism, sexism, homophobia, 
transphobia, xenophobia, ableism and imagine alternative approaches to writing pedagogy that 
transforms personal identities, interpersonal dynamics, and academic institutions. 
  
Speaker 1 
This speaker presents language as an opportunity for writing professionals to think outside the box and 
institute a Twenty-First Century pedagogical philosophy and practice grounded in rhetoric/s of 
difference. 
  
Speaker 2: 
This speaker will pose the following questions for conversations that can help teachers “develop 
productive pedagogical strategies for working with the diverse range of students”in their classrooms 
(Kerschbaum 74-75): How do teachers and students talk about, think about, write about, engage 
difference?  How do their language choices inscribe/reinscribe, mark, or challenge biases related to 
“differenceâ€ ? 
  
Speaker 3: 
The US educational system is responsible for attempting to eradicate Indigenous languages as well as 
Indigenous constructions of gender and sexuality. This speaker  will advocate for Indigenous languages 
in the classroom as a tool to shift consciousness about relationships with place, gender, and sexuality as 
a tactic of decolonization.   
  
Speaker 4: 
This speaker will discuss the silencing of African American male students in first year writing classes. 
  
Speaker 5: 
This presentation details strategies used in a writing program at a mid-western university to address 
limitations of standard English ideology in the new rhetoric of difference and to expand notions of 
language to empower students as writers and thinkers. 
  
Part II: The second part of the workshop presents tools for teachers to imagine the writing classroom as 
a place of personal and social change. Participants will be given specific examples from student writings, 
classroom exercises, syllabi, and assignments that center social justice writing pedagogies and asked to 
share specific strategies for teaching transformative writing they use in their own classrooms. 
Facilitators will ensure the activities are hands-on and relevant to issue of language diversity as 
presented in Part I of the workshop. 
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Speakers 6, 7 and 8: 
This presentation will share examples from writing narratives and activities in an afterschool literacy 
club for middle school Black girls where the course of study is the participants’ experiences as well as 
those of Black women and girls in society. One class session in particular prompted by a viral video 
media spectacle of a young Black woman beaten on public transit in Ohio by a middle aged Black male 
bus driver opened up a variety of issues. We will look specifically at discursive and rhetorical 
negotiations of the participants’ struggle (including the instructor) to see and comprehend themselves 
and each other better. 
  
Speakers 9, 10 and 11: 
This section will discuss experience designing and teaching a unit on language diversity in composition in 
an undergraduate college course, titled “Advanced College Writing.”Facilitators will describe the 
challenges of introducing language as having racial, social and cultural origins and how they address 
student resistance or fear in discussing such topics and decisions affecting student development through 
the practice of improvisation to help students become co-creators of the curriculum. 
Conclusion: The workshop will conclude with a wrap-up session and participants will be provided with 
additional teaching resources/literature and encouraged to continue an on-going dialogue about how 
language diversity issues inform their classroom practices.  


